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Learning Objectives
• Participants will understand the foundations of 

Classroom PBIS that are necessary to support 
students with disabilities

• Participants will understand adjusting PBIS 
supports matched to student need

• Participants will understand the importance of 
aligning PBIS with special education services
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Students with Disabilities 
in the Classroom
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Research Findings
Ineffective instruction and classroom management 
contributes to low student achievement and 
increased referrals to special education 
(Donovan & Cross, 2002; Harrell, Leavell, van Tassel, & McKee, 
2004; Oliver & Reschly, 2007)

Students with disabilities tend to be over-
represented in school discipline
(Cooley, 1995; Fabelo et al., 2011; Krezmien, Leone, & Achilles, 
2006; Rausch & Skiba, 2006; SRI International, 2006; Zhang, 
Katsiyannis, & Herbst, 2004).
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Considerations
• Not all students require additional behavior 

supports in the classroom beyond tier 1

• Not all students with disabilities require 
additional behavior supports in the classroom 
beyond tier 1

• However, some students who do not receive 
special education require additional behavior 
supports
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Students within the Classroom
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Implications for Students with Disabilities
• Students with disabilities spend majority of 

time in general education classrooms

• Effective classroom environments benefit all 
students (including students receiving special 
education services)

• Often, students with disabilities have heighten 
reactivity to the quality of school climate
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IDEA Part B Percent of Students Served

Percentage of students ages 6–21 served under the Individuals with 
Disabilities Education Act (IDEA), Part B, by amount of time spent 
inside general classes: Selected school years, 2000–01 through 
2015–16.

U.S. Department of Education, Office of Special Education Programs, Individuals with Disabilities 
Education Act (IDEA) database, retrieved July 15, 2017. 
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Dear Colleague Letter
August 1, 2016

Program Modifications or Supports for School Personnel 
• Behavioral supports may be necessary to support the child’s 

involvement and progress in the general education curriculum, 
advancement towards attaining the annual goals specified in 
the IEP, and participation in extracurricular and other 
nonacademic activities. 

• Supports (training, coaching, tools) for school personnel to 
better implement effective instructional and behavior 
management strategies and specific behavioral interventions 
that are included in the child’s IEP. 

United States Department of Education, Office of Special Education and Rehabilitation 
Services
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Dear Colleague Letter (cont.)
August 1, 2016

Therefore, as part of the development, review and, as 
appropriate, revision of the IEP, IEP Teams should 
determine whether behavioral supports should be 
provided in any of three areas:

1. Special education and related services, 
2. Supplementary aids and services,
3. Program modifications or supports for school 

personnel. 
United States Department of Education, Office of Special Education and Rehabilitation 
Services
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The Court in Endrew F. held that to meet its substantive obligation under the IDEA, a 
school must offer an IEP reasonably calculated to enable a child to make progress 
appropriate in light of the child’s circumstances and expressly rejected the merely 
more than de minimis, or trivial progress standard. Although the Court did not 
determine any one test for determining what appropriate progress would look like for 
every child, IEP Teams must implement policies, procedures, and practices relating to 

1. identifying present levels of academic achievement and functional performance; 

2. the setting of measurable annual goals, including academic and functional goals; 
and 

3. how a child’s progress toward meeting annual goals will be measured and 
reported, so that the Endrew F. standard is met for each individual child with a 
disability. 

Separately, IEP Teams and other school personnel should be able to demonstrate that, 
consistent with the provisions in the child’s IEP, they are providing special education 
and related services and supplementary aids and services; making program 
modifications; providing supports for school personnel; and allowing for appropriate 
accommodations that are reasonably calculated to enable a child to make progress 
appropriate in light of the child’s circumstances and enable the child to have the 
chance to meet challenging objectives. 

Is there anything IEP Teams should do differently as a result of the Endrew F. decision? 
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Is there anything IEP Teams should do differently 
as a result of the Endrew F. decision?

The Court in Endrew F. held that to meet its substantive 
obligation under the IDEA, a school must offer an IEP 
reasonably calculated to enable a child to make 
progress appropriate in light of the child’s 
circumstances and expressly rejected the merely more 
than de minimis, or trivial progress standard. Although 
the Court did not determine any one test for 
determining what appropriate progress would look like 
for every child, IEP Teams must implement policies, 
procedures, and practices relating to 
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Endrew F. Decision 
1. Identifying present levels of academic achievement 

and functional performance; 
2. The setting of measurable annual goals, including 

academic and functional goals; and 
3. How a child’s progress toward meeting annual goals 

will be measured and reported, so that the Endrew F. 
standard is met for each individual child with a 
disability. 



14

Endrew F. Decision (cont.)
Separately, IEP Teams and other school personnel 
should be able to demonstrate that, consistent with the 
provisions in the child’s IEP, they are providing special 
education and related services and supplementary aids 
and services; making program modifications; providing 
supports for school personnel; and allowing for 
appropriate accommodations that are reasonably 
calculated to enable a child to make progress 
appropriate in light of the child’s circumstances and 
enable the child to have the chance to meet 
challenging objectives. 
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Effective Classroom Foundations
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Supporting and Responding to Behavior

This technical assistance document was adapted from the PBIS Technical 
Brief on Classroom PBIS Strategies written by: Brandi Simonsen, Jennifer 
Freeman, Steve Goodman, Barbara Mitchell, Jessica Swain-Bradway, Brigid 
Flannery, George Sugai, Heather George, and Bob Putman, 2015. 



17

PBIS in the Classroom

pbis.org
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Systems, Data, and Practices

• The critical features of practices, data, and systems come together in 
Classroom PBIS to promote desired outcomes for students and educators in 
the classroom. 

• Practices include the preventative and responsive approaches that may be 
effectively implemented with all students in a classroom and intensified to 
support small groups or a few individual students.

• Systems refer to the structures and supports district and school leadership 
teams provide to enhance teachers’ implementation of classroom PBIS 
practices with fidelity.

• Data are an active, dynamic part of decision-making in the classroom that 
allow educators to identify patterns of strengths and needs. Those patterns 
drive decision-making to continue to adopt, or modify classroom PBIS 
practices and systems. 
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Classroom PBIS

The following elements are part of effective classroom PBIS

• Provide high levels of academic success

• Establish and acknowledge safe and predictable environment

• Teach &  reinforce expected behaviors and routines to fluency

• Maximize opportunities to respond

• Handle minor behavior errors quickly and discreetly

• Handle major behavior errors pre-emptively and by procedure

• Implement behavior support plan for unresponsive behavior errors
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Are foundations of effective Classroom 
PBIS in place?

Effectively 
DESIGN the 

physical 
environment of 
the classroom

Post, define, 
& teach, 3-5 

positive 
classroom 

EXPECTATIONS

Develop & teach 
predictable 
classroom 

ROUTINES
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Effectively DESIGN the physical 
environment of the classroom

• Design the structure and functions of 
classrooms to increase predictability and to 
accommodate individual and collective needs 
of students

• Design the classroom environment to  
• Elicit appropriate behavior 
• Minimize crowding and distraction
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504 Accommodations-Environment
• Seating the student in an area with fewer distractions 

where he or she can focus on the lesson. For example, 
near the teacher’s desk, away from windows and the 
doorway, or in another area that has few distractions.

• Seating the student next to positive role models, peers 
who are less likely to provide distractions and can help 
them stay on task.

• Allowing them to take tests in a different room. One that 
is quiet, has few distractions, and lets them move 
around without interrupting other students.
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Post, define, & teach 3-5 positive 
classroom EXPECTATIONS

• A small number (i.e., 3-5) of positively stated 
rules. Tell students what we want them to do, 
rather than telling them what we do not want them 
to do

• Too often, we make assumptions about what 
students already know 

• Work to ensure that students KNOW when, where 
and how to act in specific ways
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Example Behavior 
Expectations
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Define Expectations
Expectations Whole Group Instruction
Be 
Respectful

• Actively listen to the teacher
• Raise hand to share ideas

Be
Responsible

• Take notes on content
• Participate in choral responses
• Ask questions for clarification

Be Safe • Stay in seat with “6 feet” on the 
floor

• Keep hands, feet and materials to 
self
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Teaching Behavior Expectations
• Behavior expectation is clearly defined
• Lesson is being taught in the location
• Rationale is provided
• Examples;

• are provided
• ”fit” the general case 

• Non-examples:
• are provided
• typical of what students do (not extreme)

• Opportunities to practice 
• Expected behavior(s) acknowledged
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Develop & teach predictable classroom 
ROUTINES

• Increase predictability and consistency

• Both teacher and student routines

• Build into environment/prompts
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Classroom 
Routines
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Student Routines
• Start/end of day
• Transitions
• Personal needs (e.g., bathroom, pencil)
• Working in groups and independently
• Special events
• Materials and equipment
• Homework and assignments
• Personal belongings
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Acknowledge Appropriate Behavior
Through specific and contingent praise… 
• Contingent: occur immediately following 

desired behavior
• Specific: tell learner exactly what they are 

doing correctly and continue to do in the future
• “Good job” (not very specific)
• “I like how you are showing me active listening by 

having quiet hands and feet and eyes on me”
(specific)
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Continuum of Strategies
• Establish a continuum of strategies to 

acknowledge appropriate behaviors
• Specific and Contingent Praise
• Group Contingencies
• Behavior Contracts
• Token Economies
• Public Posting
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Respond to Inappropriate Behavior
• Through error corrections that are…

• Contingent: occur immediately after the 
undesired behavior

• Specific: tell learner exactly what they are doing 
incorrectly and what they should do differently in 
the future

• Brief: after redirecting back to appropriate 
behavior, move on
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Additional Strategies
• Give praise to a student who is behaving 

appropriately near the student who is 
misbehaving. Serves as a prompt to the offending 
student without requiring a reprimand

• Nonverbal interaction with students; moving 
towards a student who is beginning to engage in 
inappropriate behavior, winking at another who is 
on track with instruction or giving eye contact to 
another who is in need of a gentle reminder.
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Intensifying Support for 
Students with Disabilities
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Intensifying Interventions & Supports

MTSS triangle with 80% of students without further 
support, 15% of students needing supplemental 
support and 5% of students needing intensive 
supports is considered target numbers for a school. 
For students requiring intensive supports functional 
assessment and use of data are necessary when 
moving farther up the triangle.
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Intensifying Interventions & Supports (cont.)

Five areas should be considered when intensifying 
supports: precision, practice, feedback,, integration, and 
teaming. These should all be integrated across features. 
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Intensify with Precision
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Intensify with PRECISION cont.As with academics, students with 
disabilities may require additional, 
remedial, or differentiated instruction to 
meet the expectations for social behaviors.

Meyers, Freeman, Simonsen, & Sugai (2017)
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Explicit Instruction
• Relies on careful instructional design to teach efficient 

solution strategies while ensuring understanding
• Worked examples
• Simple direct language
• Scaffolding support for correct responding with many 

practice trials with a deliberate schedule of fading support
• Independent performance

• Systematic instruction to support transfer
• Cumulative review

• Manualized, with detailed lesson guides and videos, to 
support school implementation
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Key Features of Intensifying Supports: 
Precision

The focus of instruction and support related to the key concepts 
necessary for social competence. Precision includes the scope 
and sequence for learning.

• Utilize universal 
or core program 
to address 
academic and 
social skill 
development

• Identify general 
patterns or errors, 
misrules or skill 
deficits across 
students

• Identify and isolate the 
specific features of the 
individual student’s skillset 
that lead to incorrect or 
poor performance

• Provide instruction and 
support based on these 
identified features
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Teaching Social Skills
1. Identify students and define target skills
2. Break skills into teachable steps
3. Use relevant examples
4. Sequence examples
5. Facilitate student engagement
6. Provide performance feedback
7. Guided practice
8. Facilitate maintenance and generalization

McDaniel, Zaheer & Scott (2019)
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Tier 2 Interventions & Features
Tier II Intervention Features Check-in 

Check-out
Social 

Skills Club
Grief/Loss 

Club
Lunch 

Buddies
Access to adult interaction Y Y Y Y

Access to peer attention Y Y Y

Access to choice of alternative activities Y Y Y Y

Options for avoiding aversive activities Y Y Y Y

Options for avoiding aversive social attention Y Y

Additional structural prompts for ‘what to do’ 
throughout the day

Y Y

At least 5 structured times each day to 
receive feedback

Y

School-home communication system Y

Option to adapt into a self-management 
system

Y Y Y

Horner & Todd, 2002
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Intensify with Practice
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Key Features of Intensifying Supports: 
Practice

Increasing the number of opportunities to respond

• Typical routines for 
school/class 
opportunities to 
respond

• Increase 
opportunities to 
respond relative to 
typical class 
routines

• High rates of practice 
are provided to 
remediate errors in 
responding

• Ensure that the student 
is practicing correct 
responding and not 
errors
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Intensify with Feedback
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Key Features of Intensifying Supports: 
Feedback

Providing learners with information about their 
responses

• Provide all students 
with typical 
feedback on 
performance

• Feedback is 
specific about the 
student’s correct 
performance

• More focused, concise 
and immediate

• If incorrect, student 
provided explicit 
feedback on the 
incorrect component 
and a model of the 
correct response
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Using Feedback
• Feedback: Positive, Instructive, Corrective

• Effective Feedback

• Specific

• Contingent

• Timely

• Sincere, contextually and culturally relevant

Bruhn, Freeman, Hirn, & Kern (2018)
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Intensify with Integration
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Interaction between Instruction and Behavior
• Quality instruction can reduce student engagement in problem 

behaviors (Filter & Horner, 2009; Preciado, Horner, Scott, & Baker, 2009, 
Sanford, 2006) 

• Increasing rates of effective instruction may decrease rates of 
inappropriate behavior, especially for students with disabilities 
(Sutherland & Wehby, 2001)

• Implementation of schoolwide positive behavior support leads to 
increased academic time and enhanced academic outcomes 
(Algozzine & Algozzine, 2007; Horner et al., 2009; Lassen, Steele, & Sailor, 
2006)

• Children who fall behind academically will be more likely to find 
academic work aversive and also find escape-maintained problem 
behaviors reinforcing (McIntosh, 2008; McIntosh, Sadler, & Brown, 2010)
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Cycle of Academic and Behavioral Failure 
Aggressive Response

The cycle of failure showing circular event with 
arrows between each event. It starts with teacher 
presents student with grade level academic task 
next student engages in problem behavior which 
follows teacher removes academic task or 
removes student. The student then escapes the 
academic task and student’s academic skills do 
not improve.
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Cycle of Failure Which is It?
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Cycle of Failure Probably a Combination
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Distribution of Elementary Reading Intervention Level: A 
Michigan Example (based on DIBELS assessment) 
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Intensify Through Teaming
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Data-Based Individualization

Graphic from PBIS and the National Center on 
Intensive Intervention on how to use Data-Based 
Individualization (DBI) to ensure IEP implementation. 
This includes: setting individualized goals aligned to 
instructional outcomes, pinpoint areas to target 
through specially designed instruction, intensify 
academic and behavioral instruction based on data, 
document instructional changes and fidelity, leverage 
teaming structure, review IEP annually but progress 
monitor frequently, communicate with and involve the 
family, celebrate success. More on the DBI Process 
can be found on the National Center on Intensive 
Intervention website.
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Teaming Structures Across the Tiers
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Effective teams should have the following
• Knowledge of behavior theory, technical 

expertise
• Knowledge of student
• Knowledge of the context in which behavior 

plan will be implemented

Benazzi, Horner, &Good (2006).



58

Additional Thoughts
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Continuum of Supports

Implementing a school wide model for student success can be 
conceptualized using this multi-tiered framework across the behavior or
reading domain. Recent research suggests that a research based core 
instructional program, if implemented well, should be effective for about 
80% of all students in the building. This is the first tier of intervention 
referred to as universal intervention, because it includes all students. The 
best universal intervention will address the needs of most, but not all. 
Some students will need additional support and practice. The second tier 
of intervention is referred to as targeted intervention and is usually 
appropriate for a smaller portion of students with some risk. The goal of 
this intervention is to reduce or eliminate this risk. Usually this tier of 
intervention is short term, maybe 10-20 weeks, and it focuses on specific 
skills. The third tier of intervention is referred to as intensive intervention. 
Like the medical model, these students have an immediate and intense 
need. The intervention is highly specific, requires frequent monitoring and 
is individualized. Students with this level of need may require several 
months or years of intervention.   
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Continuum of Supports (cont.)
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Additive Supports to Tier 1

In this model, we  wait for failure. We provide Tier 1 and then a 
small dose of Tier 2 to equal Supplemental Supports.

This is a  typical response when we have students with 
challenging behaviors, but it is not the best approach.
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Prompt or Remind Students of the Rules
• Prompts to promote skill acquisition in students with 

disabilities has been an effective practice (Browder & 
Cooper-Duffy, 2003; Graves, Collins, Schuster, & Kleinert, 
2005) 

• Provide students with visual prompts (e.g., posters, 
illustrations, etc.)

• Use pre-corrections, which include “verbal reminders, 
behavioral rehearsals, or demonstrations of rule-
following or socially appropriate behaviors that are 
presented in or before settings where problem 
behavior is likely” (Colvin, Sugai, Good, Lee, 1997)
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Enhancements for Accessing Tier 1
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Tier 3 Supports
• Individualized instruction
• For chronic problems

Behavior Support Plans
1. Based on functional assessment
2. Prevent, teach, encourage 

desired behavior and discourage 
inappropriate behavior
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Behavior Support Plans
1. Based on functional assessment
2. Prevent, teach, encourage desired behavior 

and discourage inappropriate behavior
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Closing Thoughts
• Foundation of classroom PBIS benefits all 

students

• Provide for interventions that intensify and 
differentiate support based on student need

• Provide mandated obligations to student’s IEP
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Prevention and Intervention

Students are doing the best they can given their 
skills/abilities and the quality of their environment

Adapted from Durand 1990
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