
What Is
Literacy?

The ultimate goal for Michigan stu-
dents is personal, social, occupational,
and civic literacy. A literate individual:
■ Communicates skillfully and effectively 

through printed, visual, auditory, and 
technological media in the home,
school, community, and workplace.

■ Thinks critically and creatively about 
important themes, concepts, and ideas.

■ Uses language to identify and solve 
problems.

■ Uses language to understand and 
appreciate the commonalities
and differences within communities.

■ Understands and appreciates the 
aesthetic elements of oral, visual,
and written texts.

■ Uses the English language arts to 
develop insights about human 
experiences.

■ Uses language to develop the 
characteristics of lifelong learners and 
workers, such as curiosity, persistence,
flexibility, and reflection.
■ Connects knowledge from all 

curriculum areas (mathematics,
social studies, science, and 
others) to understand more of

the world.

Adapted from the Michigan
Curriculum

Framework,
English Language
Arts.
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Michigan Makes Early Childhood Literacy 
a Priority–for ALL Children
by Jacquelyn J. Thompson, Director, Office of 
Special Education and Early Intervention Services,
Michigan Department of Education

will learn to read! Sam is so excited as he 
heads to his first day of kindergarten. After
two years of preschool and five and a half
years of hearing his grandmother and mom
reading his favorite stories and teaching

him to say silly rhymes, he is anxious and ready to
read on his own. He already reads a

few words like STOP signs and labels
on his favorite cereal boxes, and he can print his
name. Sam is confident, eager, and “ready to
learn.”

Maria is excited about kindergarten, too. She
has always wanted to ride the big yellow bus she

sees going past her day care provider’s house.
Maria speaks Spanish at home and loves look-

ing at pictures in books and playing pretend
with the other children—in both her

native language and in her limited English. While
she doesn’t recognize any written words and has
trouble recognizing her own name, she too is eager
to go to school and is “ready to learn.”

Andy is looking forward to kindergarten as well.
He has attended preschool since he was two years
old. Physically challenged since birth, Andy will
have several accommodations in his kindergarten
classroom. His early intervention services through
Early On® and special education preschool services
have assured his developmental progress and his
success as a learner. Andy loves school, and he too is
“ready to learn.”

Sam, Maria, and Andy are just three of thou-
sands of young children excited to start kindergarten
every year in Michigan. Each child comes “ready to
learn” in her/his unique way, and every school is
expected to be “ready to teach” each of them.

Today’s Students and Teachers Face
New Literacy Demands

Becoming literate is one of the primary out-
comes expected for each child in Michigan schools.
Michigan’s Curriculum Framework says that liter-
ate citizens will be able to “communicate skillfully
and effectively through printed, visual, auditory,
and technological media in the home, school,
community, and workplace.” Today’s students need
to use language to think creatively, solve problems,
compare and evaluate information, and read to
learn throughout their lives.

Schools are challenged to help each child
achieve these important skills. Research shows that
about 30-40 percent of children will learn to read
well with very little effort. Another 30-40 percent
will do well with appropriate and specific reading
instruction that matches their needs. Some will
need highly specialized instruction. ALL are expect-
ed to learn and achieve.

New
Knowledge
and Tools 
Are Available

Research docu-
ments that early
intervention for
children at risk for
academic failure
works. Quality
early childhood
programs, early
identification of
special needs, and
rigorous attention
to each child’s
progress in the
components of 
literacy are proven
factors. 

An important starting point for early intervention
in school is a problem-solving model. This model
brings together classroom teachers and other
school professionals to collaboratively address the
problems faced by students who struggle in school
with existing instructional models. Instead of asking,
“What’s the problem with this learner?” teams ask,
“Where does our instruction fail to match what the
learner needs?”

Problem-solving models vary in name and 
origin, but all have a common goal of improved
student achievement. Michigan’s Integrated
Behavior and Learning Support Initiative
(MiBLSi) is a collaborative effort coordinated by
Kalamazoo Regional Educational Service Agency
(RESA), Ottawa Area Intermediate School District
(ISD), and Macomb ISD that focuses both on liter-
acy and behavior. MiBLSi bases its approach on
research from the University of Oregon and other
places and uses a problem-solving model to look at
the interface between academic success and student
behavior. Dr. Margaret McGlinchy, Co-Director for
the literacy component of MiBLSi, has been 
successfully leading this approach in Kalamazoo
for several years. 

“The goal of MiBLSi is to support regional
teams that will build the capacity of local ele-
mentary schools to implement and sustain
schoolwide Positive Behavior Support and
research-based reading interven-
tion,” says McGlinchy. 

The first round
of the grant sup-
ports eight
regional
teams from
all over
Michigan; each

of these teams works with three elementary schools.
McGlinchy reports the research-based reading interven-
tion and data collection processes in MiBLSi are consis-
tent with other special education and literacy initiatives
such as Reading First (see page 9), and MiBLSi teams
will collaborate with similar initiatives when possible.

“Learning to collect and use data to make deci-
sions has been a very exciting collaborative process,
and I expect that to continue as we implement
MiBLSI,” says McGlinchy. 

The Instructional Consultation (IC) Team
is another problem-solving model currently piloted 
by ten Michigan schools. Schools receive training and
technical support for developing, implementing, and
evaluating consultation teams in elementary and
middle schools (see Michigan Schools Form
Instructional Consultation Teams, page 6). The train-
ing and support is based on research at the University
of Maryland with technical assistance provided in
partnership with the Lab for IC Teams.

For the past six years, Northville Public Schools
has been using a similar process with encouraging
results. Test scores are rising and more students are

I
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Early intervention for 
children at risk for academic
failure works.

Every day counts and every
day, teachers in Michigan 
are gaining skills and 
knowledge—based on
research—to improve
instruction for each child.

www.michigan.gov/mde

continued on page 6 



From the Board

In addition to these new initiatives, the Children’s
Action Network, a group of state agencies convened
to improve services delivered to children in Michigan,
is embarking on the following valuable activities:
■ Seventeen Family Resource Centers—school-

based Family Independence Agency (FIA) offices 
where FIA personnel can provide support services 
to families of children in Michigan’s highest-
priority schools—were opened this past year.  
In 2004, I will double the number of Family
Resource Centers. 

■ A change in daycare licensing took effect 
September 1, 2003 requiring that 30 
minutes of daily early literacy activities be 
incorporated into all daycare activities in
Michigan.

■ A statewide Michigan Reads! Program was
announced in April by the Department of History, 
Arts & Libraries to highlight the importance  
of reading and sharing books with children, 
especially during the critical development ages 
of zero to five.

■ A new Department of Corrections effort incor-
porating parenting skills training into the release 
program for departing prisoners with young 
children. 

■ With the help of the Michigan Department of 
Education and generous contributions from the 
foundation community, the “Read, Educate and 
Develop Youth” initiative (R.E.A.D.Y.) has created 
an expanded “R.E.A.D.Y.” kit of important early 
literacy information for parents and caregivers. 
This year, the kit features health, nutrition, and
development information as well as reading 
information and a video on the importance of 
early child development. We are working with a 
number of partners to distribute these kits to new
parents around the state of Michigan.
In Michigan we know that learning doesn’t just

happen in the classroom. It’s a team effort—at
home, at school, and at the capitol.

by Jennifer M. Granholm,

Governor of Michigan

Education does not start on Monday morning
when the eight o’clock school bell rings, and it does
not end when our children get on the school bus at
three. We must bring a holistic approach to education
in Michigan. That means creating an atmosphere that
will breed success in school, out of school, and in the
critical years before a child ever enters a classroom.
Children learn more from birth to age three than at
any other time in life. During this time, what adults
do matters and will determine the way they learn,
think, and behave forever. Parents are a child’s first
teacher, and we must support and educate parents to
value the critical act of reading to children for at least
30 minutes each day. Scientific studies point to the
dramatic effect that early education has on a child’s
long-term ability to learn. In fact, those studies tell us
that nearly 80 percent of a child’s brain development
is completed before s/he turns three years old.

To ensure that all children in Michigan have
the opportunity for a great start and a great life, I
have launched a statewide effort to coordinate both
public and private efforts to achieve common
objectives and measurable results for Michigan’s
youngest children. Project Great Start (PGS)
encompasses both immediate action and a blue-
print, or strategic plan, for an early childhood sys-
tem of programs, services, and supports for ALL
children from birth to age five (see page 4).

To ensure that citizens across the state are aware 
of the importance of early reading, the Michigan
Association of Public Broadcasters has committed to
airing public service announcements about the
importance of reading to children from birth, and
Meijer stores recently printed an early reading message
on their grocery bags: “Give Michigan’s kids a Great
Start, Be their Hero from age Zero...Read to them 
every day.”     
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a new Bureau of Children’s Services to assure that
vulnerable children start life with as many oppor-
tunities as possible to become contributing, com-
petent, and productive citizens. FIA’s Family
Resource Centers are helping families find critical
services like health care and housing. Plus, early
surveys suggest that the centers are doing more:
they are improving family involvement in the
schools in which they operate. 

In collaboration with the FIA, Head Start, inter-
mediate school districts, and regional education
service agencies, this year MDE will convene a large
stakeholder group to update and revise our 1980s
and early 1990s standards to reflect new informa-
tion and ideas about how best to serve our youngest
citizens (see page 20).

The Michigan Department of Education
(MDE) manages many of the state and federally
funded high quality programs that make a differ-
ence in children’s lives. MDE staff members work
collaboratively with other state departments and
associations and organizations to plan and imple-
ment policies and programs. The MDE takes on
leadership roles in both state and national organi-
zations to promote the highest quality for all of
our young children.

I hope that you will use this expanded issue of
Leading Change to open a dialogue about the
importance of early childhood education within
your learning community. Copy and share the
articles, read the supplemental Web-linked articles
and resources, distribute copies, and create conver-
sations that will lead to improved opportunities 
for ALL of Michigan’s children.

by Tom Watkins,

Michigan Superintendent 

of Public Instruction

Giving our children a great start is both a moral
imperative and an economic necessity. A strong build-
ing is built from the foundation up, not from the roof
down. Early investment in children’s learning pays 
off: it reduces costly grade retention, increases reading
ability and decreases illiteracy, reduces dropout rates,
reduces welfare costs, and reduces prison costs. The
vast majority of children’s learning occurs before age
five, but the vast majority of public funding is spent 
on their education beginning at age five.

The Michigan Ready to Succeed Partnership and
many organizations, associations, foundations, and
funding sources are working in collaboration with
state government to promote public awareness of
early childhood development and high-quality early
childhood programs and services. The “Be their Hero
from age Zero” campaign has made an impact on
policy makers and the public.

Under the leadership of Governor Granholm and
the State Board of Education, important priorities in
Michigan are becoming aligned and brought to the
forefront of state policy. Governor Granholm’s Project
Great Start and the Early Childhood Comprehensive
Systems Project will bring together the many activi-
ties and programs in state government for young
children and families into a system that makes sense
(see page 4). The State Board’s Task Force on
Ensuring Early Childhood Literacy has outlined
numerous specific actions that will help prepare chil-
dren for successful school and life experiences.

The Family Independence Agency (FIA), under
the leadership of Director Marianne Udow, has created
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Task Force Priorities 
Help Ensure That All Children 
Will Succeed in School

by Carolyn Curtin, Chair, Ensuring Early Childhood Literacy Task Force, Michigan State Board of Education

The Michigan State Board of Education is charged with providing leadership and general supervision of
public education. This means it’s our job to help every child enter school well prepared to learn to read and 
to prepare every school to meet the literacy needs of ALL students. Recognizing that reading serves as a major
foundational skill for all school-based learning, the State Board has adopted three major priorities to ensure
that all children develop the learning foundation they need to achieve and succeed in school. These include: 
■ Ensuring all children enter school ready to learn.
■ Ensuring all children become independent 

readers/communicators who can understand 
and apply information within their daily lives.

■ Ensuring that all schools are ready to meet the 
needs of all children.
Last year, the State Board convened five task force

groups to identify actions that would assist in accom-
plishing these three priorities. The task forces focused
on ensuring early childhood literacy, ensuring excellent
educators, embracing the information age, integrating
communities and schools, and elevating educational leadership. All State Board Task Force reports are 
available on the State Board Web page at www.michigan.gov/mde.

Among the many ideas and recommendations put forward by the Early Literacy Task Force were:
■ A statewide literacy awareness campaign targeting parents and care givers.
■ Innovative programs that put educational tools directly in the hands of parents.
■ Tougher early childhood education standards and literacy benchmarks.
■ Dynamic partnerships with service agencies, libraries, pediatricians, and clinics.
■ New ways of educating Michigan teachers on best practices in early childhood literacy.

In this, the third issue of Leading Change, we bring you information about Michigan’s efforts to ensure
that early childhood literacy remains a continuing priority. 

To read the complete State Board of Education Task Force Report on Ensuring Early Childhood 

Literacy or the Michigan State Board of Education Early Literacy Task Force Status Report, visit 

www.cenmi.org or www.michigan.gov/mde and click on the Leading Change icon.

▲
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All Web links are active at the time of publication.

To access Leading Change online, go to www.michigan.gov/mde and click on the Leading Change icon or visit the Center
for Educational Networking (CEN) Web site at www.cenmi.org for .pdf and html formats that include Web-linked resources.
Past issues of Leading Change are still available. You can view past issues and subscribe to e-Leading Change at
www.cenmi.org. As an online subscriber, you will be notified when the publication is posted on the CEN/MDE Web sites.

If you need assistance making this publication accessible for a person with a visual impairment, please contact the
Michigan School for the Blind at (800) 622-6730 #1420.

The Michigan Department of Education complies with all federal laws and regulations prohibiting discrimination and with all
requirements and regulations of the U.S. Department of Education. This publication was printed 37,000 times at a per piece
cost of $0.42 using a two-color printing process very similar in cost to one color.

Share your comments about this publication and ideas for articles. Contact Holly Spence Sasso, CEN managing editor, at
(800) 593-9146 #6, hss@eaton.k12.mi.us. We look forward to hearing from you.

The seeds of literacy are
planted before children
begin formal instruction
in reading and writing.  

Source: National Reading Panel, 2000
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with their school success, but who do not qualify
for Head Start or cannot enroll in Head Start
because local programs are full. MSRP classrooms
are funded for part-day, school-year activities, 
although some combine with other services to
meet the needs of working families. A statewide 
evaluation of MSRP prepared by the High/Scope
Educational Research Foundation** found that 
children who attend MSRP are much more likely
than children with similar conditions in their lives
to enter kindergarten ready to succeed in school, 
and the advantage persists at least through the
fourth grade. MSRP programs are operated by
local school districts and agencies. Call your local
or intermediate school district (ISD) to see if an 
agency program is operating in your area.

■ Early Childhood Special Education (ECSE) 
programs and services are available for three-to 
five-year-olds whose individualized education 
program (IEP) indicates the need. Most programs

by Lindy Buch, Supervisor,

Office of Early Childhood Education and Family

Services, Michigan Department of Education

Recent research shows that children who attend
high-quality preschool programs can often overcome
personal, familial, or community barriers to their
learning. Many families consider preschool as impor-
tant a part of their children’s education as college will
be. Families often choose classroom preschool pro-
grams in addition to other forms of care for their chil-
dren, whether parents are working or not. 

In Michigan, families have a number of pre-
school program options from which to choose:
■ Head Start is a federally-funded program for 

three-and four-year-olds whose families meet 
income guidelines or who have disabilities and 
could benefit from an inclusive program. Head 
Start provides preschool programs as well as 
comprehensive health, dental, parenting educa-
tion, and family services to its participants. 
National studies of Head Start and similar pro-
grams indicate that high-quality programs help 
children succeed when they enter school and 
throughout their lives. Although many programs 
operate on a part-day, school-year schedule, 
some offer full-day options or wraparound 
services* for working families. Early Head Start 
services are available in some counties for
children younger than three. Contact the 
Michigan Head Start Association at www.mhsa.ws  
or call (517) 374-6472 to find a local program. 

■ The Michigan School Readiness Program 
(MSRP), Michigan’s state-funded “pre-
kindergarten program,” serves four-year-olds who 
have conditions in their lives that may interfere

offer part-day, school-year services. Local and 
ISD special education departments can help in 
finding programs.

■ Private preschool and child-care programs 
are available in most communities in Michigan. 
Programs vary widely from parent cooperative 
preschools to programs that are part of nation-
wide corporations. Many school districts offer 
preschool programs through their community 
education programs. Religious groups, commu-
nity organizations, and others also offer programs. 
Programs may vary from one or two two-hour 
sessions per week to 60 hours per week. Class-
room programs must be licensed by the Michigan
Family Independence Agency (FIA). FIA also 
offers tuition subsidies for families that meet 
certain guidelines. Many child care centers also 
serve infants, toddlers, and school-age children so
that a child can continue over time in a familiar 
program, and all the children in the family can 
be served at a single site. Help in finding licensed 
programs and applying for subsidies is available
at www.michigan.gov/fia (click on assistance 
programs, day care, then parent resources). 
With so many options, finding the right pro-

gram—one that meets a child’s needs for stimula-
tion and interaction with other children and the
family’s need for child care—can be confusing. The
Michigan Community Coordinated Child Care (4C)
Association and its local affiliates can help families

Michigan Offers a Variety of Early Education Programs

find programs that meet their needs. Although all
programs must be state licensed, some programs 
opt to achieve a higher quality standard through
national accreditation. Search for nationally-accred-
ited programs by location at www.naeyc.org/accredi-
tation/center_search.asp or contact Michigan 4Cs at
www.mi4c.org.

For more information, contact: Lindy Buch, Office
of Early Childhood Education and Family Services,
Michigan Department of Education, P.O. Box 30008,
Lansing, MI 48909, (517) 373-8483,
BuchL@michigan.gov.

*Wraparound services include additional time and
programming to extend a part-day, part-week pre-
school child development experience to meet family
needs for child care.

**www.highscope.org/Research/MsrpEvaluation/

msrpmain.htm

To read more about Michigan’s Early
Education Programs, visit www.cenmi.org 
and click on the Leading Change icon.

▲

Even Start 
Family Literacy 
Programs Break 
Cycle of Illiteracy
by Renee De Mars-Johnson, Office of  Early Childhood 
Education and Family Services 

Comprehensive family literacy programs continually prove to be effective in
improving student performance. Family literacy programs have been shown to
improve children’s reading comprehension, boost library visits, and increase family
connections to schools and the community.* 

In Michigan, 41 communities offer programs through the Even Start Family Literacy
Initiative (Even Start). These programs, authorized and funded through Title I of the 
No Child Left Behind Act (NCLB), are designed to help break the cycle of poverty and
illiteracy by improving educational opportunities for low-income families.

Even Start programs require collaboration among school personnel, adult educa-
tors, and family support service providers. Library and community agency staffs are
also valuable collaborators. The programs integrate four key family literacy compo-
nents:

1. Early childhood education.

2. Adult literacy or adult basic 
education.

Within each family, one adult and one child age birth through seven receive primary 
services. Other family members receive indirect service benefits. Michigan expects to
award a total of $6.8 million dollars to approximately 34 new and continuing Even Start
programs during 2004-2005. Programs receive funding for up to four years at a time,
provided they make sufficient progress toward meeting goals. Programs can then apply
for second, third, and fourth rounds of grants for a total of 16 years of funding. However,
recipients must provide an increasing amount of local matching funds during each four-
year grant cycle.

For more information, visit the Even Start Family Literacy Initiative Web site at 
www.familyliteracy.org/family.html or contact Renee De Mars-Johnson, State Even Start
Coordinator, Michigan Department of Education, Office of Early Childhood Education and
Family Services, P.O. Box 30008, Lansing, MI 48909, (517) 373-8483, demars-johnsonr@
michigan.gov.

* Throughout the United States, studies by the National Center for Family Literacy, the National
Institute on Literacy, and private foundations have consistently demonstrated positive outcomes
from family literacy programs. 

Source: Families Learning Together, Michigan Even Start Statewide Family Literacy Initiative.
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3. Parenting education.

4. Parent/child interactive literacy activities. ?
What 
Are the
Hallmarks 
of Early
Childhood
Instruction?

The cognitive, social, emotional, and 
physical developments of children 
receive attention so that each aspect 
of a child’s development is mutually 
supported.

Class size and adult-child ratios 
allow for more teacher-child inter-
action and individualization in 
supporting each child’s development.

The curriculum and teaching approach
are well planned and intentioned to 
help children cumulatively master 
more complex skills and knowledge.

Teachers are prepared before they 
enter the field and receive ongoing 
professional development in early 
childhood development and education 
and receive compensation that 
reflects their education and training.

Families are treated as partners in 
their children’s development and 
learning both at home and in the 
out-of-home programs [their chil-
dren] attend.

Source: National Association for the Education 
of Young Children, 1509 16th St., N.W.,
Washington, DC 20036-1426, (202) 232-8777,
(800) 424-2460, or www.naeyc.org.

Congratulations!

The Leading Change newsletter was
awarded a Silver Addy in the 2003 
Ann Arbor Addy Competition, a national 
program sponsored by the American
Advertising Federation. Leading Change
is produced by the Center for Educational
Networking and designed by Wagner
Design, a creative and graphic design 
firm in Ann Arbor.



■ Examples of learning oppor-
tunities to promote intellec-
tual, physical, and social 
growth of children from birth
to age five.

■ Promotion of access to needed
community services through 
a community-school-home 
partnership.
The program has been

designed to build on the experi-
ence gained through the All
Students Achieve Program-Parent
Involvement and Education 
(ASAP-PIE) grants.

Q: How does the Great Parents, 
Great Start Program relate to 
Project Great Start?

A: Great Parents, Great Start is the first new pro-
gram to be directly aligned with Project Great Start.
The program is designed to promote collaboration,
common objectives, and systems building at the
community level, all of which are aims of Project
Great Start at the state level.

Q: How does Project Great Start 
relate to local early childhood 
efforts?

A: Governor Granholm believes Project Great
Start should create a movement that reaches every
county in Michigan at the local level. To that end,
she has asked Michigan’s 57 intermediate school
districts (ISDs) to convene local partnerships to
achieve Project Great Start’s goals of promoting
reading to children beginning at birth and giving
parents the tools they need to be their children’s first
and most important teachers. Working with the 
local multi-purpose collaborative bodies, the ISDs
will enlist diverse stakeholders including business,
labor, faith-based, and philanthropic organizations
to develop specific local strategies reaching out to
the more than 130,000 families who welcome new-
borns into the world each year in Michigan.

Q: What is Project Great Start?

A: Governor Jennifer M. Granholm launched
Project Great Start in her first State of the State
address in February 2003. The governor described
this new initiative as a movement that challenges
us all to recognize that education begins at birth,
not when a child enters school. Project Great Start
(PGS) seeks to coordinate both public and private
efforts to achieve common objectives and measur-
able results for Michigan’s youngest children.

There are many existing early childhood initia-
tives and programs that accomplish the day-to-
day work in promoting early childhood develop-
ment. These initiatives can identify with Project
Great Start by accepting the challenges of systems
building, collaboration, and common objectives.

Q: What is the Children’s Cabinet
and the Children’s Action 
Network?

A: The Children’s Cabinet was appointed
by the Governor to improve the effectiveness and
efficiency of programs that serve children and
their families. The Children’s Cabinet will also
provide leadership to the Children’s Action
Network and other state-led initiatives related to
children that involve citizen, advocacy, and similar
groups; share knowledge and research about
emerging issues related to children; review and
evaluate the outcomes of child-focused programs
and services and recommend improvements; and
reach out to communities, foundations, legislators,
advocacy groups, and others to understand local
priorities and resources; and share best practices.

The Children’s Action Network is a work
group of the Children’s Cabinet and will: provide a 
unifying voice for early childhood initiatives in
Michigan, implement a coordinated birth-to-five
system by 2007, integrate birth-to-five services
with Family Resource Centers in priority schools,
and integrate birth-to-five services with other
community services throughout Michigan.

Q: What is the Great Parents, 
Great Start Program?

A: The new 2003–2004 Great Parents,
Great Start Program grants are supported
through Section 32(j) of the State School Aid Act.
Grants totaling $3.3 million were distributed to
intermediate school districts for collaborative
community efforts to develop parent involvement
and education programs. The programs are
designed for the families of children from birth
to age five. Four components are required:
■ Information on development of children 

from  birth to age five.
■ Methods to enhance parent/child interaction, 

including reading for 30 minutes each day.

Q: How does Project Great Start 
relate to the Michigan Ready 
to Succeed Partnership?

A: The Michigan Ready to Succeed
Partnership (RTS) brings together leaders in busi-
ness, education, faith, government, health, labor,
media, politics, and philanthropy to promote the
vision of every Michigan child ready to succeed in
school and in life. The partnership’s position paper,
State Government Leadership, Policy, and
Services for Children, contributed to Governor
Granholm’s early childhood initiative, Project
Great Start. RTS, one of many Project Great Start
partners, advances a broad, cultural change agen-
da to increase the public’s awareness of the impor-
tance of a child’s first years of life. Project Great
Start provides an organized point of state govern-
ment contact with RTS so that messages to the
public about early childhood are mutually rein-
forcing.

Q: How does Project Great Start
relate to the public awareness
campaign, Be their Hero from
age Zero?

A: Project Great Start is designing and deliv-
ering early childhood messages in coordination
with the Ready to Succeed Partnership’s continu-
ing Be their Hero from age Zero public awareness
campaign. Guidelines for the use of the Project
Great Start logo in conjunction with the “Hero”
message and other taglines are available at
www.greatstartforkids.org. The “Hero” campaign
provides an early childhood message as well as
print and broadcast tools for use by organizations
working in partnership with, and as approved by,
Project Great Start and RTS.

For more information, contact: Joan Blough,
Great Start for Kids, 1738 Commonwealth Ave.,
Kalamazoo, MI 49006, (269) 345-5968,
(517) 484-6549 fax, info@greatstartforkids.org.
The Project Great Start Vision and Blueprint can
be downloaded at www.greatstartforkids.org.

Education Begins at Birth
Project Great Start Challenges Michigan to Take Action 
for Children From Birth to Age Five 

Early
Childhood
Comprehensive
Systems Project
Is Launched
by Lindy Buch, Supervisor,

Office of Early Childhood Education and Family

Services, Michigan Department of Education

Michigan has over 70 different programs
and initiatives focused on children and their
families so that all children will have a great
start at learning. Through Project Great Start,
Governor Jennifer M. Granholm will bring
together these programs and initiatives to
serve children under one umbrella. Through
the project, the governor has started a move-
ment that will help every Michigan citizen
understand the critical importance of the early
years.

To that end, the federal Bureau of
Maternal and Child Health has granted
Michigan funds for a two-year strategic
planning effort to develop a blueprint for a
comprehensive system of early childhood
programs and services. The Early Childhood
Comprehensive Systems Project effort
brings together a steering committee—the
Early Childhood Core Team—composed of
parents, community members, and govern-
ment agency personnel working on early
childhood activities. Every Michigan citizen
is encouraged to learn more about these
activities and to participate in a virtual dis-
cussion table at www.greatstartforkids.org.

A New Vision
The Early Childhood Comprehensive

Systems Project has a vision: A Great Start for
every child in Michigan: Safe, healthy, and
eager to succeed in school and in life.

The Early Childhood Comprehensive
Systems Project also requires that the state
must measure Michigan’s efforts to achieve a
great start for every child and report progress
toward this goal.

Measuring Progress
A group of over 200 people, in teams of

five representing many counties and inter-
mediate school districts, gathered in Lansing
on February 4, 2004 for the Great Results for
Young Children Summit. This event kicked off
an effort to define outcomes and indicators
that will help Michigan measure its progress
to achieve. Elizabeth Burke Bryant of Rhode
Island Kids Count addressed the group.
Bryant is leading a three-year national project
involving 17 states that are involved with this
type of evaluation work. Every community in
Michigan will have an opportunity to provide
input to this process of determining statewide
outcomes and indicators for the system that
serves young children and their families.

For more information, contact: Lindy Buch, Office
of Early Childhood Education and Family Services,
Michigan Department of Education, P.O. Box
30008, Lansing, MI 48909, (517) 373-8483,
BuchL@michigan.gov.
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Adapted from the Project Great Start Question and Answers, www.greatstartforkids.org.
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selected. She believes all the parent educators she
encounters work as hard as she does. Nevertheless, her
passion for families is apparent—in her conversation
and in what she’s getting done. 

“Working with PAT has truly been an awesome
experience,” said Ciecko. “To watch these kids grow
and develop, to be right beside their parents as the
children reach milestones is so exciting—we’ve
shared so much together. I know the parents are now
prepared to give their kids the best start possible.”

For more information about the CAPS program,
contact: Celia Ciecko, Romeo Community Schools,
316 N. Main St., Romeo, MI 48065, (586) 336-6800,
celia.ciecko@romeo.k12.mi.us.

For more information about early childhood pro-
grams in Macomb County, contact: Sue Javid at
Macomb ISD, 44001 Garfield Road, Clinton
Township, MI 48038, (586) 228-3480,
sjavid@misd.net.

You can learn more about Parents as Teachers and
find a program near you by visiting www.patnc.org
or calling (866)-PAT4YOU. For more information
about training opportunities, call Michigan Parents
as Teachers, Life Services System of Ottawa County,
11172 Adams, Holland, MI 49423, (616) 396-7566,
ktorrey@lifeservicessystem.org.

The Michigan Parent Educator of the Year is
awarded just before National PAT day, which is 
celebrated the first weekend in November. 

To learn more about Michigan’s previous 
winners or to nominate a parent educator 
you know, visit www.cenmi.org and click 
on the Leading Change icon.

www.michigan.gov/mde
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Since 1998, the award-winning Read, Educate
and Develop Youth (R.E.A.D.Y.) kits have helped more
than 630,000 Michigan parents and caregivers give
their children a head start on the path to reading 
and writing. The Michigan Department of Education
(MDE) teamed up with early childhood and literacy
experts to launch the award-winning R.E.A.D.Y. 
program in 1998. This year, Governor Jennifer M.
Granholm has updated the infant kits to include
more child health, safety, and nutrition information
to become a comprehensive “early childhood devel-
opment” kit that focuses on “the whole child.” 
A limited number of kits will be distributed free to
Medicaid-eligible families and first-time parents. 

To read more about the R.E.A.D.Y. program,
, visit www.cenmi.org and click on the

Leading Change icon.

b

Governor Embraces 
R.E.A.D.Y.Program
Updated R.E.A.D.Y Kits Have a New
Look and Even More Resources

▲
▲

by Linda Wacyk, Communication Specialist 

During a recent Michigan snowstorm, parent 
educator Celia Ciecko trudged through piles of snow
toting tubs of supplies for a weekly parent/child play-
group. She feared the effort would be wasted, since
it seemed likely no parent would brave this kind of
weather. To her surprise, the group set record atten-
dance that day, hosting 16 parents and 23 children. 

“We couldn’t miss play group!” parents assured
Ciecko.

One of three Michigan 2003 Parent Educators
of the Year, Ciecko has become one popular
teacher. Since 2001, her job has been to share child
development information and resources with par-
ents in the Romeo Community School District. She
provides this service as a parent educator for the
district’s Comprehensive Access for Parenting
Services (CAPS) program. CAPS is affiliated with
Parents as Teachers® (PAT), a national, award-
winning early childhood family education pro-
gram that supports parents in their role as their
child’s first and most influential teacher.

“Parenting is fun and exciting, but it can be over-
whelming at times,” said Ciecko, a mother of two
grown sons. “Parents aren’t sure what to expect from
their children at various stages. I come alongside 
parents to help them give their child a strong start.”

Ciecko does this job so well that the Parents as
Teachers National Center named her a 2003 Parent
Educator of the Year. The award honors parent edu-
cators whose practices exemplify the mission of the
organization. Romeo Schools Superintendent John
McEwan nominated Ciecko and Macomb County
Intermediate School District (ISD) Early Childhood
Consultant Sue Javid endorsed the nomination.
McEwan and Javid both report that Ciecko’s warm,
caring personality and strong knowledge of child
development make her a real asset to parents, chil-
dren, and the community.

“Celia’s certainly a valued member of our early
childhood community in Macomb County,” said Javid. 

Romeo’s program is one of more than 3,300 PAT

programs worldwide. More than 100 of those are in
Michigan. Susan Anderson-Hastings from Grand
Traverse County and Dora Saucedo of Flint also
received Michigan parent educator awards in 2003.
Also in 2003, a National Parent Educator of the Year
Award went to Michigan PAT teacher Anna Viau of the
Hannahville PAT program in Escanaba. (Visit Leading
Change online to read more about these teachers.)

“We were very proud to have had a national
award winner from our state,” said Kathy Torrey,
from PAT’s Michigan office at Life Services System 
in Holland. “We were also very impressed with the
responses we received regarding Celia and how
warmly she is received by parents in Romeo.”

Romeo Community Schools recognized Ciecko’s
advocacy and dedication to PAT as such a valuable
asset that the district continued funding PAT after
state funding ended. Macomb County ISD originally
received enough funds to pay for CAPS and PAT pro-
grams in eight of its school districts. However, in
2003, budget woes forced state lawmakers to cut short
the proposed three-year All Students Achieve
Program-Parent Involvement and Education (ASAP-
PIE) grants that funded PAT programs in select dis-
tricts across Michigan since 2001. Romeo Com-
munity Schools assumed the full cost of the program
and retained Ciecko as its full-time parent educator. 

Early childhood education is not new to Ciecko,
who taught young children for 17 years—even
directing her own center—before working as a par-
ent educator. She got involved with PAT because she
saw the importance of involving parents early in their
child’s learning. Literacy learning, especially, depends
on children having parents who talk to, listen to, and
read with their children right from birth, so Ciecko
makes sure her program includes lots of fun experi-
ences with language and books.

“I emphasize that literacy is not just about read-
ing. We encourage families to use rhyme, song, and
movement to enrich their times with books,” said
Ciecko. “I can see parents growing in the way they
talk and use language with their children, based on
what we’ve modeled for them.”

Like all PAT programs, Romeo’s CAPS program
includes four basic components:
■ Personal home visits by a certified parent 

educator. Ciecko currently visits 28 homes 
once or twice a month. 

■ Group meetings with other parents. Ciecko con-
ducts play groups three times a week and parent 
meetings (with speakers and activities) three 
times per month. 

■ Periodic screening of overall development, 
language, hearing, and vision. Ciecko says this 
screening serves two purposes. First, it helps 
parents become better observers of their child 
and how s/he is developing. Second, it helps the 
district identify and provide early intervention for 
children with developmental delays or disabilities 
that could prevent them from learning. 

■ Referral network linking families with 
other resources. 
As a native Spanish speaker, Ciecko meets the

needs of the community’s large Hispanic population.
She keeps a growing supply of Spanish/English chil-
dren’s books on hand, and she encourages families to
speak to their children in both Spanish and English.
She points to research that shows when children hear
and use a first language that is rich and complex,
they learn to read and write much more easily and
even learn their second language more quickly. 

“When I first came to Romeo, I had no idea we
had such a large Hispanic population. I’ve really
been able to reach out and involve them in their
children’s learning,” said Ciecko. She has seen par-
ents’ early involvement expand into their children’s
school years. “I try to link parents to the schools. I
don’t want any parent to walk into school for the first
time on their child’s first day of kindergarten.” 

As for the award, Ciecko's not sure why she was

Michigan’s Parent Educator of the Year

Bringing Learning Home

Build Better Brains for Literacy Success
Two Resources Tell How Shaping Early Experiences Can Help ALL Children Succeed

Helping ALL children learn to read well and independently means starting early to promote two critical areas
in a child’s development: vocabulary and brain development. Here are two resources that can help parents,
educators, and policymakers understand what research says about these two powerful influences.

Building Children’s Brains
The Michigan Association for Infant Mental Health (MI-AIMH) released a compact disk called Building Children’s

Brains in 2003 to educate policymakers, business leaders, communities, and parents about the importance of 
investing time and resources in supporting young children. The CD features Dr. Joan Lessen-Firestone, Director of

Early Childhood at Oakland Schools. Dr. Lessen-Firestone provides listeners with an easy-to-understand presentation on how 
the brain of a young child works and grows.

“Almost 80 percent of our knowledge about the brain has been developed during the last five years,” Lessen-
Firestone says in the CD’s 20-minute narrative. She goes on to describe how the combination of love, caring, touch, play,
nutrition, singing, talking, and reading support the development of a child’s brain, emotional security, and capacity to learn.

To order a copy of Building Children’s Brains, visit www.mi-aimh.msu.edu or call (734) 287-1700.

Meaningful Differences in the Everyday Experience of Young American Children
by Betty Hart & Todd R. Risley. Paul H. Brookes Publishing, 2003 (4th printing). ISBN 1-55766-197-9

Researchers Betty Hart and Todd Risley wanted to know why, despite best efforts in preschool programs to give children equal opportunity to
learn, children from low-income homes remain well behind their more economically advantaged peers years later in school. Their research study,
described in their book Meaningful Differences, reveals that one reason is the staggering differences in the number and variety of words children
hear and use during their preschool years. This is important because Hart and Risley’s follow-up studies of children at age nine show that the 
large differences they found in the amount of children’s language experience were tightly linked to large differences in child outcomes. They
conclude, in their preface of the 2002 printing of the book, “The most important aspect to evaluate in child care settings for very young children
is the amount of talk actually going on, moment by moment, between children and their caregivers.”

“By the time children enter kindergarten, a great deal of the emotional and intellectual wiring of 
their brains has been set. Whether children are on a path leading to academic success and positive
social behavior or to school failure and violence is determined largely by the manner in which this
wiring has occurred. For the first time, we now understand how and why [these outcomes] happen.”

Dr. Joan Lessen-Firestone, in Building Children’s Brains



Addressing early childhood literacy is a job we
cannot ignore. It is a job we can do. We have the
research, we have the tools, and we have the leaders.
Together, we will provide each and every child the
opportunity to succeed.

For more information, contact: Margaret
McGlinchy, Ph.D., MiBLSi Co-Director, Kalamazoo
RESA, 1819 E. Milham Rd., Kalamazoo, MI 
49002-3035, (269) 385-1581, (269) 381-3523 fax,
mmcglinc@kresanet.org; Janet Richards,
Director, Special Student Services, Huron ISD, 711
E. Sopher Rd., Bad Axe, MI 48413, (989) 269-9216,
(989) 269-9218 fax, janet@hisd.k12.mi.us; Bob
Sornson, Executive Director, Special Education,
501 N. Main St., Northville, MI 48167-1582,
(248) 349-3400, (248) 347-6928 fax,
www.northville.k12.mi.us; or Jacquelyn J.
Thompson, Michigan Department of Education,
Office of Special Education and Early Intervention
Services, (517) 373-9433, ThompsonJJ@ 
michigan.gov.

To read more about Michigan’s early 
literacy efforts, visit www.cenmi.org and
click on the Leading Change icon.

succeeding as readers. In addition, fewer students
are being referred to special education due to read-
ing failure. In fact, Northville’s December student
count showed the rate of students identified for spe-
cial education dropped below 6 percent overall
(Michigan’s rate statewide is approximately 14 per-
cent). Northville’s model avoids the wait-to-fail
approach to intervention and remediation. 

“Our experience teaches us that Instructional
Consultation helps us improve collegial problem-
solving between support staff and regular classroom
staff,” says Bob Sornson, Northville’s Executive
Director for Special Education. “IC also becomes a
powerful form of professional development in each
building to help teachers develop instructional
methods to help struggling students.”

In Huron County, a team of general and special
educators is leading a broad initiative to improve
early intervention for literacy. Using the team problem-
solving model and well-defined reading instruction,
both general and special education teachers are
using approaches that lead to success for their 
students. The Huron ISD has been piloting the
Realigning Assessment and Instructional
Support for Education (RAISE) system for
several years. “RAISE provides the framework we’ve
needed to make good, ongoing decisions based on
data,” says Janet Richards, Director of Special
Education at Huron ISD. “The data tells us where
we’re at, where we want to go, and how we need to
get there. We’ve tried a lot of good programs in gen-
eral and special education. This process is the glue
that holds all those previous efforts together, so we
make good decisions for students.”

Great Starts Lead to Great Finishes
Developmental science tells us that young chil-

dren begin building pre-reading skills from the
moment they are born. Before they ever enter
school, their brains acquire a tremendous amount
of information about language and about the world

around them. With every language interaction—
with every story, song, rhyme, and conversation—
and through play with adults and peers, children are
developing the groundwork for literacy.

Children come to school with varied experiences
and a range of language sophistication. Michigan
educators must embrace the challenge to be ready to
teach ALL children. Michigan’s very visible emphasis
is to provide a great start for every child, and we are
doing this by acknowledging the importance of the
early childhood years, promoting literacy, and apply-
ing research-based strategies for instruction, and
expecting to see continuous improvement in results
for ALL children.

Collaboration Is Key
Throughout Michigan, legislators, business and

community leaders, parents, and educators are
working together to ensure that every Michigan
child has the kind of language experiences and
learning opportunities that will lead to literacy suc-
cess. General and special educators are working
together to improve results for ALL children, so that
each child can achieve and realize her/his potential.

▲

Early Childhood
Literacy a Priority
continued from page 1

Early Reading First is an early childhood litera-
cy component of the No Child Left Behind Act of
2001. Early Reading First offers competitive grants
to existing preschool programs, such as Head Start
centers, and school districts offering early childhood
programs. 

The grants fund development of model 
programs to support the school readiness of pre-
school-aged children, particularly those from low-
income families. Program activities prepare teach-
ers to provide high-quality language, literacy, and
pre-reading activities, using scientifically based
research to support children’s understanding of let-
ters, letter sounds, and the blending of sounds and
words. 

In Michigan, two Early Reading First programs,
at Grand Rapids Community College (GRCC) and
Kalamazoo Public Schools, will receive more than
two million dollars each over three years. Both pro-
grams will use literacy coaches to provide profes-

Early Reading First Provides
Funds to Preschool Programs

sional development and support to preschool
teachers in a variety of early childhood programs. 

“Our teachers are looking forward to receiving
support for literacy instruction,” says Lynn
Munson, Kalamazoo’s Early Reading First coordi-
nator. “Our teachers have always known what they
want to accomplish. They just need help with how
to get there.”

To read more about Michigan’s Early Reading
First programs, visit Leading Change online at
www.cenmi.org. Read more about the federal
Early Reading First program at www. ed.gov/
programs/earlyreading/index.html.

For more information, contact: Cheryl Endres,
GRCC Project Coordinator, 43 Bostwick, N.E.,
Grand Rapids, MI 49503, (616) 234-3549,
cendres@grcc.edu or Lynn Munson, Kalamazoo
Project Director, Kalamazoo Public Schools,
1220 Howard St., Kalamazoo, MI 49008,
(269) 337-0095, munsonlm@kalamazoo.k12.mi.us.

“No other skill taught in
school and learned by school
children is more important
than reading. It is the gate-
way to all other knowledge.
Teaching students to read by
the end of the third grade is
the single most important
task assigned to elementary
schools.”
American Federation of Teachers

Michigan
Schools Form
Instructional
Consultation
Teams

A number of schools in Michigan have
established partnerships with The
Laboratory for Instructional Consultation (IC)
Teams (Lab for IC Teams). The Lab for IC
Teams, based at the University of Maryland,
offers training and technical support to
develop, implement, and evaluate IC Teams
in elementary or middle schools. IC Teams
can include classroom teachers; administra-
tors; special educators; and student service
staff such as psychologists, social workers,
counselors, and others. The goal of IC teams
is to enhance, improve, and increase 
student and staff performance with the
assumption that:
■ All students are learners.
■ The instructional match and setting are 

the focus of problem solving.
■ Change is a process not an event.

Eaton County:
■ Parkview Elementary, Charlotte

http://scnc.cps.k12.mi.us/parkview.htm
■ Delta Center Elementary, Grand Ledge  

www.glps.k12.mi.us/~dcnews

Oakland County: 
■ Gretchko Elementary, West Bloomfield 

http://web.westbloomfield.k12.mi.us/
gretchko/

■ Doherty Elementary, West Bloomfield 
http://web.westbloomfield.k12.mi.us/
doherty/

Washtenaw County: 
■ Bates Elementary, Dexter 

http://web.dexter.k12.mi.us/schools/
bates.html

■ Cornerstone Elementary, Dexter
http://web.dexter.k12.mi.us

■ Holmes Elementary, Willow Run
www.wrcs.k12.mi.us/holmes.html

■ Cheney Academy, Willow Run
www.wrcs.k12.mi.us/cheney.html

■ Perry Child Development Center, Ypsilanti
■ Northville Public Schools, Northville

To learn more about the IC Team model, visit
www.icteams.umd.edu/icteamlab.html.

For more information about the Michigan IC
Team Consortium, contact: Holly Heaviland,
Instructional Services, Washtenaw Intermediate
School District, 1819 South Wagner Rd.,
P.O. Box 1406, Ann Arbor, MI 48106-1406,
(734) 994-8100 #1250, (734) 994-2203 fax.
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by Debbie Spring, OTR,

Assistive Technology Consultant,

Michigan’s Assistive Technology Resource

What do page fluffers, built-up handle grips, and
pool noodles have in common? They are just a few
examples of low/no-tech assistive technology solu-
tions that can be used to increase access to play or
other activities in a child’s daily routine. Young 
children with motor, cognitive, communication,
hearing, or vision deficits can benefit from simple 
to complex adaptations that assist them with com-
munication, movement, participation in self-care
tasks, and manipulation of toys and books. 

The
Individuals 
with Disabilities
Education Act
(IDEA), as

amended in 1997, defines assistive technology as any
item, piece of equipment, product, or system used 
to increase, maintain, or improve the functional
capabilities of a child with a disability (300.5). IDEA
also requires the Individualized Education Program
(IEP) team to consider the assistive technology
needs of a child during the development of the
Individualized Family Service Plan (IFSP) or the
IEP. The team should assess the tasks in the child’s
daily routine and determine solutions required to
increase independence and participation in these
environments. 

Assistive Technology 
Supports Literacy

Early On® Is Here to Help

The continuum of assistive technology solutions
ranges from low/no-tech to mid-tech, to high-tech. 
It is usually best to begin with low-tech solutions.
These solutions are more readily available; simpler
to use; and more easily accepted by the child, family,
school team, and the child’s peers. Even simple
adaptations to toys and books that increase a child’s
independent participation can increase self-esteem
by giving her/him a sense of control over her/his
environment and a feeling of success. Families also
benefit from seeing their children’s strengths and
increased opportunities for interactive play. The
increased independent participation offered through
adaptation also boosts peer interaction and facili-
tates a child’s development.

There are many ways families and school
teams can use assistive technology to ensure early
childhood literacy. The MATR Web site lists exam-
ples and resources that help provide experiences
with books and other literacy activities for children
with disabilities.

For more information and links related to 
assistive technology, visit Michigan's Assistive
Technology Resource (MATR) Web site at
www.cenmi.org/matr or contact Debbie Spring,
OTR Assistive Technology Consultant, MATR,
(800) 274-7426.

To read more about technology and 
literacy, visit www.cenmi.org and click on
the Leading Change icon.
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by Vanessa Winborne, Early On® State Coordinator, Office of Special Education and Early Intervention Services,

Michigan Department of Education

Early On® is a statewide system of early intervention services mandated by Part C of the
Individuals with Disabilities Education Act (IDEA). It is designed to help families find the social,
health, and educational services that will promote the development of their infants and toddlers
with special needs. Early On services are family-centered, comprehensive, multi-disciplinary,
and interagency.

In 1986, then Governor James J. Blanchard designated the Michigan Department of Education
(MDE) as the lead agency in this collaboration with the Family Independence Agency and the 
divisions of mental health and public health in the Department of Community Health. The Early On
system of early intervention services is based on partnerships between families and service
providers. It is also based on collaboration among community agencies, organizations, and 
private practitioners. Early identification and early services are the major emphases of Early On.
Anyone who is concerned about a child’s development can request a comprehensive multi-
disciplinary evaluation that will determine if a child is experiencing a developmental delay. The
Individualized Family Service Plan (IFSP), based on a family’s concerns and priorities, guides the
necessary early intervention services support needed for the child with a disability or developmen-
tal delay and her/his family.

Why early intervention services?  
Research has shown that early intervention services can help prevent further developmental

delay. The sequential nature of human development makes setting good early patterns of learning
critical for the first years of life. Parents have often heard that a child will “grow out” of a delay.
In some cases, the longer a delay is not
addressed, the more severe it can become.

Early intervention services available
through Early On include: physical or occupa-
tional therapy, social work services, nursing
services, family training, nutrition help, psy-
chological services, vision services, speech
and language services, health and medical
diagnostic services, assistive technology,
audiology services, transportation, and service coordination. Early On addresses the physical,
cognitive, social/emotional, communication, and adaptive needs of a child with a disability or 
developmental delay.

So what does this have to do with literacy for infants and toddlers?  
Literacy involves many areas of a child’s development. Talking to infants and toddlers teaches

them the rules and patterns of verbal communication. Identifying different objects in the child’s
world sets the path for recognizing sounds and learning the concept that symbols are used in the
environment. Encouraging babies to learn how to manipulate objects later transfers to holding and
turning pages in a book. Such basic everyday activities and interactions with babies involve skills
that prepare them for literacy. The International Reading Association and the National Association
for the Education of Young Children recommend that during the infant and toddler years there are
things one can do to foster literacy development:
■ Talk to babies and toddlers with simple language, frequent eye contact, and responsiveness 

to children’s cues and language attempts.
■ Frequently play with, talk to, sing to, and fingerplay with very young children.
■ Share cardboard books with babies and frequently read to toddlers on an adult’s lap or 

together with one or two other children.
■ Provide simple art materials such as crayons, markers, and large paper for toddlers to explore 

and manipulate.
During their early years, children need someone who will encourage their language develop-

ment and lay the groundwork for literacy. Children who have disabilities will need the same but 
in some cases, they will need additional assistance to fully benefit from the preliteracy activities.

Early On believes that parents are a child’s first teachers. Early On supports families as they learn
different techniques and/or find the resources to help the child with a disability to engage in preliteracy
activities. For example, a child who has a hearing loss will not necessarily respond to a parent’s early
communication. Through an evaluation, Early On can help detect if a child has a hearing loss and
connect the family to resources that will foster communication and language development.

In 1999, the Michigan Department of Community Health (DCH) requested Early On’s support 
to encourage hospitals to start newborn hearing screening programs. Through DCH, Early On
provided incentive grants to Michigan hospitals for newborn hearing screening equipment. Today,
through the joint efforts of the Departments of Education and Community Health, nearly all hospi-
tals in Michigan screen newborns for hearing loss. Early detection can help infants with hearing
loss maximize their development.

A child with a delay in any of the five developmental areas can receive support from Early On.
Based on a family’s needs, supports and resources can be identified to help the family enhance 
the development of the child with a disability and/or developmental delay. Whether the need is
physical, social/emotional, communication, adaptive, or cognitive, Early On is here to help.

To receive help from Early On, call (800)-EARLYON (1-800-327-5966) or contact Vanessa Winborne,
P.O. Box 30008, Lansing, MI 48909, (517) 335-4865, (517) 241-3690 fax, WinborneV@michigan.gov.

To read more about early intervention services, visit www.cenmi.org and click on the 
Leading Change icon.

by Collette Bauman, Program Specialist for the

Visually Impaired; Georgia Beneicke, Teacher

Consultant; Lynnette Norton, Orientation and Mobility

Specialist; and Margo Siegel, Teacher Consultant,

Western Wayne County Visually Impaired Program

Thanks to Louis Braille, founder of the Braille 
code, many students who have visual impairment
are able to lead productive and successful lives. The
medium of Braille affords students independence
and privacy. Students who have achieved Braille liter-
acy have a greater chance of pursuing higher educa-
tion and achieving vocational or career goals and
personal self-worth.

Even with adequate Braille literacy, there are
obstacles that students may encounter. For example:
■ Approximately one percent of the written word 

is available in accessible Braille format.

■ Braille literacy takes the average person about 
nine years to achieve compared to print literacy, 
which takes about five years to achieve.

■ Braille materials are not always available in a 
timely fashion. 
Braille literacy is a complicated issue that is

being positively addressed at both the state and
national levels.

For more information, contact: Collette Bauman,
Program Specialist for the Visually Impaired,
Western Wayne County, Livonia Public Schools,
15125 Farmington Rd., Livonia, MI 48154-5474,
(734) 744-2600 #43140.

This article originally appeared in Newsline,
March 2002.

To read more about resources for 
students with visual impairment, visit
www.cenmi.org and click on the Leading
Change icon.

Braille Literacy 
Opens Doors

▲

▲

▲
Support for Families Who
Have Children Who Are 
Deaf or Hard of Hearing

Hands & Voices is a parent driven, non-profit organization dedicated to providing 
unbiased support to families with children who are deaf or hard of hearing. Michigan
Hands & Voices provides support activities and information concerning deaf and hard 
of hearing issues to parents and professionals that may include outreach events, edu-
cational seminars, advocacy, lobbying efforts, parent-to-parent networking, and a
newsletter. They connect families with resources and information to make informed 
decisions around the issues of deafness or hearing loss. Contact Hands and Voices at
www.handsandvoices.org.

The Michigan Department of Community Health
offers an Early Hearing, Detection and Intervention
Program (EHDI) with three significant goals:
■ Screen all newborns for hearing loss before one

month of age.
■ All infants who screen positive will have a diagnostic audiologic evaluation before 

three months of age.
■ All infants identified with hearing loss will receive appropriate early intervention 

services before six months of age.

For more information, visit www.michigan.gov/ehdi.
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by Linda Wacyk, Communication Specialist

The soft music of metal wind chimes rings
through the busy chatter in one of Milwood
Elementary School’s first-grade classrooms. First-
grader Ben shuts his notebook and leaps to his feet.
“Oh, boy. It’s my turn for the computer,” he says.
Ben and his classmates move to “step six” in a
120-minute morning literacy block that is an
everyday event in Milwood’s kindergarten through
third-grade classrooms. The extended literacy time
is just one component of Kalamazoo Public
Schools’ Reading First program, which brings sci-
entifically-based reading instruction and profession-
al development into some of the district’s poorest
performing K-3 classrooms (see page 9).

“Reading First has brought about massive
changes in the way students are taught literacy in
Kalamazoo Public Schools,” says Marlene Sadler,
an “Educator on Loan” to the Michigan Depart-
ment of Education. As a Reading First facilitator for
the state, Sadler helps teachers in four elementary
buildings in this urban southwest Michigan district
improve the way they teach literacy. 

“I work with teams of teachers in four schools, 
and I can honestly say there’s not a single teacher
who isn’t supporting this effort,” says Sadler. “It was
tough at first, but once we started seeing growth in the
children, it became very empowering for all of us.”

Sadler’s work is part of the Reading First initia-
tive, which has awarded more than $21 million 
to 22 Michigan school districts since 2002 (see
Reading First Fact File on left). She’s just one of the
state’s 26 Reading First facilitators who provide pro-
fessional development to classroom teachers and lit-
eracy coaches, helping them use research-based best
practices to help students learn to read and write.

Reading First Teachers Use Data to
Drive Instruction

Reading First relies on a “trainer-of-trainers”
model to bring new knowledge to teachers about
how to teach literacy. Instead of going out to a day-
long seminar on one aspect of reading instruction,
teachers receive ongoing support right where they
work—in the classroom. 

“One of the main differences with Reading 
First is that teachers are learning to use a continual
cycle of assessment, evaluation, planning, and
instruction in the classroom,” says Sadler. “This
means they are getting much better at using data
to inform instruction.”

Sadler trains and oversees the work of literacy
coaches—one in each building—who collaborate
with classroom teachers to plan differentiated in-
struction for students, based on students’ individual
strengths and needs. Coaches also facilitate weekly
grade level meetings, during which teachers discuss
new ways to approach challenges their students face.

Kathryn Catherman serves as literacy coach to
Milwood’s teachers. A former second-grade Reading
First teacher herself, Catherman analyzes student
data for 215 students, models teaching strategies

Reading First Brings Literacy Research and
Professional Development Into the Classroom

for teachers and paraprofessionals, and supports
teachers in the classroom. 

“Reading First is the most organized approach
we’ve had to teaching reading,” says Catherman.
“It looks at intervention in a systematic way for 
at-risk populations. We haven’t done that before.”

Milwood principal Charles Pearson agrees.
“Reading First has helped us to focus. It’s the
‘whole package,’” he says. “It has easy-to-use mate-
rials, teacher support, classroom management, and
organization—it’s all there.” 

New Methods and Technologies Boost
Student Interest—and Achievement

If nearly two hours of literacy instruction seems
like too much “seat time” for young learners, think
again. At Milwood, students are on the move and
engaging all their senses. In Ben’s first-grade class-
room, small groups of students make the rounds of
literacy workstations set up throughout the room. 

Ben’s group takes a turn at three computer 
stations, where students put headphones on and
play literacy games that follow up on lessons from
their reading textbooks. Other groups build words
out of letter groups with teacher Michelle Mallory,
read aloud to a teacher intern, or work independ-
ently practicing the week’s spelling words. On this
particular Friday, a favorite station is manned by
the class’s paraprofessional, Cathy McAllister. Her
small group gathers to review words by writing
them in puddles of sweet-smelling shaving cream.
Despite the students’ squeals of delight, Catherman
points out there’s some serious learning going on.
Each stop in the round of workshops has been care-
fully planned in advance by the classroom teacher,
who regroups students as their needs change.

“This is very data-driven,” says Catherman.
“Interventions are carefully planned to match what
we learn from assessments and observation. It takes
a lot of work on the teacher’s part, but the results
we’re seeing are worth it.” 

Reading First Builds Teamwork
Pearson reports that the first year was hard on

teachers because they were expected to approach lit-
eracy instruction in new ways. “When I first started
as a teacher, I went to my classroom, closed my
door, and worked pretty much alone,” says Pearson.
“With Reading First, you’re not alone, you’re part of

Some Key Components of
Reading First Programs in
Kalamazoo Public Schools:
■ Use of a core reading program 

(Kalamazoo uses Harcourt-Brace).
■ Use of DIBELS Benchmark assessment  

for screening purposes (see page 11).
■ Whole group/small group model of 

instruction.
■ Continual re-grouping of students based 

on monitoring and assessment.
■ Student work stations for direct applica-

tion and practice.
■ Differentiated instruction based on 

assessed student strengths and weaknesses.
■ Weekly grade-level teacher meetings.
■ Literacy coaches for support in each 

building.
■ State-hired facilitator for every five 

buildings.
■ At least 50 hours of professional develop-

ment per year for teachers and principals.

In Greg Socha’s first-grade classroom, students are also discovering new ways to learn—with technology. Socha, a
Reading First 2002-03 exemplary teacher, uses a Smart Board™ in large group, small group, and individualized
instruction. Using this new technology, Socha can put together lessons on a laptop computer, then project them
onto an interactive white board. Students can make corrections and work on text right on the white board so
everyone can see. Students also have access to the Smart Board during workshop time.

a team. It’s stressful in some ways, but on a good day,
most of our teachers would say it’s a better way to
work. This year is easier for them, and I expect results
to be even better.”

All this collaboration is producing results at
Milwood. At the end of the program’s first year, 
assessment results show progress among some of the
school’s most at-risk students, and reading achieve-
ment is up overall. 

“When we started the program, Reading First
schools were the poorest-scoring schools in the district,”
says Catherman. “Now our first-graders are outscoring
students in non-Reading First schools in the word
analysis sections of the Iowa Test of Basic Skills.” 

Students like Ben, however, measure achievement 
a little differently. When asked what he’s going to do
with all the new spelling words he’s mastered, Ben
doesn’t hesitate for a moment. 

“It’s what I’m going to be when I grow up—an
author,” he says. “I’m going to sell my books to the
school library.”

With the backing of Kalamazoo’s Reading First
team, it looks like Ben might be well on his way to
reaching that goal.

To learn more about Reading First in Kalamazoo
Public Schools, contact: Marlene Sadler, Milwood
Elementary School, 3400 Lovers Lane, Kalamazoo,
MI 49001, (269) 337-0690, mar243@juno.com or
Kathryn Catherman, (269) 337-0660,
cathermanks@kalamazoo.k12.mi.us.

Reading First is a federal grant that is
Subpart B of Title I of the No Child Left Behind
Act of 2001. A basic premise of Reading First is
that ALL of America’s students—with the
exception of students who have severe cogni-
tive delays—can learn to read well by the end
of third grade with instruction that is tailored to
their needs.

Michigan’s Reading First plan has the fol-
lowing priorities:
■ Implementing high quality research-based 

reading programs.
■ Using reliable and valid assessment tools  

to effectively screen and monitor reading 
progress and diagnose reading difficulties.

■ Offering high quality professional develop-
ment to ensure that ALL K-3 teachers and
K-12 special education teachers have the
skills necessary to teach effectively.

■ Strengthening school leadership and infra-
structure to focus, coordinate, and sustain 
efforts that result in literacy achievement.
Any programs funded through Reading First

must be designed using scientifically-based
reading research (SBRR) (see page 11) and
include five essential components of reading
instruction:
1. Phonemic awareness—the ability to focus on 

and manipulate the smallest units of sound 
in spoken language.

2. Explicit phonics—the relationship between 
the letters of written language and the 
sounds of spoken language.

3. Vocabulary development—the stored
information about the meaning and 
pronunciation of words.

4. Oral reading fluency—the ability to read 
accurately, quickly, and with expression.

5. Reading comprehension—the ability to 
understand or gain meaning from text.
States apply for Reading First funds, which

the federal government awards for a six-year
period (depending on federal appropriations
and continuing state progress). Michigan was
among the first states in the nation to receive
funds and is eligible to receive $28.4 million
dollars per year for up to six years.

Reading First funds are spent at two levels:
1. Eighty percent go to qualifying local school 

districts based on competitive grants. Eligible 
districts must meet the following criteria:
Have at least 40 percent (or at least 50 
students) failing the fourth grade Michigan 
Educational Assessment Program (MEAP) 
reading test and, additionally, have one 
of the following:
■■   At least 15 percent (or 1,000 students) 

living below poverty level or location in a
geographic area designated as an
Empowerment Zone or Enterprise 
Community.

■■   Have at least 50 percent (or at least 8 
buildings) in school improvement status 
for reading.

2. Twenty percent fund state-level activities,
such as administration, program evalua-
tion, technical assistance, expanded 
opportunities for K-3 students, and pro-
fessional development.

Reading First 
Fact File

8

To read more about Reading First, visit
www.cenmi.org and click on the 
Leading Change icon.

▲
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LC:  Why is there so much emphasis—
and so many dollars spent—on literacy?

FS: Students who fail to learn to read and write well
face tremendous, long-term consequences. Low litera-
cy achievement erodes self-confidence and crushes
motivation to learn. More importantly, reading failure
keeps students from learning and performing during
later years in school.

LC:  What are you most excited about at
the end of this first year of Reading First?

FS:  The Reading First participants have several suc-
cessful sites, and we can be proud of the collective
efforts of all staff and professional development pro-
viders. We’ve set an ambitious standard—ALL students,
with the exception of students with severe cognitive
delays, will read at grade level by the end of third
grade. While controversy swirls around the No Child
Left Behind law and its demands on states and schools,
119 buildings in Michigan have been diligently imple-
menting Reading First—with some good results. 
We’re sincere in taking on the myriad challenges facing
high priority districts with high poverty and making a
difference for these students. 

LC:  Reading First seems complicated to
describe. What, in a nutshell, is Reading
First trying to accomplish?

FS:  The primary goals of Reading First are ongoing
professional development for classroom teachers in 
the essential components of reading instruction, help-
ing teachers use assessment to inform instruction, and
teaching all students to read well by third grade.

LC:  Those sound like goals we’ve heard
before. How does Reading First differ
from Michigan’s earlier literacy efforts?

FS:  Reading First is different in three ways. First, it
focuses much more on equipping classroom teachers
to use student assessment to design high-quality, 
individualized instruction. We’ve tried that before, 
but never to this extent. Classroom teachers—not a
master-level reading expert—are learning to identify
what a student needs and design appropriate interven-
tions that take place right in the classroom. Second,
Reading First schools are conscientiously monitoring
the success of students who are at risk of failure, look-
ing at their test scores at least three times a year to make
sure students are making progress. Finally, Reading First
uses a coaching model of ongoing professional develop-
ment. Each school team has its own literacy coach who
works only in that building. 

LC:  How does Reading First build on
previous work?

LC:  Earlier you mentioned Regional
Literacy Training Centers (RLTC). Are
they still playing a role in Michigan?

FS: The RLTCs still play a major role in helping
the MDE deliver professional development to teach-
ers. RLTC master trainers are working together with
Reading First facilitators to correlate the strategies
found in LETRS with assessment results from MLPP.
By next summer or early fall, they will offer updates
to the MLPP trainers. And we’re also very excited
about the launch of the passport for Michigan’s
Literacy in 3D (using Data-driven, Decision-making
to Differentiate instruction), which will include all
the elements of our assessment system (see page 11).
Of course, budget cuts have forced the RLTCs to be
creative. They are doing more with technology and
charging fees to teachers who participate in training.

LC:  Does Reading First address the
needs of college and university stu-
dents who are just learning to teach?

FS:  Yes! The Reading First teams are working
with an advisory panel of university educators. We’re
designing a mechanism for content review of all
literacy courses offered at our colleges and univer-
sities that train teacher candidates. This course
content review is another requirement of NCLB.
Together, we’ll prepare a report on the course con-
tent review before the conclusion of the Reading
First grant. The goal is to prepare teacher candi-
dates who are also informed about the essential
components of reading instruction. The review for-
mat and instructions will be sent out to colleges
and universities soon.

LC:  Has there been any down side to
Reading First?

FS:  There have been a lot of what I call “ambu-
lance chasers”—education vendors who want to
market their services to eligible schools. Reading
First requires us to guide schools in their choice of
programs and materials—tools that are based on
scientific reading research. Vendors want access to
the money Reading First schools have to spend,
and they all claim to be research-based and meet
NCLB requirements. I could spend all my time
checking their data and validating their claims so
we can add them to our list, but that’s not a good
use of my time. I’ve started referring all vendors to
the federal What Works Clearinghouse where they
can seek federal approval.

LC:  Where are we now? What have
we learned?

FS:  We are currently in our second year of imple-
mentation. We have hosted visits to three funded

sites by federal Reading First program moni-
tors, who observed the 90-minute 
literacy block of instruction. They also
interviewed teachers, literacy coaches,
principals, facilitators, assistant superin-
tendents, and me. These monitors sin-
cerely want to know what works in teach-

ing children to read. 

Michigan Educators Put Reading First LC:  Are you learning anything schools
can put into practice right away?

FS:  We’ve made discoveries about two important
predictors of reading success. First, we have con-
firmed what we understood with the MLPP about the
importance of phonemic awareness. If students don’t
learn how to focus on and manipulate the smallest
units of sound in spoken language, they will not be
able to understand the relationships of sounds they
hear and the letters and words on a page. Second,
we’ve learned that oral reading fluency affects read-
ing comprehension. Without that fluency (auto-
maticity), students will not understand or remember
what they read. 

LC:  How will you know if Reading
First is a success?

FS:  Our Reading First plan had to include an eval-
uation strategy, right from the start. Since Michigan
was the first state to fund buildings in Reading First,
we had the honor of being the first state to be visited
by the federal monitors. In addition, we are conduct-
ing an extensive evaluation with a CIERA* group at
the University of Michigan as part of the national
research on what works in teaching children to read.
Districts in our first round of funding have partici-
pated in annual evaluations of effective implementa-
tion along with student achievement outcomes. 

LC:  What’s next?

FS:  We have finished the first annual performance
report due to the federal government. We will share
this with educators and families in Michigan. One
section of the report inquires about exemplary sites.
We have compiled features of our most successful
Reading First buildings and districts that are keys to
success in leading students to achievement and to
long-lasting systemic change. To read the full report,
Study of Reading First in Michigan Technical
Report #1, go to www.mireadingfirst.org.

LC:  Bertrand Russell once said, “In all
affairs, it’s a healthy thing now and
then to hang a question mark on the
things you have long taken for grant-
ed.” It seems to me that you’re asking
schools to do this—to change their
understanding and the way they do
business in order to get better results. 

FS:  We have huge goals that require new ways of
teaching and organizing time. Understandably, we
find varying levels of commitment to the change
process. I share with my Reading First teams a story
that Michael Jordan’s mother told. It seems that
Michael Jordan failed to make his tenth-grade high
school basketball team. When his mother heard
what had happened, she said to him, “Son, it’s not
the size of the person in the game; it’s the size of the
game in the person.” This message clicked for him,
and he began getting up every morning at 4:30 a.m.
to practice—every day, every week, every month. 

We all know the outcome of Michael Jordan’s
motivation and hard work. So I ask educators,
“What’s the size of your game?” Can you bring that
same kind of passionate commitment to your work
with students? Michigan’s students need teachers and
administrators who are committed to the goal that
ALL students will read well by the end of third grade. 

To learn more about Michigan’s Reading 
First program, visit www.mireadingfirst.org.
To learn more about the national Reading 
First program, visit www.ed.gov/programs/ 
readingfirst/index.html.

For more information, contact: Faith Stevens,
Michigan Department of Education, Office of
School Improvement, P.O. Box 30008, Lansing, MI
48909, (517) 241-2479, StevensF@michigan.gov.

*Center for the Improvement of Early Reading
Achievement (CIERA), funded by the National Institute
for Literacy (NIFL). Visit www.ciera.org.

To read more about Reading First and 
professional development, visit
www.cenmi.org and click on the Leading
Change icon.

FS:  Reading First is deepening what we began 
with the Michigan Literacy Progress Profile (MLPP).
Contrary to rumors, the MLPP is very much alive and
well! MLPP is still a valuable assessment to inform
instruction (see page 11). However, it was never
meant to have all 11 assessments used to assess every
student in a classroom, and it didn’t necessarily tell
teachers what to do to help a particular student.
Reading First facilitators are working jointly with the
master trainers from each Regional Literacy Training
Center (RLTC) to help teachers use additional tools
like the Dynamic Indicators of Basic Early Literacy
Skills (DIBELS) and Language Essentials for
Teachers of Reading and Spelling (LETRS). Together,
these tools help a teacher identify which students
need intervention, discover what skills they need, and
design appropriate instruction to move them forward. 

LC:  Has the new emphasis on Reading
First impacted any existing work?

FS:  There are people who would say that Reading
Recovery took a hit. I think the two programs can co-
exist nicely. Students who need extra help can still be
pulled out of their regular classrooms for additional
support; but with Reading First, every student gets 
90 minutes of literacy instruction and ALL classroom
teachers know how to help their students.

LC:  Some critics have said that “Scienti-
fically-Based Reading Research” (SBRR)
is code for “phonics.” Are they right?

FS:  If teachers are using assessment to inform
instruction, only the students who need phonics
instruction will get it. The way the NCLB legislation
reads, it requires us to make sure teachers have
phonics as a tool and know when to use it. 

LC:  One of the objectives of Reading First
is to involve special education providers
in the effort to improve reading skills.
How is this happening in Michigan?

FS:  One of the mandates of NCLB and Reading
First is that ALL students will achieve and learn to
read with the exception of students with severe cog-
nitive delays. The Michigan Educational Assessment
Program (MEAP) scores of students with disabilities
are included in the numbers schools use to deter-
mine eligibility for Reading First grants (see
Reading First Fact File, page 8). The individualized
education program (IEP) indicates if a student with
a disability will take the MEAP or MEAP with
accommodations. If the IEP indicates that a student
will be included in standardized assessment, the student
must also be included in literacy assessments for
instruction. In Reading First buildings, special 
education teachers are involved in all
professional development and
training. We also invite upper
elementary and secondary
special education teach-
ers, since they often
address early literacy
skills at those levels. 

Michigan’s Reading First program was one of the first to be launched in the nation. The federal govern-
ment awarded funds in 2002 through a competitive grant process as part of the No Child Left Behind Act 
of 2001 (NCLB). In turn, the Michigan Department of Education (MDE) released a portion of these funds to
qualifying Michigan school districts through a second competitive grant process. 

Faith Stevens, MDE’s Reading First Coordinator, oversees the work of Reading First in Michigan. As the pro-
gram completes its first full year of funding, Stevens reflects on the progress and effectiveness of this first year.

▲

Literacy coach, Kathryn Catherman,
helps first-grade students at

Milwood Elementary School 
in Kalamazoo find missing

words in sentences.
Catherman frequently

models teaching 
strategies and sup-

ports teachers in
the classroom.



by Faith Stevens, Reading First

Coordinator, Michigan Department of

Education

Michigan’s School Report Card
reveals that too many of Michigan’s
school children struggle with learn-
ing to read and write. While there
are no easy answers or quick fixes,
the eight Regional Literacy Training
Centers (RLTCs) across Michigan
help educators acquire the skills they
need to help students learn to read
and write well.

Professional Development
Is Key to Teaching Literacy 

Research shows that ongoing
professional development for teach-
ers is key to an effective literacy pro-
gram. Michigan’s RLTCs and their
partners make literacy training a
major focus—for ALL Michigan’s K-
3 classroom teachers and K-12 spe-
cial education teachers. 

Two integral parts of RLTC train-
ing include the Michigan Literacy Progress Profile
(MLPP) and Language Essentials for Teachers of
Reading and Spelling (LETRS) (see page 11).
These initiatives include practices based on
research, assessments that guide instruction, and
resources for classroom teachers to improve teach-
ing strategies. 

Over the past three years, more than 24,139
kindergarten through third-grade teachers, 1,232
administrators, and 1,034 trainers have undergone
training in balanced literacy; MLPP; LETRS; and
other related topics such as reading comprehension,
vocabulary development, oral reading fluency, and
explicit phonics instruction and phonemic awareness.

RLTCs Bring Professional
Development to All Michigan Schools

The RLTC network reaches all of Michigan’s 57
intermediate school districts (ISDs). In some rural
areas, this can create a pretty big service area (see
map). As one of the eight RLTCs in Michigan, for
example, Charlevoix-Emmet ISD serves as the fis-
cal agent for ten other ISDs in the northwest Lower
Peninsula. Collectively, these ISDs educate approxi-
mately 110,000 students attending schools in the
region. Collaborative efforts of the ISDs bring
together educators to learn research-based practices
to help students learn to read and write well.

RLTCs at Work
In addition to professional development, many

RLTCs offer extended learning opportunities to 
students during the school year and summer.
Following are examples of initiatives offered by
RLTCs throughout the state.

Providing Professional Development
Wayne RLTC Literacy Conference 

In June 2003, approximately 120 fourth- and
fifth-grade teachers learned new MLPP techniques
and strategies to help students read and write better.
The hands-on learning conference drew educators
from the Hillsdale, Jackson, Lenawee, Monroe, and
Washtenaw ISDs and Wayne Regional Educational

Service Agency (RESA).

Charlevoix-Emmet ISD Summer
Institute

For the past seven summers, the
Charlevoix-Emmet ISD Summer

Institute has helped teach-
ers enhance their collabora-

tion skills and instructional
methods to improve student
learning. More than 700 edu-

cators have attended the week-
long workshops each year.

Literacy:
WOW!

Faith Stevens, Michigan’s
Reading First coordinator, partici-
pated in a panel discussion hosted
by President George W. Bush on
Wednesday May 12, 2004 in
Washington D.C. Stevens highlight-
ed the great work Michigan’s
Reading First program has done
and shared information about other
Michigan initiatives designed to
help children learn to read.

“This is an important program to
help each child to be successful in
school and then later in life,”
Stevens said. “Reading First is an
ambitious initiative to ensure that
everyone has an opportunity to be
successful.”

“Faith has worked hard to get
this program revved up in our
schools. We all see the real benefits
it will provide,” says State
Superintendent of Public Instruction
Tom Watkins.

Wexford-Missaukee ISD Trainer-of-
Trainers Model 

Wexford-Missaukee ISD offers a trainer-of-train-
ers model to help districts build learning commu-
nities. RLTC trainers teach facilitation skills to
some 55 educators to help them develop ongoing
opportunities in their school buildings for teachers
to learn and receive support daily. 

Cheboygan-Otsego-Presque Isle
Educational Service District (ESD)
MLPP Training and Classroom Support 

Full-day workshops feature hands-on learning
opportunities focused on a wide range of topics
such as comprehension strategies, writing in
response to reading, and developing oral language
skills. Literacy consultants modeled grade-level
classroom strategies that work. Literacy consultants
also visited classrooms to model activities such as
literature circles and book clubs. 

Mid-Michigan Regional Literacy
Training Center Literacy in 3D. 

Trainers and teachers in mid-Michigan will
receive training in the first three LETRS modules
this year. MLPP training for K-3 teachers contin-
ues, enhanced with a session focused on the needs
of special education teachers and students. The
RLTC continues to offer Playful Literacy and You
(PLaY) training (addressing ages birth through
five) and MLPP 4-5 as well (see page 11). Plans for
an August 2004 summer literacy day, “Literacy in
the Valley,” are also underway .  

Creating Rich Environments for
Teaching Children to Read
Charlevoix-Emmet ISD Camp Read
Camp Read is a four-to six-week instructional
summer school program for elementary students
performing below grade level in the areas of read-
ing and writing. Students meet daily with certified
teachers to focus on reading comprehension
instruction, phonemic awareness, explicit phonics
instruction, oral reading fluency, and vocabulary 
development integrated in a balanced literacy
approach.

Wayne RESA Family FUNdamentals
Wayne RESA offers Family FUNdamentals, a

partnership that unites teachers, researchers, reading
specialists, administrators, and parents to improve
students’ literacy. Aligned to the Michigan
Curriculum Framework, Family FUNdamentals
provides a variety of home activities that comple-
ment students’ literacy work at school, based on
the student’s strengths and weaknesses as identified
by the MLPP assessment.

Oakland Regional Literacy
Training Center

The Oakland Regional Center
has developed the MLPP Assistant, a
Web-based scoring and reporting sys-
tem for MLPP data. The MLPP
Assistant makes it easier to maintain
student records, organize data, and
allow records to move with students
from district to district. In fall 2003,
the system was being used throughout
the Bay-Arenac ISD area as well as in
the city of Cassopolis. The center is
experimenting with using distance
learning to serve the training needs of
these geographically diverse areas.

For more information about any of
these or other initiatives taking
place within a Regional Literacy
Training Center, contact your local
RLTC director or Faith Stevens at
(517) 241-2479 or StevensF@
michigan.gov.

Contact a Regional Literacy Training Center Near You:

■ Charlevoix-Emmet RLTC: Naomi Singer,
singern@pace.k12.mi.us 

■ Ingham RLTC: Sylvia Buie,
sbuie@inghamisd.org 

■ Macomb RLTC: Elaine Weber, eweber@misd.net
■ Marquette-Alger RLTC: Betty Burke-Coduti,

bcoduti@maresa.k12.mi.us 
■ Mid-Michigan RLTC: Sue Johnson,

johnsonsl@sisd.cc
■ Oakland RLTC: Joan Firestone,

joan.firestone@oakland.k12.mi.us 
■ Wayne RLTC: Annena McCleskey,

mcclesa@resa.net
■ West Michigan RLTC: Margie McGlinchey,

mmcglinc@kresanet.org

Regional Literacy Training Centers 
Promote Literacy Across Michigan
Centers Offer Professional Development, Resources, Technical Assistance, and Community Awareness

Reading First
Expands Regional
Literacy Training
Center Efforts

The Michigan Department of Education
(MDE) first established eight Regional
Literacy Training Centers (RLTCs) during the
1990s to train teachers how to use
research-based literacy practices. In those
days, the work of the RLTCs primarily pre-
pared teachers to use the Michigan Literacy
Progress Profile (MLPP) (see page 11).

The RLTCs still offer training in MLPP, but
now, with the state’s participation in Reading
First (Title I, Subpart B of the No Child Left
Behind Act of 2001), the RLTCs have broad-
ened their services. They are charged with
providing training opportunities and literacy
resources in using scientifically-based
research and best practices, data-driven
decision making, and differentiated instruc-
tion to ALL pre-K through third grade teach-
ers and ALL K-12 special educators. The
goal is to have all students, with the excep-
tion of students with severe cognitive
delays, read at grade level by the end of
third grade.

Some significant changes to literacy
efforts in Michigan:
■ RLTCs focus on training all K-3 teachers

and K-12 special education teachers 
so that the essential components of 
reading instruction are embedded 
directly into all classroom curricula.

■ RLTCs focus professional development
and/or training on five research-based 
“essential components of reading 
instruction”: phonemic awareness,
explicit phonics, vocabulary develop-
ment, oral reading fluency, and reading 
comprehension instruction.

■ RLTCs are charged with preparing all 
Michigan’s classroom teachers (not just 
reading “specialists”) to use assessment
to plan reading instruction or intervention
for ALL students, including English 
language learners, struggling readers,
students with language disabilities, and 
students from all racial and ethnic 
populations.

■ RLTCs now have access to national 
Reading First research and are prepared
to provide ongoing support over a signif-
icant time period, making it more likely 
that schools will improve over time.

■ RLTCs make it possible for teachers 
across Michigan to receive consistent 
training and professional development 
opportunities in the area of literacy 

development.
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New ‘Michigan Literacy in 3D’ 
Offers Teachers a Passport 
to Excellence

Michigan’s eight Regional Literacy Training
Center (RLTC) directors are collaborating on the
design of a new professional development passport
for Michigan’s teachers.

The new Michigan Literacy in 3D passport will
allow teachers to collect endorsements as they learn to
use Data-driven Decision-making to Differentiate instruc-
tion. Passports will be available through the RLTCs as 
teachers continue to participate in professional development
around each of the following Michigan literacy assessments.

According to Faith Stevens, Michigan Department of
Education’s (MDE) Reading First coordinator, the passports will include endorsements for the
following “3Ds”:

Data-driven—includes assessments that collect information about the
child’s strengths and needs:
■ Dynamic Indicators of Basic Early Literacy Skills (DIBELS)
■ Michigan Literacy Progress Profile (MLPP)
■ Playful Literacy and You (PlaY)
■ Additional assessments that collect information about student strengths and needs

Decision-making—involves a deep understanding of how to teach reading:
■ Language Essentials for Teachers of Reading and Spelling (LETRS)

Differentiating instruction—includes the use of best practices for literacy 
instruction.
To learn more about Michigan Literacy in 3D, contact your intermediate school district or regional 
educational service agency.

What Is MLPP?
The Michigan Literacy Progress Profile (MLPP) is a research-based testing tool used to

measure students’ oral language, comprehension, and writing ability. The goal is to have
students become independent readers and writers by third grade. The MLPP covers:
■ Literacy attitudes. Teachers learn what students know of their own literacy attitudes 

and performance.
■ Oral language (using language to communicate).
■ Phonemic awareness (ability to distinguish sounds used in language).
■ Comprehension strategy assessment/retellings. Students make predictions, retell 

familiar stories, and tell stories using the pictures.
■ Writing. Using a prompt, children discuss, plan, and write about a topic such as 

“Something I do very well.”
■ Concepts of print. Teachers learn what students know about handling books.
■ Oral reading. Teachers observe a student reading aloud to measure fluency, rate,

accuracy, and use of reading strategies.
■ Letter/sound identification (ability to recognize letters and sounds in isolation and high 

frequency and unfamiliar words at appropriate grades) and word recognition.
■ Known words (ability to write words that occur in students’ daily lives, such as family 

members’ names; colors; and high frequency, high interest, and number words; and to
generate new words using analogies).

■ Hearing and recording sounds (ability to hear and record sounds in words from a
dictated sentence).

To learn more, contact Faith Stevens at (517) 241-2479 or StevensF@michigan.gov.

What Is DIBELS?
The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) is a set of standardized,

individually administered measures of early literacy development. The set is designed to
offer short (one minute) fluency measures used to regularly monitor the development of
pre-reading and early reading skills.

The measures were developed by the Institute for the Development of Education
Achievement at the University of Oregon. Based upon the essential early literacy domains
discussed in both the National Reading Panel (2000) and National Research Council (1998)
reports, DIBELS measures are designed to assess student development of phonological
awareness, alphabetic understanding, and automaticity and fluency. The assessment tool 
is available free for downloading at http://dibels.uoregon.edu.

To learn more about DIBELS, visit http://dibels.uoregon.edu/.

What Is LETRS?
Language Essentials for Teachers of Reading and Spelling (LETRS) is a set of modules

designed to help teachers understand the language structures they're teaching, how students
learn to read and write, and the reasons why some students fail to learn. The 12 LETRS mod-
ules teach teachers the meaning of scientific findings about learning to read and reading
instruction. The modules address each component of reading instruction: phoneme awareness;
phonics, decoding, spelling, and word study; oral language development; vocabulary; reading
fluency; comprehension; and writing. Modules also address the foundational concepts that link
these components. LETRS also covers the characteristics and needs of English language learn-
ers (ELL), dialect speakers, and students with other learning differences throughout the modules.
To learn more about LETRS, visit http://www.letrs.com/.

What Is PlaY?
Playful Literacy and You (PLaY) is a training program designed for people who work with
children birth through age five to increase awareness and understanding of what literacy is
all about and how to teach literacy in a child-centered way using play as the vehicle.

To learn more, contact Faith Stevens at (517) 241-2479 or StevensF@michigan.gov.

How Can Schools
Know What Is
‘Scientifically-Based’?

The U.S. Department of Education has launched two new tools to help schools put
reading research into action.

■ A new guide from the U.S. Department of Education (USDOE) can
help local educational officials and educators identify educational 
practices supported by scientifically-based research. The USDOE 
released Identifying and Implementing Educational Practices 
Supported by Rigorous Evidence: A User-Friendly Guide in 
December 2003 to guide decisions about which programs and 
strategies schools can use when implementing the No Child Left 
Behind Act of 2001 (NCLB). A copy of the guide is posted on 
the Department of Education’s Web site at 
www.ed.gov/about/offices/list/ies/news.html#guide.

■ The new National Center for Reading First Technical 
Assistance offers free training and support to states and 
districts that have received Reading First grants. The 
national center will include three regional centers. The 
center at the University of Texas in Austin serves 
Michigan’s Reading First teams. The regional centers 
provide expertise on improving reading programs 
using instruction based on proven teaching methods.
To learn more, visit www.ed.gov.

Michigan’s accreditation system known as
Education YES! and the federal No Child Left
Behind Act (NCLB) require additional annual
reporting from school districts. Public Act 25—
the 1990 state law requiring annual reports—
requires reports at both the school district and
school building level. With all these reporting
requirements to keep track of, the Michigan
Department of Education (MDE) provides a Web-
based school improvement tool to assist schools 
at the local and district level as they plan and 
prepare annual reports. Referred to as MI-Plan,
this tool is designed to provide educators with a
way to access achievement, demographic, and
contextual data for individual schools. MI-Plan
gives easy access to research databases and pro-
vides a way to create an on-line planning profile
of the school. Web-based resources include: 
■ A template or pathway of a school improve-

ment planning process.
■ Data including Michigan Educational 

Assessment Program (MEAP) results.
■ Numerous forms to assist school improvement 

teams in organizing and producing reports.
■ A place to save reports in progress as teams 

work on the development process.
■ A form for the annual education report.

To access MI-Plan and additional information,
visit www.michigan.gov/miplan or visit the Center
for Educational Performance and Information at
www.michigan.gov/cepi for training materials,
resources, and additional MI-Plan information.

Eight Guiding Principles of School
Improvement Planning

MI-Plan is designed to complement the School
Improvement Planning Process Guide developed
to assist school improvement teams as they plan a
school improvement journey that will ultimately
result in higher student achievement and more
supportive learning environments. The combination

of both resources can help school improvement teams
make data-driven, research-based decisions. The follow-
ing key principles form the basis for the School
Improvement Planning Process Guide:
■ The principal must be at the helm of this process— 

without support and leadership of the principal, the 
planning process lacks the leverage that is needed 
for change to occur in a school environment. 

■ Empowering teachers, chairs, and co-chairs to 
take on leadership roles in schools and in the 
improvement process is vital to ensuring a 
successful model of improvement.

■ All members of a school staff and representatives 
of as many other stakeholder groups as possible
should participate in and/or be aware of the 
planning process. 

■ A representative group of stakeholders can do 
the bulk of the work if results and updates are 
reported back on a regular basis to the full 
faculty and other stakeholders.

■ Decisions about school improvement goals and 
solutions must be based on careful consideration
of multiple sources of data and research. 

■ School improvement planning is a continuous 
journey that demands ongoing monitoring and 
adjustment of programs and processes at the school.

■ Improvements in student academic performance
are directly related to what happens in the 
classroom. Teachers must be willing to be 
reflective about their practice and relentless in 
attempts to meet the needs of every student.

■ The written plan document is only as good as 
the quality of thought and effort and degree of 
“buy-in” by staff.

Guidance and additional information for annual
reporting is available at the MDE Web site at
www.michigan.gov/mde. Guidance is also 
available from your local intermediate school district
or contact: Jill Ashworth, (517) 241-3147,
jashwort@genesseeisd.org, juliaashworth@
sbcglobal.net.

Tools Assist Schools with
Annual Reporting
What Is MI-Plan and How Can It Help My School?

Share Your Thoughts
The State Board of Education seeks your ideas about how the Michigan Department of Education
can assist local schools and districts with Education YES! and AYP score reporting demands.
To make suggestions, visit www.michigan.gov/mde and click on the “Share Your Thoughts” button.



?Michigan is also in the process of developing
additional assessments for students who have, or
function as if they have, mild cognitive impair-
ment. Until Michigan’s own assessments are devel-
oped, students who fit this description (as deter-
mined by their IEP Team) are being assessed with
MI-Access Interim Phase 2 BRIGANCE assessments.
These are off-the-shelf, commercially-available
assessments that have been customized for use in
Michigan until 2005-2006.

Administration and Reporting
MI-Access assessments are administered each

year during a six-week assessment window that
starts in mid-February and runs through March.
The assessment window is different from the MEAP’s
for two reasons: (1) During development, districts
indicated that they did not have the staff capacity to
administer both assessments at the same time, and
(2) MI-Access staff wanted educators to have a
longer window for assessing students with special
needs. This decision will be re-evaluated by the
Office of Educational Assessment and Accountabi-
lity and the Assessment for Students with Disabilities
program.

Once the MI-Access assessments are adminis-
tered, assessment materials are returned to
BETA/TASA—the MI-Access operational contrac-
tor—for scanning and scoring.  

The contractor then provides detailed reports to
districts, schools, teachers, and parents before the 
end of the school year. A results handbook, called 
MI-Access Handbook: How to Understand, Interpret,
and Use MI-Access Results, accompanies the reports.

The MI-Access results reports are critical because
the information contained in them is used—along
with MEAP results—to calculate NCLB participa-
tion rates and adequate yearly progress (AYP). 
MI-Access results are included in district and state
calculations, as required by the NCLB. Of course, 
the state, districts, and schools also use the results 
to inform instruction and curriculum and to help
parents understand what their child(ren) should
know and be able to do.

To learn more about MI-Access, visit the 
MI-Access page on the MDE Web site,
www.mi.gov/mi-access, or go to the 
MI-Access Information Center, www.mi-access.info.

For more information, contact: Peggy Dutcher,
Michigan Department of Education, P.O. Box
30008, Lansing, MI 48909, (517) 335-0471,
(517) 373-7504 fax, DutcherP@michigan.gov.

To read more about assessment of students
in special education, visit www.cenmi.org 
and click on the Leading Change icon.

by Peggy Dutcher, Coordinator, Assessment for

Students with Disabilities Program, Michigan

Department of Education

For many years, when the education community
in Michigan talked about statewide assessments, they
really meant one thing: the Michigan Educational
Assessment Program (MEAP). MEAP has been in
place, in one form or another, for more than 30 years
and, traditionally, has been the only state assessment
option for Michigan public school students. 

In the past few years, however, the Michigan
Department of Education (MDE) has developed addi-
tional statewide assessments. That is because federal
laws—including the Individuals with Disabilities
Education Act (IDEA) and the No Child Left Behind
Act (NCLB) of 2001—require that ALL students be
assessed in the state assessment system, including
those with disabilities and/or limited English profi-
ciencies. The laws also state that if special education
students cannot participate fully and appropriately 
in the general state assessment (MEAP), they must
participate in alternate assessments.

The Michigan Educational 
Assessment System

In response to federal legislation, the Michigan
State Board of Education adopted a resolution in
2001 that established the Michigan Educational
Assessment System or MEAS. MEAS includes:
■ MEAP.
■ MI-Access (Michigan’s Alternate Assessment 

Program).
■ ELL-Access for English Language Learners 

(also referred to as LEA-alternate in the No 
Child Left Behind Act).

What Is MI-Access?
MI-Access is the state’s standardized assessment

program for students with disabilities. It is not for 
all students with disabilities, however; instead, it is
designed for those special education students whose
individualized education program (IEP) teams have
determined that the MEAP, even with assessment
accommodations, is not appropriate for them.

The overall purpose of MI-Access is to provide
teachers, parents, and others with a point-in-time
picture of what students know and are able to do.
The activities selected for the assessment—all of
which were designed with input from classroom
teachers—are applicable to real-world situations;
that is, they reflect the knowledge and skills students
need to be successful in school and in adult-life roles.

Because of the student population taking part
in MI-Access, it is designed differently than most
standardized assessments. For example, some MI-
Access assessments (Phase 1) rely entirely on
teacher observations. In other words, teachers
observe as the students carry out a standard set of
activities during the course of a normal school day.
Then, teachers score students using a standardized
scoring guide, which on some assessments can be
individualized for a particular student.

Other MI-Access assessments (Phase 2) incorpo-
rate a wider range of assessment item formats, includ-
ing multiple-choice and extended response. Even with
these options, however, the assessments are designed
so that students can demonstrate their knowledge and
skills in a manner consistent with their abilities. The
Phase 2 assessments currently cover the content areas
of English language arts and mathematics. In 2007-
2008, they also will cover science.

Student Population
At present, there are two fully developed and

implemented MI-Access assessments:
■ MI-Access Participation, which is for students 

who have, or function as if they have, severe
cognitive impairment.

■ MI-Access Supported Independence, which is 
for students who have, or function as if they 
have, moderate cognitive impairment.
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MI-ACCESS 
One Critical Component of Michigan’s Assessment System 

▲

This Helpful
Resource
Will Answer
Your
Questions
About
Assessment and
Students With
Disabilities

The Assist newsletter is a publication
related solely to the assessment of stu-
dents with disabilities. The publication
offers current information, helpful tech-
nical assistance, resources, and a 
glossary. The Assist may be downloaded
from the School Assessment and
Accountability section of the MDE Web site
at www.mi.gov/mi-access.

Directory for Infants,
Toddlers, and
Students With
Disabilities
Is Now
Available

The 2003-2004 Edition of the Michigan Directory of Service Providers for Infants, Toddlers, and
Students With Disabilities is now available from the Center for Educational Networking (CEN). The
directory contains information about administrative personnel who provide educational and other
services related to two groups:
■ Michigan’s infants and toddlers ages birth to three with special needs (Michigan’s Early On®

population).
■ Michigan’s students ages three to 26 with disabilities.

Download a copy free of charge at www.cenmi.org or purchase a hard copy for $10.50 plus
shipping and handling and tax, if applicable. Call CEN at (800) 593-9146 x 15 to request an order
form or contact: CEN, Eaton Intermediate School District, 1790 E. Packard Hwy., Charlotte, MI
48813, info@cenmi.org.

Improving
Early
Childhood
Education Is 
Everyone’s
Job
■ Parents can promote accreditation of early 

childhood programs to ensure that they  
meet high standards.

■ Teachers can pursue credentials and degrees 
in early childhood education and participate 
in ongoing professional development opportu-
nities that help them use research on 
children’s cognitive, social, emotional, and 
physical development, including their 
literacy, math, and behavior skills.

■ Teachers and administrators can support 
parents’ involvement in their children’s edu-
cation both in schools and at home.

■ Administrators can raise staff qualifications 
and teacher-child ratios and provide compen-
sation that reflects the value of the staff’s 
work and skills.

■ Leaders at every level—national, state, local,
and the private sector—can promote and 
finance policies that support family leave,
affordable and high-quality child care, full-day 
and full-year Head Start programs, teacher 
preparation and ongoing professional develop-
ment, safe and appropriate facilities, and other 
services ensuring that children and families  
do not have to choose between quality early 
childhood education and housing, food, and 
health care.

Source: National Association for the Education of 
Young Children, 1509 16th St., N.W., Washington, DC
20036-1426, (202) 232-8777, (800) 424-2460,
www.naeyc.org.

What Does It Mean?

Adequate Yearly Progress (AYP): AYP is a
formula required in No Child Left Behind (NCLB)
and used by states, districts, and schools to ensure
that a minimum percentage of students are achiev-
ing grade level standards in mathematics and
English language arts. AYP targets, as required by
NCLB, are set by individual states and apply to all stu-
dents and each major student subgroup. If a major
subgroup at the school or district level misses the AYP
target, the school or district does not make AYP. A Title
1 school is in “school improvement status” if it fails
to make AYP for two consecutive years in the same
content area. Schools or districts in “school improve-
ment status” that do not receive Title 1 funding do
not have to take the same actions as Title 1 schools
but will face state-designed improvement activities.

Assessment Accommodation: An adjustment in 
an assessment procedure, that is intended to mini-
mize the impact of a student’s disability on her/his
performance on the assessment. Decisions regarding
accommodations should be made on an individual,
case-by-case basis and should be based on the relative
appropriateness to a disability and the impact the dis-
ability has on the student. The individualized educa-
tion program (IEP) team, well in advance of the
actual assessment, should make decisions about
accommodations.

Source: The Assist, April 2004, Volume 3, No. 4



Flexibility for States and Districts
■ The number of proficient scores based on alter-

nate achievement standards cannot exceed 
one percent of all students in the grades tested. 
However, the new regulation will allow states 
and school districts to apply for exception to the 
one percent cap if they can demonstrate that
they have a larger population of students with
the most significant cognitive disabilities (as 
defined by the state). Individual schools, however,
are not subject to the one percent cap. Mich-
igan will be applying to the U.S. Department of
Education for an exception. Districts can apply
to the state for an exception to the cap. The
state has applied for the exception and is devel-
oping the application process and criteria for
districts to apply to the state. At present, it is
anticipated that districts will have been notified
as to how to apply for an exception to the one
percent cap around May 1, 2004. The process
and criteria that will be used to review districts’
applications will also be posted on the MI-
Access Web page at the Michigan Department 
of Education’s Web site, www.mi.gov/mi-access.

Parents' Right to Know Their
Children Are Learning 
■ The No Child Left Behind Act, building on 

IDEA, intentionally prohibits states and schools 
from excluding students with disabilities from 
accountability systems so districts and schools 
will have data to help review curriculum and 
instruction being provided to students with dis-
abilities. Also, parents will have additional data 
from the state assessment(s) to use as one
indicator to help determine whether their
children are getting the high-quality education
they deserve. 

For a detailed copy of this regulation,
visit www.ed.gov/legislation/FedRegister/
finrule/2003-4/120903a.html.

Source: U.S. Department of Education, adapted from
The Achiever, January 15, 2004.

To read more about No Child Left Behind,
visit www.cenmi.org and click on the 
Leading Change icon.

Under a new regulation of the No Child Left
Behind Act (NCLB), when measuring adequate
yearly progress (AYP), local school districts will have
the flexibility to count the proficient scores of stu-
dents with the most significant cognitive disabilities
who participate in assessments based on alternate
achievement standards.

Among the key features of this new provision are:
Accountability and High Expectations
for Every Child 
■ The NCLB law prohibits schools from exclud-

ing students with disabilities from the accounta-
bility system, a practice some have used to mask
the fact that certain groups of children are not
learning. Excluding students with disabilities
from testing is also a violation of the Indiv-
iduals with Disabilities Education Act (IDEA).

■ Most students with disabilities should partici-
pate in the same tests taken by their peers.
Some of these students should receive accom-
modations such as increased time or the use of
assistive technology to ensure that their unique
needs are taken into account during the
assessment process.

13 www.michigan.gov/mde

No Child Left Behind (NCLB) ensures that par-
ents receive the information they need to make
informed decisions about their child's education. 
Using achievement data from the previous school
year, each state must compile a list of schools that
did not make academic progress (commonly
referred to as adequate yearly progress or AYP).
Working within NCLB’s parameters, each state sets
its own standards for academic achievement and
goals for annual progress. Schools receiving federal
Title I funds that don't meet the state’s goals are
designated as needing improvement; schools must
then notify the parents.

Parents should receive this notification in their
mailboxes each fall. For many, the results may be
unexpected. Parents may be understandably con-
cerned about their child's school, but they should
also feel empowered.

NCLB reinforces parents’ right to know how their
child's school is doing and whether their child's
teachers meet the definition of a "highly qualified"
teacher in the NCLB law. Parents can choose to
transfer their child from a school needing improve-
ment to a public school that is performing better.
Children from low-income families in schools need-
ing improvement for more than one year will be 
eligible to receive additional academic services or
tutoring—at no cost to parents. Parents who have
questions should contact their local school districts
or log on to www.ed.gov for more information.

Source: U.S. Department of Education, The Achiever,
September 15, 2003, Vol. 2, No. 12, Page 1.

No Child Left 
Behind 
Empowers 
Parents

“Reading is the one skill
upon which all others depend,
and research tells us that 
children who don’t read 
during the summer may lose 
a month or more of the 
reading progress they had
made in school.”
U.S. Secretary of Education Rod Paige, 
announcing the pilot No Child Left Behind
Summer Reading Achievers Program

Tips for Parents
These tips may help boost your child’s reading skills and make reading fun:
■ Get a library card for your child. Children love seeing their names on the cards and 

choosing books they either want to read or have read to them. Many libraries offer 
story hours and computers for public use. Librarians also can help your child 
with everything from locating books to tackling research.

■ Read with your child for at least 20 minutes every night from a broad selection of 
children’s books, including fairy tales, songs, poetry, fiction, and non-fiction.

■ For beginning readers, point at each word as you read it. This helps children learn that 
we read from left to right. It also helps children understand that the word they say is 
the word they see.

■ Let your beginning reader read to you.
■ Talk with your child about the pictures and what is happening in the story to help 

develop comprehension skills.
■ Read your child’s favorite book over and over again. Children love hearing 

certain stories many times, and the repetition helps them connect the sounds they 
hear with the written words.

■ Invite your younger children to join in when you read stories that have rhyming words
and lines that repeat.

■ Point out new words and explain what they mean.

Source: Adapted from Summer Reading Achievers brochure. Published by the U.S. Department of
Education. 

For more information, contact: Information Resource Center, U.S. Department of Education,
400 Maryland Ave., S.W., Washington, DC 20202, (800) USA-LEARN (1-800-872-5327).

To read more about helping your child learn, visit www.cenmi.org and
click on the Leading Change icon.

▲

▲

IDEA
UPDATE

“Beginning in the earliest
years, communities must
provide opportunities so 
all of our children come to
school ready to learn.”
Michigan Superintendent of Public
Instruction Tom Watkins

NEW OSEP
Information

Center Offers 
In-Depth IDEA

Updates 
The National Information Center for

Children and Youth with Disabilities (NICHCY)
is now operating a new dissemination cen-
ter funded by the U.S. Department of
Education, Office of Special Education
Programs (OSEP). The new center, called the
National Dissemination Center for Children
with Disabilities, will be serving as a central
source of information on the Individuals with
Disabilities Education Act (IDEA), No Child
Left Behind (NCLB) as it relates to children
with disabilities, and research-based infor-
mation on effective educational practices.
The new center will continue to offer the
information and services established
through NICHCY with an emphasis on
improving results for children with disabili-
ties and their families.

For the latest scoop on the IDEA reautho-
rization—in detail—visit
www.nichcy.org/reauth/scoop.htm.

For more resources about where to find 
the latest news on the current IDEA 
reauthorization, visit www.cenmi.org 
and click on the Leading Change icon.

Read Your
School’s
Report
Card

Michigan schools are performing and
improving. The Michigan School Report
Cards provide information about the per-
formance of schools in Michigan. You can
search or browse for a school to view its
report card. The report card provides a com-
posite grade for the school. Then you can
view details on each report card to under-
stand the basis of each grade. Visit
http://ayp.mde.state.mi.us/ayp to learn
about how your school is doing. This site
also provides a Guide to Reading School
Report Cards, a glossary, and the Adequate
Yearly Progress/Education YES! State Status
Report.

Flexibility for Students 
With Disabilities

▲



TOTS Program Touches Lives

had a classroom experience,” says Cole. “We asked
ourselves, ‘What can we do to help these children be
more successful when they begin school?’ Our
answer was to start a preschool. Now, we touch the
lives of 64 additional children and their families.” 

The TOTS program operates out of the Bright
Beginnings Early Childhood Center. The Center,
converted from an elementary school, also serves as
home base for Lowell’s Michigan School Readiness
(MSRP) and Head Start programs (see page 3), as
well as the school’s central administrators. Cole says
having administrators so close to the action keeps
them aware of the programs’ needs and of early
childhood issues in general. In fact, Lowell Area
Schools Superintendent Shari Miller is a strong 
supporter of Bright Beginnings.

“I have been so blessed to work for two superin-
tendents who value early childhood education,”
says Cole. 

Like many early childhood initiatives, the TOTS
program relies on collaboration between the schools,
businesses, agencies, and other community leaders.
Cole acknowledges that schools can’t tackle the
challenges of addressing at-risk learners all alone.
Like many other community-wide initiatives, TOTS
enjoys the support of a generous local benefactor—
the Lowell Area Community Fund. 

by Linda Wacyk, Communication Specialist

Lowell Area Schools is one of a growing number
of Michigan districts reaching out to young parents
and care providers with information and resources to
strengthen their child’s early learning years.

New parents who live in Lowell have a lot to cele-
brate. They bring their new baby home to a thriving
community tucked into the Grand River Valley just east
of Grand Rapids. It’s a community that offers rich cul-
ture, strong values, and good schools. Yet, the commu-
nity offers new parents even more.

“We reach out to every family in our community,
because we believe at some time or another, every
family could use help parenting their children,” says
Lowell’s Student Development Director Kathy Cole.

Each year under Cole’s energetic leadership,
Lowell’s Tots On Track for School (TOTS) program
serves more than 400 families who have children
ages birth through five. With only a handful of staff
and limited resources, the TOTS program offers an
impressive range of services, including new baby
“welcome” bags, playgroups, child development
screenings, Parents as Teachers home visitors, par-
enting classes, and Cole’s newest project, a for-profit
preschool for three- and four-year-olds. 

“We looked at our data and discovered that about
20 percent of our entering kindergarteners had not

“I understand why many 
districts feel they don’t have
resources to spend on early
childhood education. But we
know—we’ve seen—that
when we start early and 
support parents, kids do 
better later in school.”

Kathy Cole

Most TOTS programs include large doses of
language and literacy activities. The staff hosts 
literacy workshops for local preschool teachers 
and invites home-based child care providers to 
take part. Cole has also led the effort to collect and
share meaningful data to improve services and
ease children’s transition to kindergarten. The
TOTS program shares mountains of flyers, book-
lets, picture books, and educational toys with par-
ents each year and distributes hefty “Countdown
for Kindergarten” kits packed with good informa-
tion about school readiness. 

However, Cole and her staff offer much more
than “stuff.” They offer a listening ear, a friendly
smile, and a place for parents to find answers. Cole
says her top goal is to make parents feel comfort-
able at school so they come back often, ask for help
when they need it, and stay involved throughout
their child’s learning years.

“We accept parents as they are and move from
there. People don’t care what I know if they don’t
believe I care,” says Cole. “Before I share any
information, I first build relationships.” 

To learn more about the TOTS program and
Lowell’s other early literacy initiatives, contact:
Kathy Cole, Student Development Director, Bright
Beginnings Early Childhood Center, Lowell Area
Schools, 300 High St., Lowell, MI 49331, (616)
897-8415, KCole@lowell.k12.mi.us.

To read more about community 
collaboration and the importance of early
childhood education, visit www.cenmi.org 
and click on the Leading Change icon.

Community Collaboration Works
for Early Learners and Their Families

▲

School Districts 
Suggest No-Cost/
Low-Cost Ideas for
Early Childhood
Outreach

With more K-12 budget cuts looming,
it’s hard for principals and superintendents
to consider reaching out to families with chil-
dren birth to five years of age.

In response, members of the early child-
hood committee of the Michigan Association 
of Intermediate School Administrators (MAISA)
put their heads together last year and came up
with some low- or no-cost ideas school lead-
ers can use to reach out to young children and
their caregivers. Here are a few of their ideas:

Develop and share lists of books appro-
priate for infants, toddlers, and pre-
schoolers. Also present ideas about
how parents with limited reading skills
can use picture books with their children.

Collaborate with other organizations
to promote reading to children and
positive parenting.
■ Enlist businesses, banks, libraries, service 

organizations, and other community 
groups to purchase and distribute books.

■ Support public library and school partner-
ships for story hours and other approaches 
to promoting positive early reading, writing,
speaking, viewing, and listening experiences.

■ Partner with community parks and faith-
based organizations to encourage literacy-
based activities.

Use the media, other community 
agencies, and celebrities to publicize
the importance of reading.
■ Once a week, do a newspaper column with 

parenting tips, a recommendation of a 
favorite book for children, or a few lines 
from local “celebrities” about their favorite 
childhood book and their memories of 
reading with their parents.

■ Host a Web site on which parents and others
can find information and check out the types
of children’s activities going on in the area.

Provide information and training to
parents and caregivers.
■ Use materials already available from the 

federal government, early childhood orga-
nizations, and other state and national 
resources.

■ Host Family Fun Nights to help orient 
children birth to five and their parents to 
their local schools. Offer pre-literacy tips 
and activities.

■ Organize free training for child care 
providers focusing on enhancing literacy 
development.

Read more ideas in “MAISA’s Response 
to Governor Granholm’s ‘Great Start’ Challenge”

in Leading Change online
at www.cenmi.org.

Five years ago, Paula Doane was a desperate mom. She was new to the Lowell community and spent
all her time at home with a shy two-and-a-half-year-old daughter and a boisterous one-year-old son. She
didn’t have anyone to talk with about the challenges of parenting, and she was looking for support.

“I even thought about taking out an ad in the paper to try to find someone—anyone—who knew what
living with two toddlers was like,” confessed Doane. “But my husband convinced me it was too risky.”

Instead, Doane found Tots On Track for School (TOTS). A conversation at the local library tipped her
off to the program, and once she got involved, she was hooked.

“I started by picking up information about parenting from TOTS,” said Doane. “It didn’t take long before my children and I joined our first 
playgroup. It opened my eyes to a lot of new ways to help my kids.”

TOTS Director, Kathy Cole, said that Doane became one of her most faithful parents, attending playgroups, parent nights, and any event 
the program had to offer. She regularly volunteered to help, coordinated the bulk purchase of discount-rate books (“I was the book club’s best
customer!”), and made file folder literacy games that children could take home to play with their parents.

“I did them all!” says Doane. “While the kids played, the moms worked on games and talked about parenting. My kids still play with the
games sometimes.”

Doane says those take-home literacy activities helped her husband Bill also get involved in the children’s learning. He was
too busy—and even a little reluctant—to attend TOTS programs, but when the kids brought books and games home, he joined
right in.

Today, the Doane children attend kindergarten and first grade in Lowell Area Schools, and both parents are still involved.
Both volunteer in the children’s classrooms, and both play an active role at home. Doane is convinced her children are better

readers today because of their experiences at TOTS.
“I still remember things I learned by watching Kathy during the playgroups, and I use them now to help my children

learn to read,” says Doane.
Cole believes the program also boosts enrollment in local preschools, a factor researchers believe helps children find

success in school. She said that it opens parents’ eyes to the benefits of group experiences and learning opportunities.
“I know my kids spent more time in preschool because of TOTS,” agrees Doane. “My daughter needed help separating

from me, and TOTS helped her make the transition.”
In fact, kindergarten teachers in Lowell report seeing a difference in the pre-literacy skills of TOTS playgroup and pre-

school participants, which tells Cole the TOTS program is on the right track.
As for Doane, she has only one regret. “I wish I’d found TOTS earlier. It saved my life.”

For information, contact: Kathy Cole, Student Development Director, Bright Beginnings Early Childhood Center,
Lowell Area Schools, 300 High Street, Lowell, MI 49331, (616) 897-8415, KCole@lowell.k12.mi.us.
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A: In Michigan and many states with a
long tradition of kindergarten programs,
kindergarten is often only half-day, morning
or afternoon. Many years ago, kindergarten
was children’s first experience away from
home. In 1965, when the federal government
started funding Head Start (see page 3), only
half the states offered kindergarten; now they
all do. States that started offering kinder-
garten later often began with full-day pro-
grams. Michigan only requires districts to
offer kindergarten for half the amount of
time that children in grades 1-12 must be in
school. Michigan allows districts to offer full-day
programs, but doesn’t offer any additional fund-
ing, since students in kindergarten are already
funded at the full membership amount. 

Q: Is full-day kindergarten better
for kids?

A: There is a small but growing amount of
evidence that children who attend full-day
kindergarten programs progress more in their
learning; they have more time in school to master
the curriculum. Nationally, kindergarten curricu-
lum demands have changed a good deal over the
last generation. More than 70 percent of children
attend classroom preschool programs the year
before they enter school, so most children are not
experiencing kindergarten as their first group
activity. With modern medical advances and
immunizations, children do not spend weeks 
of their kindergarten year home sick with the
measles, mumps, and chicken pox, as they did in
the past. This means that it is possible to move
some appropriate learning activities to kinder-
garten, because most five-year-olds will be there
regularly and are usually eager to learn the 
material. With the emphasis on more curricular
requirements in kindergarten, it is certainly 
advantageous to have more time to learn.

by Lindy Buch, Supervisor, Office of Early Childhood

Education and Family Services, Michigan

Department of Education

Q: When can a child start school? 
Must s/he start then?

A: Section 1147 of the Michigan Revised
School Code requires school districts to provide
kindergarten programs for children who turn five
on or before December 1. However, five-year-olds
are not required to attend kindergarten. Compul-
sory education rules in Michigan indicate that a
child must be enrolled in school or home-schooled
from the beginning of the school year when s/he
will turn six on or before December 1 until their
16th birthday.

Q: What happens if my child 
doesn’t attend kindergarten?

A: The school district may decide that a child
who hasn’t been to school before, even though s/he
is six, must be placed in kindergarten. The school
district has the right to determine the child’s place-
ment.

Q: Do schools get money for 
kindergarten?

A: Yes, students in kindergarten count in
school membership for purposes of receiving state
aid. Schools get the same amount of money from
the state for each child in regular membership in
grades K-12. Currently, the amount is a minimum
of $6,700 per year and is scheduled to remain at
that level unless the amount must be cut because
state revenues are too low.

Q: Why is kindergarten only half-
day in Michigan? We recently 
moved here and the state we 
moved from had full-day 
kindergarten.

Q: Why is my district offering a 
full-day kindergarten program 
but requiring parents to pay 
for the afternoon? We also 
have to fill out “child care” 
forms. Will my child fall behind
if I don’t send her/him all day?

A: Technically, this district is not offering full-
day kindergarten, but half-day kindergarten plus
half-day child care. Districts cannot charge for
kindergarten; kindergarten is a free educational
offering (see Section 112 of the State School Aid
Act). However, districts may offer services beyond
the required school day. Public Act 116 of 1973
requires that these programs be approved by Child
Care Center Licensing, since they are technically
not school-day programs. Districts cannot require
that children enroll in the child care portion of 
the day if tuition is charged. The full curriculum
must be offered as part of a free public education.
Districts offer child care as a service to families. Of
course, children will learn while they participate—
just as it is hoped they will continue to learn when
they go home or to another child care arrange-
ment during their out-of-school time.

Q: How can I decide if my child is
ready for school? Can s/he take
a test?

A: Legally, your child has a right to attend a
regular kindergarten program if s/he is old enough
to do so. Many parents may be very concerned
about their children’s abilities when they enter
school. “Readiness” is a very tricky concept. There
is no single, simple test currently available that 
can predict very well if a child will be successful in
school. Many preschool tests are really designed 
to screen children and determine which children
might need further individualized assessment to
determine whether they have special learning
needs.

Q: What do you mean that 
“readiness” is a tricky concept?

A: The word ready implies a one-dimensional
kind of activity—either you’re ready or you’re not,
and if you aren’t, you just need a little more time
to get ready. Being prepared for school success is
much more complicated than getting ready for
work in the morning. With a little more time
before work, you might be able to iron your shirt or
eat a better breakfast! Being prepared for school
success implies that a child is socially, emotionally,

intellectually, and physically healthy and able to do
many complex activities. Many children will be
prepared in one area and quickly be able to “catch
up” in an area where their development may lag
behind a little. Strengths in one area may make up
for some problems in another. Legally, children
who are age-eligible have the right to attend
kindergarten, and the school must be ready to edu-
cate them. A child who has a mild or moderate dis-
ability cannot be distinguished from a child who
might be described as not ready. Just waiting to
enter school may lengthen the time before the dis-
ability can be identified and appropriate interven-
tion provided. In addition, a child who seems
“ready” in one school with a particular program,
may not seem as “ready” for the curriculum in
another school, or when compared to the children
in another school. 

Q: My school suggests that my son 
attend a Young Fives or Dev-
lopmental Kindergarten or
Begindergarten program. Does
he have to? He’ll go to school
half days for two years!

A: No, you have the right to enroll your child
in the regular kindergarten program if s/he is of
the age to enroll. However, you may want to evalu-
ate the reasons the school recommends your child
for this two-year kindergarten program. It’s also
helpful to look at the kindergarten curriculum and
determine if you think your child will be able to be
successful. If you have concerns about your child’s
development, you may want to consider a more
thorough or special education evaluation.   

For more information, contact: Lindy Buch,
Michigan Department of Education, P.O. Box
30008, Lansing, MI 48909, (517) 373-8483,
(517) 335-4565 fax, BuchL@michigan.gov.

To read more about kindergarten, visit
www.cenmi.org and click on the Leading
Change icon.

www.michigan.gov/mde

▲

Is It Time for
Questions and Answers

kindergarten?
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? First Day of School Celebrations Make
Parents Welcome at School

Fact: The strongest and most con-
sistent predictors of parent involvement 
at school and at home are the specific
school programs and teacher practices
that encourage parent involvement at
school and guide parents in how to help
their children at home.

5

Most parents want their children to succeed in
school; not all parents know what they can do to
help. That’s why the MDE has actively promoted
First Day of School Celebrations, during
which schools make it easy for parents to come 
to school, meet their child’s teachers, sign up for
volunteer jobs, and learn what to expect during 
the school year. In 2002, an initial statewide effort 
provided each school building with a free First Day of
School Activity Guide that provided ideas and strate-
gies to boost parent involvement at the local level.
The guide, which was provided through a partner-
ship between the First Day Foundation, the MDE, the
Education Alliance, and the Michigan Business
Leaders for Education Excellence, is still available at
the First Day Foundation Web site at www.firstday.org.
The MDE encourages school principals to download
and use the materials to host events. Not only will
their efforts get parents involved, they will also help
parents feel welcome at school and, at the same
time, give them an opportunity to show their chil-
dren that learning is a priority.

Michigan Department of Education
Publications and Web Site Feature
Information for Families

Fact: The more intensely parents 
are involved, the more children will
achieve.

6

The Achieving and Succeeding informa-
tional brochure provides educators and parents
with a quick overview of Michigan’s standards and
benchmarks and their relationship to student
achievement. Schools and districts have distributed
over 540,000 copies to parents and educators. 

The MDE Web site at www.michigan.gov/mde
features a broad range of information for families.
Visitors can find topics ranging from early childhood
literacy to choosing a college or career. The site
includes practical information on choosing schools
and programs, enrolling a child in school, finding
services for children with special needs, and under-
standing their legal rights. By clicking on “Assess-
ment and Curriculum,” parents can learn more
about what Michigan students are expected to know
and be able to do, and they can discover how well
their child’s school is doing, based on accountability
systems like Education YES! and No Child Left
Behind. They can find their school’s Michigan Edu-
cational Assessment Program (MEAP) scores. When
they click on “Helping Your Child Succeed,” parents
can even find suggestions on how to help their 
children learn more and have more fun doing it. 

by Jan Ellis, Director, R.E.A.D.Y. Program, Office of

School Improvement, Michigan Department of Education

Did you know?
■ School-age children spend 70 percent of their 

waking hours (including weekends and holidays) 
outside of school.

1

Preschoolers are likely to 
spend even more hours with their families. 

■ When schools encourage children to practice 
reading at home with parents, the children 
make significant gains in reading achievement 
compared to those who practice only at school.

2

■ Even if parents do not know how to help their 
children with their education, with guidance 
and support, parents can become increasingly 
involved in home learning activities and find 
themselves with opportunities to teach, model, 
and guide their children.

3

Decades of research show that when parents are
involved in their children’s learning, students do 
better in school. The Michigan Department of
Education (MDE) recognizes the importance 
of parent involvement and has launched a number
of initiatives in recent years to boost parent involve-
ment in children’s learning. Here is just a sample:

R.E.A.D.Y. Program Involves Parents
Right From Birth

Fact: The earlier in a child’s 
educational process parent involvement
begins, the more powerful the effects.

4

The MDE, with the help of early childhood and
literacy experts, developed the Read, Educate and
Develop Youth (R.E.A.D.Y.) program to increase par-
ent and caregiver awareness that children's early
years are learning years. Since 1992, the program
has provided parents and caregivers with engaging
materials and learning activities, packaged in
R.E.A.D.Y. kits, to help children develop the lan-
guage and literacy skills needed to enter school
READY (see page 5). 

In addition to the kits, MDE has also teamed 
up with Scholastic to create a R.E.A.D.Y./Scholastic
Lending Library for parents and caregivers to pro-
vide elementary schools and others with high quality, 
low-cost materials to promote early literacy at home. 
This library includes three copies each of 50 popular
Scholastic titles for children birth to age eight, con-
venient book lending bags, a message to parents, 
plus a special display unit. Contact Scholastic at 
(800) 724-6527. (Unit cost is $300. Order item 
number 939049.) 

Michigan’s Reading Heroes is a third compo-
nent of the R.E.A.D.Y. program and a joint effort of the
MDE and the Screen Actors Guild Foundation (SAG).
The purpose of Reading Heroes is to spark children’s
interest in reading and encourage adults to read aloud
to children. Each month, children and their parents
can call a toll-free storyline and listen to one of several
stories read by a celebrity Reading Hero. Personalities
from radio, television, movies, professional sports, and
communities hope to captivate their audiences by 
reading a favorite children’s book. Even Governor
Granholm has promised to be a Reading Hero! Parents,
caregivers, and family members will also be encour-
aged to become reading heroes—by regularly reading
aloud to their children. Other SAG programs and a
similar program in Florida have been successful,
generating more than 1,000 calls per day.

Family FUNdamentals Bring Math and
Literacy Learning Home

Fact: The most effective forms of 
parent involvement are those that engage
parents in working directly with their
children on learning activities at home.

7

In summer 2003, the MDE released more than
200 summer learning activities to help students
practice their math and literacy skills while still
having fun. These Family FUNdamentals offer
quick, easy-to-do activities that can be done at
home, in the sun, or “on the run.” Family
FUNdamentals are based on research that shows
that during the summer, children often forget
many of the reading and math skills they learned
during the school year. The activities were designed
to prevent the “summer slide” that requires schools
and teachers to spend valuable time during the
next school year helping students “re-learn” lost
skills. In addition, the math and literacy activities
give parents a glimpse into what their children
know and can do and reveal areas where their chil-
dren might need more help.

The summer learning activities are available at
the MDE Web site. Soon schools will receive addi-
tional Family FUNdamentals compact disks con-
taining hundreds of school-year activities, as well
as the math and literacy summer activities. The CD
is made possible through a partnership with the
MDE, Wayne Regional Educational Service Agency
(RESA), and Partnership for Learning. 

Special Education and Early On®

Services Involve Families of Children
With Disabilities

Fact: Parent involvement compo-
nents are required in No Child Left
Behind (NCLB), the Individuals with
Disabilities Education Act (IDEA), and
various federal and state education pro-
grams, including Early On, Michigan
School Readiness Program, and Title I.

Parents are involved in every level of special
education including evaluation of educational
planning, contact at the state level through a 
parent liaison, the federal monitoring project,
and parent advocacy groups involved in training
parents and professionals. For more information,
please contact MDE parent liaison Jan Cheeney 
at (517) 241-3509.

Customer Satisfaction

Fact: The most consistent predictors 
of children’s academic achievement and
social adjustment are parent expecta-
tions of the child’s education at school.

8

The Office of Student Issues, within the MDE,
provides hundreds of parents with information 
on educational issues and programs each week.
The office telephone number is (517) 373-6534 
or toll free (888) 323-4231 or go to 
www.michigan.gov/mde and click on the 
“Share Your Thoughts” button.

For additional information about parent involve-
ment activities in Michigan, contact: Jan Ellis,
Michigan Department of Education, P.O. Box
30008, Lansing, MI 48909, (517) 373-9391,
(517) 241-1117 fax, Ellisjan@michigan.gov.
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State Educators Work to Engage and Equip Parents 
as Their Child’s First Teachers

The Case for More Parental
Involvement in Schools

Meaningful parental involvement in schools is more important than ever—and
now it means a lot more than helping with homework or working at bake sales.
Making the case for a greater role for parents and offering practical advice on
how to make it happen in every school provide the focus of a new report from the
Center for Parent Leadership at the Prichard Committee for Academic Excellence
and KSA-Plus Communications. The Case for Parent Leadership “helps create 
a new definition of what parents need to be able to do when they work with
schools,” says Bev Raimondo, director of the Center for Parent Leadership. The
report, noting the national push for academic proficiency by 2014, contends that
the goal will not be reached without a major increase in parental involvement in
schools. “Thirty years of research studies show that when parents are engaged 
in their children’s learning, their children do better in school—and the schools 
get better. School improvement programs must take this research into account.”

To read the full report, visit www.centerforparentleadership.org/products.htm.



■ Reach out for support within your own 
immediate community. Choose a successful 
parent as a mentor. “Connect with families you 
believe are parenting their children well,” she 
advises. “Then ask for their advice on challeng-
ing parenting issues.”  

■ Recognize the importance of using 
mass media as literacy tools. Look at 
newspaper and magazine ads and discuss 
them. If the television must be on, turn on the 
closed captioning to reinforce reading. Look at
the pictures on cereal boxes and discuss the
microwave settings while you use them. “Talk
about what happens in your everyday life with
your child,” Gipson-Tansil advises.

Tips for professionals working with
culturally diverse families who
struggle with personal literacy
issues:
■ Understand and support families in the

context of who they are. Learn about fami-
ly traditions, customs, and ethnicity. Home visits,
parent surveys, and questionnaires are tools that
can help you obtain such information. Provide
resources. Gipson-Tansil suggests asking parents
what they want and need. Don’t assume you 
know the answers.

■ Try to recognize a family’s gifts and 
limitations, then work within those 
constraints. Avoid judging families. “Our 
professional goal is to help families create the 
kind of nurturing environment that supports 
early childhood literacy for ALL children,” 
Gipson-Tansil says.

■ Have an awareness and acceptance of 
the value of diverse families. “Be careful 
not to form opinions without good information,”
Gipson-Tansil cautions. If you find yourself 
struggling with personal biases toward families, 
address the biases. Management is key in helping 
to support professional staff in addressing and 
resolving challenging issues.

■ Create an environment that provides 
all children with opportunities for 
expression. Prepare an environment with a 
variety of learning opportunities in individual 
and small and large group settings.

■ Take advantage of professional devel-
opment. Stay current on timely topics and 
vary your teaching approach. Try to focus on 
individual learning styles that can help you 
reach diverse families. Gipson-Tansil advises 
that every one learns differently. “Some people
learn best by talking, while others learn best by
writing information down.”  

For more information, contact: LaVelle Gipson-
Tansil, Director, Child Development Laboratory,
Family and Child Ecology, College of Human
Ecology, 325 W. Grand River Ave., East Lansing,
MI 48823, (517) 355-1900, (517) 355-0336 fax,
gipson@msu.edu or Judy Winter, jappwinter@
aol.com, www.judywinter.com.

To read more about family literacy, visit
www.cenmi.org and click on the Leading
Change icon.

Literacy Is About
Communication
Addressing the Needs of Families Who Struggle With
Adult Literacy Issues

Public Libraries Help Children
Start School Ready to Read
by Kristine Tardiff, Retired Youth Services Specialist, Library of Michigan

Many librarians have been promoting emergent literacy in their story times for years and just
didn’t know it. They didn’t have a name for what researchers are now saying is vital to a child’s
later success in school. Library story times for babies, toddlers, and preschoolers promote the
very activities that will help children be successful readers and writers throughout their school
careers.

Singing, talking, and reading to babies introduces them to oral language. As they become tod-
dlers, children experiment with words, ask to be read to, and begin to express themselves
through drawing and painting. Preschoolers begin to repeat songs and rhymes heard from adults,
they may tell their own renditions of stories they’ve heard, and they begin to understand the
nature of written language and concepts about print. Preschoolers become able to grasp the
sound-symbol relationship—that symbols on a page have sounds—and they begin to understand
patterns and context in books. Librarians promote the emerging literacy of children each time they
read a story, sing a song, or share a rhyme.

Researchers believe there are general patterns of developmental growth across the preschool
years that signal when particular literacy-related learning is likely to emerge. They can also
describe the environmental interactions that fit those emerging behaviors and help move 
a child forward in literacy learning. Researchers agree—storybook reading is the single most
important literacy experience children can have during their preschool years to prepare them for
school and continued school achievement.

To learn more about emergent literacy and what libraries can do to plan programs for children 
and parents, check out the Preschool Literacy Initiative of the Public Library Associations (PLA) 
and Association for Library Services to Children (ALSC) at http://archive.pla.org/projects/preschool/
preschool.html. Raising a Reader, offered by West Bloomfield Township Public Library,
also offers valuable information and resources at www.raisingareader.info.

Library of Michigan Offers New
Programs to Promote
Emergent Literacy
by Kristine Tardiff, Retired Youth Services Specialist, Library of Michigan

The Library of Michigan understands the important role librarians play in emergent literacy. Its
recent Mahoney Children’s Workshops on Emergent Literacy provided library staff the opportunity
to assist teachers and parents in stimulating early brain development and helping ensure that
children become successful readers and writers. The workshops, held in Southfield, Cadillac, and
Marquette, featured keynote speaker Lena Montgomery, Manager of Early Intervention Services
for the Wayne Regional Educational Service Agency. Montgomery spoke about the importance of
understanding how children acquire early literacy skills. She addressed the theories behind emer-
gent literacy and provided useful, practical information for the audience of public library staff,
school library staff, and early child care educators.

Workshop presenters Meaghan Battle, youth service coordinator at Farmington Community
Library, and Wendy Wilcox, youth service coordinator at West Bloomfield Township Public Library,
demonstrated useful ways to promote emergent literacy in the public library, highlighting, in par-
ticular, the programs in which they are involved.

In April 2004, the Library of Michigan launched Michigan Reads!, a program to promote public
library awareness and use, model successful reading and literacy skills, and encourage families
to read together. Michigan Reads! features a “one state, one book program” geared to children
from birth to five years of age and the adults who care and work with them. This year’s book was
Barnyard Song by Rhonda Gowler Greene, illustrated by Robert Bender. The goal of the program
is to spread the word about the role public libraries play in emergent literacy. Schools and early
child care organizations are invited to take an active role in partnering with libraries to help
ensure that Michigan’s children are ready to succeed in school. More information about Michigan
Reads! can be found at www.michigan.gov/hal.

For more information about the workshops, contact: Lena Montgomery, Manager of Early Intervention
Services, Wayne Regional Educational Service Agency, 33500 Van Born Rd., Wayne, MI 48184-2497,
(734) 334-1300; Meaghan Battle, Youth Service Coordinator, Farmington Community Library, 32737 West
Twelve Mile Rd., Farmington Hills, MI 48334, (248) 553-0300; or Wendy Wilcox, Youth Service
Coordinator, West Bloomfield Township Public Library, 4600 Walnut Lake Rd., West Bloomfield, MI
48323, (248) 682-2120.

by Judy Winter, Contributing Writer

Parents play a vital role in ensuring early child-
hood literacy, but what if those parents are struggling
with their own literacy issues? According to a 1992
U.S. Department of Education survey, 23 percent or
44 million adults in this country are functionally
illiterate, and many head families with young children. 

As director of the Child Development Laboratory
(CDL) at Michigan State University (MSU), LaVelle
Gipson-Tansil understands firsthand the importance
of ensuring childhood literacy for diverse popula-
tions. She is responsible for overseeing the needs of
317 families whose children attend the CDL each
day. “Literacy concerns cross all socioeconomic and
ethnic lines,” Gipson-Tansil explains. “Literacy is 
not just about reading. It is about communication.”

The Child Development Laboratory is part of
MSU’s Department of Family and Child Ecology in 
the College of Human Ecology and serves children
from birth to age six with a wide range of diverse
language, cultural, and developmental needs. 

“I treat each one of my families as if they have
special circumstances,” says Gipson-Tansil, who
requires parent participation at the school. “Parents
are the key to ensuring early childhood literacy.” 

Gipson-Tansil is a faculty specialist in the College
of Human Ecology and a teacher/educator/trainer for
early childhood and primary teacher education,
including graduate level. Under her guidance, 500
future educators pass through the CDL doors each
year. Gipson-Tansil reminds us that children often
succeed or fail based upon the efforts of the responsi-
ble adults in their lives.  

Here are some of Gipson-Tansil’s tips:

Tips for parents struggling with 
personal literacy issues:
■ Give children your time (whether 

planned or unplanned). The time we have 
with our young children is brief and can never 
be regained. Understand your child’s needs, 
then take time to meet those needs. Gipson-
Tansil calls time the number-one factor in 
achieving childhood literacy.

■ Equip yourself to create the best 
learning environment for your child.
Access resources that can help you address your 
own literacy issues. Take advantage of parent-
ing classes and obtain parenting information. 
Provide your children with books and maga-
zines and take them to the library. “Ask your-
self what is it you want for your children,” 
Gipson-Tansil says. “Then build those things 
into your life.”

■ Access community resources. Take 
advantage of story hours at bookstores and 
libraries. Consider enrolling your children 
in programs where literacy is a priority. Make 
use of social services, community centers, and 
after-school programs. Recognize the value of 
human resources within your own neighbor-
hood, including grandparents. Gipson-Tansil 
suggests identifying an adult in your life willing
to support your literacy efforts and then discuss 
your needs with that adult.

▲
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Fathers Make a Difference
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by Mike Kildee, Family-Community Support

Coordinator, Bendle/Carmen Ainsworth Learning

Community, Flint, MI

Like all caregivers, dads play a critical role in
the growth and development of their children. In
fact, research shows that children whose fathers
were highly involved in their schools were more
likely to do well academically, participate in
extracurricular activities, and enjoy school; they
were less likely to have repeated a grade or been
expelled compared to children whose fathers were
less involved in their schools.* 

The culture of early childhood education has
traditionally been a female’s world. Mom has often
been the one who enrolls her child in school, talks
with the teacher when there is a problem, attends

parent meetings, and volunteers in
her child’s class-
room. At the

Bendle/Carmen-
Ainsworth Learning

Community 0-5 Head
Start program in Flint,

we learned it can be a
challenge just to get

dads to step through the
school doors. For the

benefit of our students, we
have attempted to change

the culture so that all care-
givers, including dads and

men, feel welcome in our
schools and are valued as

important people in the
growth and development of their children. We
change culture by learning to do business different-
ly. After nearly seven years of effort, the learning
community culture is beginning to change.  

At first, change efforts were as simple as hosting
a monthly Dads’ Night where dads (or grandpas,
uncles, big brothers, or any special adult male
friend) and their children played together in the
gym for an hour. At Dads’ Nights, activities were
planned by dads around themes they selected (such
as dinosaurs, sports, trucks, etc). During the 2002-
2003 program year, the Learning Community added
early literacy programming thanks to an Early Head
Start Fatherhood Initiative grant. At the end of each
night, every child received a book to take home,
along with some suggested fun activities for home.
This initiative has gone a long way in helping dads

If you would like to learn more about how to
enhance your parent involvement program-
ming to include dads and men raising chil-
dren, contact: Mike Kildee or Marie Snodgrass,
Bendle/Carman-Ainsworth Learning
Community Early Childhood Programs,
1181 W. Scottwood Ave., Flint MI 48507,
(810) 591-3890, mkildee@carman.k12.mi.us,
msnodgrass@carman.k12.mi.us, or visit the
Michigan Fatherhood Coalition Web site at
www.michiganfatherhood.org.

To read more about father involvement,
visit www.cenmi.org and click on the
Leading Change icon.

▲

feel more welcome in the
centers and comfortable
with staff. It has led to see-
ing more dads reading with
their children, volunteering
in their children’s class-
rooms, taking time off work
to attend field trips, attend-
ing parent meetings, and
generally getting more
involved with their children
at school.

Next, a group of dads
who were very involved
with the Learning
Community’s early child-
hood programs formed a group called Men at
W.O.R.K.—Working On Relationships with Kids.
These dads meet monthly with staff to plan program-
ming. The focus is on encouraging more males to
value themselves as important nurturers of their chil-
dren’s growth and development. As these dads transi-
tion with their children from Head Start into the K-12 
system, they have established Men at W.O.R.K. groups
at the elementary schools to promote continued
involvement of dads in their children’s education.

The cornerstone program within Men at W.O.R.K. 
is the Nurturing Fathers Program, a 17-week 
parenting class for fathers. The Nurturing Fathers
Program provides a forum for dads to reflect on how
they were parented by their own fathers. Beyond this,
the program provides an opportunity for ongoing dis-
cussion and supports men to be the fathers they want
to be for their own children. This program has been
life changing for many dads. Two of the dads who par-
ticipated in the Nurturing Fathers Program have now
been trained as facilitators of this curriculum and will
offer the class at their children’s elementary schools. 

As more fathers have become involved in school
programming and have begun to build trusting rela-
tionships with school staff, it has become apparent that
fathers need to know how to find resources and advo-
cates. The Michigan Fatherhood Coalition meets
the need, allowing programs and agencies that work
with fathers to network with others so everyone can do
their best work for dads, children, and families. The
Michigan Fatherhood Coalition meets monthly in
Lansing to expand the network, identify new resources,
and build new partnerships.

*National Fatherhood Initiative’s Father Facts,
Fourth Edition

Organizations 
Team Up to Engage
Parents in Their
Child’s‘Wonder Years’ 

It makes sense for educators to share
what they know about early learning with
parents and caregivers. After all, parents and
caregivers are the folks who spend the most
time with young children and who influence
their lives most powerfully.

That kind of thinking led the Children’s
Trust Fund (CTF), Wayne Regional Educational
Service Area (RESA), and Partnership for
Learning to team up three years ago to 
publish Wonder Years, an award-winning
early childhood publication designed to help
parents and caregivers make the most of a
child’s early years.

“[The partners] got together
and realized we all wanted
the same thing: a way to
reach families with the pow-
erful messages coming
from brain research,” says
Lena Montgomery, director
of Early Childhood
Services at Wayne RESA.
“We had all this good
information about how
children’s brains grow
and learn, and no way
to get it into the hands
of parents.”

The team put
together a full-color, glossy
newsletter, with accompanying sets of child
development guides, and began using it with-
in their own programs. Other health, social
service, and education agencies soon came
on board, ordering copies for their programs.
(Individuals can also subscribe.) Since the
newsletter’s launch in 2001, Wonder Years
publications have reached more than
200,000 Michigan families throughout the
state. Readers today include parents and
grandparents from all walks of life and loca-
tions around Michigan.

“There is a growing awareness among
Michigan’s leaders that if you want to help 
all children become successful in school, you
need to begin early,” says Deborah Strong,
executive director of CTF, which distributes
Wonder Years statewide through CTF’s abuse
prevention councils. “We think this is one of
the best investments we can make to
strengthen families and equip them to help
their children.”

During the first year of publication, the
Wonder Years partners teamed up again,
this time with the Michigan Department of
Education. They conducted focus groups to
measure the publication’s value to readers and
to the early childhood educators who use
Wonder Years in their programs. Focus group
participants indicated that the publication has
become a trusted resource for facing parenting
problems and finding solutions.

“Every month we get piles of mail from
readers, telling us about their own ‘wonder
kids’ and thanking us for the positive infor-
mation,” says Partnership for Learning
Director, Bryan Taylor. “We know we’re mak-
ing a difference.”

Read sample issues of Wonder Years at
www.wonderyears.info. For more information or
to subscribe, contact one of the Wonder Years
publishers:  Lena Montgomery, Wayne RESA,
(734) 334-1438, montgol@resa.net; Deborah
Strong, Children’s Trust Fund, (517) 373-4320,
strongd@michigan.gov; Bryan Taylor,
Partnership for Learning, (517) 374-4083,
bryan@partnershipforlearning.org.



to support meaning and rely on language as a strong
cuing system. With emergent literacy readers, teachers
move from shared to guided reading, focusing on
helping children independently read texts that are
easy for them and that they have read before.**

Emergent Reading—A child’s pretense of reading 
before s/he is able to read fluently and conventionally,
which shows a child’s interest and motivation in
learning to read.**

Ethnicity—Affiliation with any of the large groups 
of people commonly classified by language, race,
national or geographic origin, culture, or religion.
Source: International Reading Association,

www.reading.org

Family Literacy—The different ways in which 
family members initiate and use literacy in their
daily lives. Family literacy programs generally
emphasize adult literacy skills, early reading activities,
parent-child activity times, and parenting skills.**

Fluency—The ability to read a text accurately and 
quickly. Teaching children to read words rapidly and
accurately in order to understand what is read is one of
the five essential components of reading, as identified
by the National Reading Panel. 
Source: www.ed.gov/parents/ read/resources/

readingtips/part_pg5.html

Literacy—The ability to read, write, and comprehend.
Source: http://www.crede.ucsc.edu/tools/glossary.html

Observational Assessment—A process during 
which the teacher systematically observes and
records information about the child's level of devel-
opment and/or knowledge, skills, and attitudes in
order to make a determination about what has
been learned, improve teaching, and support 
children's progress. A checklist or notes are often
used to record what has been observed.*

Phonemic Awareness—The awareness of the 
sounds (phonemes) that make up spoken words.
Source: International Reading Association,

www.reading.org

Phonics—Generally used to refer to the system 
of sound-letter relationships used in reading and
writing. Phonics begins with the understanding that
letters (graphemes) of the English alphabet stand
for one or more sounds (phonemes).
Source: International Reading Association,
www.reading.org

Readiness Assessment—A testing instrument 
designed to measure skills believed to be related to
school learning tasks and to be predictive of school
success.*

Reading—In Michigan, reading is defined as 
the process of constructing meaning through the
dynamic interaction among the reader's existing
knowledge, the information suggested by the written
language, and the context of the reading situation.
Source: Michigan Reading Association,
www.mraread.org

Screening—The use of a brief procedure or 
instrument designed to identify, from within a large
population of children, those who may need further
assessment to verify developmental and/or health
risks.* 

Standards-Based Assessment—A process 
through which the criteria for assessment are
derived directly from content and/or performance
standards.*

* Source: Council of Chief State School Officers/Early
Childhood Education Assessment. For these and 
additional early childhood education assessment
terms, visit www.ccsso.org/projects/scass/
projects//early_childhood_education_assessment_
consortium/publications_and_products/2840.cfm

**Source: Michigan Department of Education, glossary
of terms used in the MLPP with references to:

Theodore Harris and Richard Hodges, coeditors, a
dictionary of reading and related terms,
International Reading Association, Newark,
Delaware, 1981. 

Fountas and Pinnell, Guided Reading: Good first
teaching for all children, Heinemann, Portsmouth,
New Hampshire, 1996.

Theodore L. Harris and Richard E. Hodges, editors,
the literacy dictionary: The vocabulary of reading
and writing, international reading association, 1995.

Margaret Mooney, Richard C. Owen Publishers,
text forms and features: A resource for intentional
teaching, Katonah, New York, 2001.

Glossary Resources

What Does 
It Mean?

Check ItOut!
Information You Can Use Today
Order Books, Publications, and Videos

Free Booklet Offers Tips for Helping
Preschool Children Succeed—Helping Your
Preschool Child, one of a series of booklets for family
and caregivers published by the U.S. Department of
Education, offers ideas for activities that will help chil-
dren—from infancy through age five—acquire the
essential building blocks for learning. The activities
use materials found in the home or free of charge
from a local library. They are designed to be fun and
help create an environment rich in literacy interac-
tions and full of opportunities for children to use lan-
guage constantly. In addition, the booklet covers top-
ics that include What About Kindergarten?, which
offers school preparation strategies, Taking Charge of
TV, and Choosing Child Care. For an online copy, visit
www.ed.gov/parents/academic/preschool/part.html 
or call the Department's publications center at (877)
4ED-PUBS with identification number EK0455P for 
a paper copy while supplies last.  

A Child Becomes a Reader, a series of booklets,
draws from many research studies on early literacy
development to reveal how children learn the spoken
and written language through common, daily activi-
ties. "You don't need special training or expensive
materials" in teaching children at home, advises the
booklets' authors. The booklets offer ideas that
include fun language games along with additional
resources to help parents turn everyday interactions
into learning opportunities. Each booklet of A Child
Becomes a Reader is age-specific. For an online
version, visit www.nifl.gov/partnershipforreading.

Preventing Reading Difficulties in Young
Children by Catherine E. Snow, M. Susan Burns,
and Peg Griffin examines factors that put children at
risk for poor reading. It explores in detail how litera-
cy can be fostered from birth through kindergarten 
and the primary grades, including evaluation of
philosophies, systems, and materials commonly 
used to teach reading. Washington DC: National
Academy Press, 1998, www.nap.edu.

Brochures From the National Association 
for Education of Young Children
(NAEYC)—
■ A Caring Place for Your Infant—

NAEYC order #548.
■ A Caring Place for Your Toddler—

NAEYC order #509.
■ A Good Preschool for Your Child—

NAEYC order #517, in Spanish #517S.

Assisted Oral Reading—Refers to a mature reader’s 
support of a learner’s oral reading by helping with
word recognition or by reading orally along with
her/him. Paired reading (partner) and choral read-
ing (whole class) are forms of assisted oral reading.
Source: www.nifl.gov/readingprofiles/MC_Glossary.htm

Automaticity— The ability to perform a skill with 
little or no conscious attention to its execution.
Automaticity of word recognition frees conscious
attention for comprehension.
Source: www.nifl.gov/readingprofiles/MC_Glossary.htm

Balanced Literacy—Throughout a day, children 
participate in whole group, small group, and individ-
ual activities related to a wide range of reading and
writing skills. This framework for instruction has eight
instructional components: reading aloud, shared read-
ing, guided reading, independent reading, shared 
writing, interactive writing, guided writing or writing
workshop, and independent writing. The Michigan
Curriculum Framework emphasizes oral language
across the curriculum, working with letters and words,
the unifying aspect of integrated themes, observation,
assessment, and the role of a home-school partnership.
These elements are linked together in two powerful
ways: through the oral language that surrounds, sup-
ports, and extends all activities and by the content or
topic of focus.**

Child Find—A service directed by each state’s 
Department of Education or lead agency for identifying
and diagnosing children with disabilities. Child Find
makes a special effort to identify children from birth to
six years old who are not currently receiving services. 
In Michigan, this service is known as Project Find, 
and each county has a Project Find coordinator.
Source: www.nichcy.org

Comprehension— Acquiring strategies to under-
stand, remember, and communicate what is read.
Reading comprehension strategies are the steps good
readers use to make sure they understand text. The
teaching of comprehension strategies is one of the five
essential components of reading instruction identified
by the National Reading Panel. 
Source: www.ed.gov/parents/read/resources/
readingtips/part_pg5.html 

Decode—To attach sounds to letters and groups 
of letters that make up a word and then to blend
them to say the word.
Source: www.nifl.gov/readingprofiles/MC_Glossary.htm

Developmental Assessment—An ongoing 
process of observing a child's current competencies
(including knowledge, skills, dispositions, and atti-
tudes) and using the information to help the child
develop further in the context of family and care giving
and learning environments.*

Diversity—Differences among groups of people 
and individuals based on ethnicity, race, socio-
economic status, gender, exceptionalities, language,
religion, sexual orientation, and geographic area.
Source: International Reading Association,www.reading.org

Early Learning Standards—Statements that 
describe expectations for the learning and develop-
ment of young children across the domains of: health
and physical well being, social and emotional well
being, approaches to learning, language development
and symbol systems, and general knowledge about
the world around them.*

Early Literacy—The stage when readers are in full 
control of early reading strategies and can read appro-
priately selected texts independently once the teacher
has introduced them. Teachers are concerned with
helping readers more fully develop their ability to
search, check, and use multiple sources of information.**

Emergent Literacy—The stage when readers are 
just beginning to control early reading behavior such
as the direction to read letters and words from left to
right and word-by-word matching. Readers use pictures

■ Finding the Best Care for Your Infant 
or Toddler by L.L. Dittman—Order #518.

■ Choosing a Good Early Childhood 
Program: Questions and Answers—
NAEYC order #525.

■ Including All Children: Children with 
Disabilities in Early Childhood 
Programs—NAEYC order #514.

■ Raising a Reader, Raising a Writer: How 
Parents Can Help—NAEYC order #530, in 
Spanish order #530S.

■ Ready to Go: What Parents Should
Know About School Readiness—
NAEYC order #554.

■ What Are the Benefits of High-Quality 
Early Childhood Programs?—NAEYC order  
#540.

Books From The National Association for
Education of Young Children (NAEYC)—
■ Learning to Read and Write, 

Developmentally Appropriate Practices 
for Young Children—NAEYC order #161.

■ Much More Than The ABCs, The Early 
Stages of Reading and Writing—
NAEYC order #204.

Contact: The National Association for Education of 
Young Children (NAEYC), 1509 16th St., N.W., Wash-
ington, DC 20036-1846, naeyc@naeyc.org,
www.naeyc.org.

A Parent’s Guide, Accessing Programs for
Infants, Toddlers, and Preschoolers with
Disabilities is designed to help families learn how
to get help for their young children with special needs.
This resource presents questions and answers about
early intervention, special education programs and
services for preschoolers with disabilities, and pro-
grams and services for rural, Native American, 
adoptive/foster, and military families and their young
children with disabilities. Contact the National
Information Center for Children and Youth with
Disabilities, P.O. Box 1492, Washington, DC 20013-
1492, (202) 884-8200 (Voice/TTY), (800) 695-0285 
(Toll-free, Voice/TTY), www.nichcy.org/pubs/
parent/pa2txt.htm.

The Voice of Evidence in Reading
Research, released by the Baltimore-based Paul H.
Brookes Publishing Co., features essays by 30
researchers, educators, and policy experts, including
several members of the National Reading Panel and
others aligned with the National Institute of Child
Health and Human Development (NICHD). The vol-
ume includes sections on methods, evidence-based
instruction, brain research, and the use of science in
crafting reading policies. In four of the 19 chapters,
members of the National Reading Panel explain
their findings on such matters as the teaching of
basic skills, fluency, vocabulary, and comprehension.
The book costs $29.95 and can be ordered at
www.brookespublishing.com.

“My first priority as Governor
will be fighting for a quality
education for every child in
our state.”

Governor Jennifer M. Granholm
Correction
In the Winter 2004 issue of Leading
Change, the phone number listed in
“Effective Leaders Bring Us Out of Conflict
into ‘Fellowship,’” page 7, was incorrect.
The correct toll-free number, designed to
help aid communication between admin-
istrators and parents when problems arise,
is (800) 8RESOLV (1-800-873-7658). At
this number, volunteer mediators, trained
in special education, are available at every
step along the way to keep the lines of
communication open.
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by Lindy Buch, Supervisor,

Office of Early Childhood Education and Family

Services, Michigan Department of Education

In the mid-1980s, the Michigan Depart-
ment of Education began an experiment with a
state-funded preschool program and planned
a deliberate approach to ensure the quality of
that program. Using the research available at
that time, early education and child develop-
ment experts wrote a set of guidelines for the
program, Standards of Quality and Curriculum
Guidelines for Preschool Programs for Four-
Year-Olds (www.michigan.gov/documents/
MSRP_Blue_Standards_71210_7.PDF).The
State Board of Education approved the guide-
lines.The first state-initiated pre-kindergarten
program began in 1985 and served 694 children.

This year, the Michigan School Readiness
Program (MSRP) will serve approximately one
in five Michigan four-year-olds—almost
26,000 children. The Standards of Quality and
Curriculum Guidelines for Preschool Programs
for Four-Year-Olds has proven to be effective
in creating guidelines for high-quality pro-
grams that help children prepare for kinder-
garten and elementary school experiences.

In 1992, the State Board of Education
approved an additional document, Early
Childhood Standards of Quality for Pre-

kindergarten through Second Grade (cur-
rently available only in hard copy).* This
document includes expanded curriculum
information, including specific information
on what children should learn in the period
from ages four to eight. Many school dis-
tricts have successfully aligned their local
school practices with these standards.

In 2002, President Bush launched Good
Start, Grow Smart, a federal initiative to
make sure that all children have the best
possible opportunities to be prepared for
kindergarten. As one of the activities under
Good Start, Grow Smart, each state is
required to develop early learning guide-
lines—for language, literacy, and mathemat-
ics—that will indicate the skills and informa-
tion children need to be successful in kinder-
garten. Although federal initiatives such as
the Head Start-State Collaboration program
and the Child Care Assistance program are
required to complete these activities,
Michigan has chosen to use a collaborative
approach to accomplish the work of estab-
lishing standards. The federal requirement
provides Michigan with an opportunity to
revise Michigan’s current early childhood
standards documents into an integrated
package. This package will include early

learning guidelines for children in all curriculum
and developmental areas and standards for
high-quality preschool programs.

A steering committee with members from
the Michigan Department of Education and
the Family Independence Agency began its
work in February 2004 and hopes to have an
initial guidelines document ready for review
next fall. The committee hopes the final prod-
uct will be helpful to schools, early childhood
education programs, and parents. This set of
standards is intended to expand upon the
outcomes and indicators work that is part of
the Early Childhood Comprehensive Systems
Project (see page 4).
■ Read more about the Good Start, Grow 

Smart initiative at www.whitehouse.gov/ 
infocus/earlychildhood/toc.html.

■ Read the Michigan State Board of 
Education’s Early Childhood Literacy 
Task Force Report at www.michigan.
gov/documents/Final_ELTF_Report_ 
37494_7.pdf.

■ Read Good Start, Grow Smart: The Bush 
Administration’s Early Childhood Initiative 
at www.whitehouse.gov/infocus/ 
earlychildhood/sect6.html.

For more information, contact: Lindy Buch,
Office of Early Childhood Education and Family
Services, Michigan Department of Education,
P.O. Box 30008, Lansing, MI 48909,
(517) 373-8483, BuchL@michigan.gov.

* To order Early Childhood Standards of Quality for
Pre-Kindergarten through Second Grade, call 
(517) 373-8483.

To read more about early learning 
standards, visit www.cenmi.org 
and click on the Leading Change icon.
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Lindy Buch cares about the education of young children
and the parents working to raise them. As supervisor for
the Michigan Department of Education (MDE), Office of
Early Childhood Education and Family Services, Lindy
oversees many programs and services provided to
Michigan’s children through the MDE.

Lindy was recently elected to serve as president of
the National Association of Early Childhood Specialists in

State Departments of Education (NAECS/SDE) for 2004-2006. Lindy served
as the organization’s vice-president for the past two years. Her peers
praised her exemplary early childhood knowledge and organizational skills.

“As Michigan’s lead representative to this national organization, Lindy
continuously demonstrates the leadership skills needed to serve
NAECS/SDE and young learners,” wrote Lucy E. Roberts, chief of the Early
Childhood Section of the North Carolina Department of Public Instruction in
a letter to Michigan’s State Superintendent of Public Instruction Tom
Watkins. “Our organization is very fortunate and pleased to have Lindy in
this important leadership role,” Roberts wrote.

For more information, contact: Lindy Buch, Office of Early Childhood Education
and Family Services, Michigan Department of Education, P.O. Box 30008,
Lansing, MI 48909, (517) 373-8483, BuchL@michigan.gov.
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Michigan Continues Its History of 
Early Childhood Standards of Quality 

How Do
Communities
Build
Effective,
Accountable
Early
Childhood
Education
Programs?

High-quality early education produces
long-lasting benefits. Consequently,
federal, state, and local decision mak-
ers are asking critical questions about
young children's education. What
should children be taught in the years
from birth through age eight? How will
communities evaluate their programs
and services to ensure that children
are developing and learning? 

Answers to these questions—
questions about early childhood cur-
riculum, child assessment, and pro-
gram evaluation—form the foundation
of a joint position statement from the
National Association for the Education
of Young Children (NAEYC) and the
National Association of Early Child-
hood Specialists in State Departments
of Education (NAECS/SDE).

The position statement, approved
November 2003, is available at
www.naeyc.org/resources/ 
position_statements/positions_intro.asp.


