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Intended Outcomes:
 I can describe the 4 commitments for discussing 

race.
 I have an increased understanding of race-based 

discipline gaps and educational equity through a 
critical consciousness. 

 I can use SWPBIS Tiered Fidelity Inventory 
scores and PBIS Cultural Responsiveness Field 
Guide to implement asset-based practices aimed 
at improving outcomes for all students.
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Agenda
1.0 Commitments for courageous 

conversations 
2.0 Understanding race-based discipline gaps 

and educational equity through a critical 
consciousness

3.0 Using TFI data to intentionally provide 
culturally responsive practices.
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Housekeeping
• Signal for Coming Back Together
• Handouts and Resources
• Tweet About Us!!!

#miblsi2019
Use this hashtag throughout the conference to 
connect with other participants and share your 

learning!
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Foundational Beliefs
• Teachers and administrators are life long learners and seek 

opportunities to increase their knowledge and skills.
• Teachers and administrators work hard at creating access to 

learning for all students.
• Teachers and administrators want  good outcomes for all their 

students.
• Unfortunately, access and outcomes are not always equitable 

for everyone, which means….
• That some students and student groups have opportunities 

and outcomes that are different or disproportionate when 
compared to others.
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Activity
Turn & Talk

• Consider the term “Equity” in education. 
What have you heard about, know, or 
experienced with issues of race, power, 
privilege?

• What does centering race, culture, power, 
and educational equity in your work mean 
to you?

• Share your response with an elbow partner.
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1.0  Commitments for Courageous 
Conversations 
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Our Commitments For Engaging  In 
Courageous Conversations

• Stay engaged 
• Speak your truth
• Experience discomfort
• Expect & accept non-closure

(Singleton & Linton, 2006, p. 18)
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Activity 1.1
Turn & Talk

• Read each definition
• Why might these commitments be 

important when discussing culturally 
responsive and sustaining practices and 
centering equity in our work.

• Turn and Talk
• Large Group Share
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2.0  Understanding race-based 
discipline gaps and educational 

equity through a critical 
consciousness
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PBIS Efficacy and Positive Outcomes

• Reductions in office disciplinary referrals and increased 
attendance (Freeman et al., 2016). 

• Reductions in problem behaviors and improved perceptions of 
school safety (Horner, Sugai, and Anderson 2010).

• Improved academic results (Horner, Sugai, and Anderson 
2010). 

• Statistically significantly lower Black-White ODR 
disproportionality in 72 schools implementing SWPBIS than in 
81 schools not implementing SWPBIS (Vincent et al. 2011).

• Decreases in ODRs seen across racial/ethnic groups in 69 
schools implementing SWPBIS (Vincent et al. 2009).



13

Continuing to Support All Students
While tremendous gains have been 
made in PBIS schools, 
disproportionality and exclusionary 
practices adversely affecting 
culturally and linguistically diverse 
students (CLDS), especially African 
American and Latino students, 
continues to exist across the country 
(Skiba et al., 2011).  
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Recent National OCR Data
• African American preschool children are 3.6 times as likely to 

receive one or more out-of-school suspensions as white 
preschool children. 

• African American K-12 students are 3.8 times as likely to 
receive one or more out-of-school suspensions as white 
students

• African American K-12 students are 2.3 times as likely to 
receive a referral to law enforcement or be subject to a 
school-related arrest as white students.

U.S. Department of Education, Civil Rights Data 
Collection, 2013-14 (Released June 2016)
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Activity 2.1
Find a New Friend

• Find a new friend sitting near you.
• Discuss some reasons why you think 

discipline and academic gaps exists 
between Black and White students.

• Large group share



16

Prevailing Assumptions SES

• Poverty plays a role, but racial disproportionality 
remains, even when controlling for poverty
• Anyon et al., 2014
• Skiba et al., 2002; 2005
• Wallace et al., 2008
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Prevailing Assumptions about Families

• Not the homes or parents.  
• Hattie’s synthesis revealed:

• Some students come to school with circumstances that 
place them at risk

• However, the effect sizes of what schools and teachers do 
are much higher than the circumstances that students face
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Prevailing Assumptions about Race

• There is no evidence of different base rates of 
behavior for any subgroups
• Bradshaw et al., 2010
• Losen & Skiba, 2010
• Skiba et al., 2014

“Aren’t Black boys 
just more violent?”
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General Responses to Disproportionality

• No! research from the PBIS field indicates that 
disproportionality is linked with unconscious bias.
• Girvan et al., in press
• Greenwald & Pettigrew, 2014
• Van den Bergh et al., 2010

“Are you saying that all 
school staff are racist?”
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Assumptions vs. Research
Contrary to the prevailing assumption that 
African American boys are just getting “what they 
deserve” when they are disciplined, research 
shows:

• That Black boys do not “act out” in the classroom 
any more than their White peers. 

• African American students are referred to the office 
for less serious and more subjective reasons.

(McFadden, et al.,1992; Skiba, 2000; Skiba et al. 2002; Skiba, 2010; Carter, Skiba et 
al. 2017)
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Rethinking PBIS 

Consequently, experts are beginning to reframe 
SWPBIS through a critical lens that consider issues 
associated with racial & ethnic disproportionality. 
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Critical Consciousness
Is an active and persistent curiosity and 

awareness that examines beliefs, practices, 
assumptions, and norms to detect how power 

and privilege operate to contribute to inequality 
and oppression (Freire, 2000).
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In Cases Such as Race-Based 
Discipline Gaps,  

Critical consciousness involves asking questions such as:
• If Black boys do not “act out” in the classroom any 

more than their White peers why are they disciplined at 
such a higher rate than other students? 

• Why are African American students referred to the office 
for less serious and more subjective reasons?

• In what ways are our systems setup to perpetuate these 
exclusionary practices?

• What role do I play in these practices?
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Possessing Critical  
Consciousness Involves

• Critical Self Awareness & Self Examination
• Recognizing Implicit  Bias
• Understanding Power & Privilege

Midwest and Plains Equity Center 2018
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Activity 2:2
Read, Reflect  & Turn & Talk

Recommendation Questions for Teacher Self-Reflection

• Read the recommendations on the handout.
• Consider which questions speak to you.
• Turn and share one question that you wrestled 

with while reading.
• Make sure that each person shares for 1 minute
• Key insights?
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What is Implicit Racial Bias?
“The attitudes or stereotypes (about a specific 
race) that affect our understanding, actions, and 
decisions in an unconscious manner. These 
biases, which encompass both favorable and 
unfavorable assessments, are activated 
involuntarily and without an individual’s 
awareness or intentional control (Blair, 2002; 
Rudman, 2004a).”
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• This basic target smart art 
communicates relational meaning.  It is 
a bullseye diagram that displays 5 
circles to describe each of the layers of 
racial bias.  The first circle is labeled 
civilizational racism.  the second inner 
circle is labeled societal racism.  The 
third inner circle is labeled institutional 
racism. The fourth circle is labeled 
media individual. The fifth innermost 
circle is labeled individual.  Because of 
our social historical context, we are all 
influenced by these layers of racism 
even if we don’t have the vales of 
someone who is overtly racist.

Understanding 
Power and 

Privilege Through 
Our Socio-

Historical Context 
& Racial Bias

This Model is based on the work of Scheurich and Young, 2002
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Understanding Cultural Mismatch?

Cultural mismatch exists in schools because the dominant 
culture typically influences all functions of school that often 
unintentionally  excludes the voices of historically marginalized 
children and their experiences (Riddle 2014; Fruchter, 2007; 
Noguera, 2003).
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Centering Equity in our Work Involves 

Ensuring that educational policies, practices, 
interactions, and resources are representative
of, constructed by, and responsive to all people 

so that each individual has access to, 
meaningfully participates in, and has

positive outcomes from high-quality learning 
experiences, regardless of individual 

characteristics and group memberships.

(Fraser, 2008; Great Lakes Equity Center, 2012)
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3.0 Using TFI Data to Intentionally 
Provide Culturally Responsive 

Practices
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What is the TFI?
• The TFI is a single, efficient, 

valid, reliable survey to guide 
the implementation and 
sustained use of SWPBIS.

• The TFI measures the extent to 
which school personnel apply 
the core features of SWPBIS at 
all three tiers – either 
individually or collectively.

Algozzine, B., Barrett, S., Eber, L., George, H., Horner, R., Lewis, T., Putnam, B., 
Swain-Bradway, J., McIntosh, K., & Sugai, G (2014). 
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Components of the TFI
• The TFI is divided into three sections 

• Tier I: Universal SWPBIS Features
• Tier II: Targeted SWPBIS Features
• Tier III: Intensive SWPBIS Features that can be 

used separately or in combination to assess the 
extent to which core features are in place. 

Algozzine, B., Barrett, S., Eber, L., George, H., Horner, R., Lewis, T., Putnam, B., 
Swain-Bradway, J., McIntosh, K., & Sugai, G (2014). 
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TFI and PBIS Fidelity
• As a general rule, a score of 70% for each tier is 

accepted as a level of implementation that will 
result in improved student outcomes, but research 
is currently underway to identify a specific criterion 
for each tier of the TFI. 

• Completion of the TFI produces scale and 
subscale scores indicating the extent to which Tier 
I, Tier II and Tier III core features are in place. 

Algozzine, B., Barrett, S., Eber, L., George, H., Horner, R., Lewis, T., Putnam, B., 
Swain-Bradway, J., McIntosh, K., & Sugai, G (2014). 
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PBIS Cultural Responsiveness Field Guide
This PBIS Cultural 
Responsiveness Field Guide 
outlines an integrated 
framework to embed equity 
efforts into school-wide positive 
behavioral interventions and 
supports (SWPBIS) by aligning 
culturally responsive practices 
to the core components of 
SWPBIS 

Leverson, M., Smith, K., McIntosh, K., Rose, J., Pinkelman, S. (2016). 
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Why the PBIS CR Field Guide
• Cultural responsiveness includes:

• holding high expectations for all students
• using students’ cultures and experiences to enhance their 

learning
• providing all students with access to effective instruction 

and adequate resources for learning (Klingner et al., 2005)

• The primary goal of cultural responsiveness within a 
SWPBIS framework is to use SWPBIS principles to 
change school cultures and systems to enhance 
educational equity. 

Leverson, M., Smith, K., McIntosh, K., Rose, J., Pinkelman, S. (2016). 
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Key Components of Culturally 
Responsive and Sustaining Systems

Systems of support that:
• Promotes an awareness about their students’ 

cultural beliefs and practices
• Promotes the beliefs of all of their students as 

capable learners, have high expectations for them, 
and help the students set short and long term goals 
for themselves

• Considers each student and draw on the students’ 
own experiences to help them learn and behave

Ladson-Billings (1994); Wisconsin RTI 
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Key Components of Culturally Responsive 
and Sustaining Systems Cont.

Systems of support that:
• Help students deal with the inequitable treatment of 

students of color and other underserved populations 
by helping them become critically conscious and 
knowledgeable about the students' culture

• Creates a bridge between the students’ home and 
school lives while meeting district and state curricular 
requirements.

• Provide a wide variety of teaching strategies and 
skills to engage the students

Ladson-Billings (1994); Wisconsin RTI 
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PBIS CR Core Components
• Identity
• Voice
• Supportive Environment
• Situational Appropriateness
• Data for Equity 

Leverson, M., Smith, K., McIntosh, K., Rose, J., Pinkelman, S. (2016). 
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Section I of the PBIS CR Companion: 
Identity Awareness

• The first section of the PBIS CR Companion:
• focuses on identity awareness, including that of 

practitioners and students, as well as how these 
identities affect school and classroom cultures 

• describes strategies to learn about and affirm 
the cultures and experiences of families, 
students, and communities

Leverson, M., Smith, K., McIntosh, K., Rose, J., Pinkelman, S. (2016)
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Section II: PBIS CR Companion
• The second section of the PBIS CR Companion 

• is a resource for embedding components of 
cultural responsiveness into the critical 
features of SWPBIS. 

• follows the structure of the SWPBIS Tiered 
Fidelity Inventory (TFI) to coincide with 
assessment and action planning for SWPBIS 
fidelity of implementation. 

Leverson, M., Smith, K., McIntosh, K., Rose, J., Pinkelman, S. (2016)
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Activity 3.1
Read & Highlight/Turn & Teach

• Read the first column on page 3 of the PBIS 
CR Field Guide.

• Highlight what distinguishes technical and 
adaptive change.

• With a partner, choose one of the two 
concepts and take turns teaching your 
chosen concept.
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Contextual Skills for Adaptive Change

Historically situated practices occur  within 
complex social and geographic networks

•Social Historical Context
•Knowledge of US and World History
•Knowledge of local (State & City) and 
regional history (Community)

In development by Payno-Simmons 2018
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Critical Skills for Adaptive Change
Critical requires us to ask “who benefits 

from political, social & learning structures?”
•Discussing Race
•Critical Consciousness 
•Identity and Positionality
•Intersectionality
•Constructs of Equity
•Asset-Based Practices 

In development by Payno-Simmons 2018
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Identity
• To make systems more culturally responsive, school staff 

need an awareness and understanding of their personal 
cultures and values, as well as how those cultures and 
values impact their classroom and school environments. 

• The projection of personal cultures and values onto these 
environments can either engage or disengage the students 
and families served by the school. 

• To increase engagement, school staff must actively seek not 
only to understand their own cultural identities, but also to 
understand and validate the values of the students, families, 
and communities they serve. 

Leverson, M., Smith, K., McIntosh, K., Rose, J., & Pinkelman, S. (2016). 
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Example of One School’s TFI Focus Areas

• Discipline Policies – Supportive Environments 
(1.6 )

• Professional Development – Identity (1.7)
• Student/Family/Community Involvement –

Voice (1.11)
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I Do:  Using the PBIS CR Guide
Discipline Policies – Supportive Environments (1.6)
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Discipline Policies & Supportive Environments
SWPBIS 
Big Idea

Proactive and 
instructive 
responses to 
problem behavior 
are more likely to 
lead to improved 
student outcomes 
than exclusionary 
practices such as 
office referrals or 
suspensions. 

CR Elaboration 
• Teams employ and support an 

instructional approach to discipline that 
emphasizes teaching pro-social skills 
(rather than using exclusionary 
discipline and zero tolerance policies). 

• They examine policies and disciplinary 
practices for disparate impact and from 
a power versus purpose perspective 
(i.e., policies and practices that reflect 
the preferences of staff versus those 
with a clear purpose linked to 
educational outcomes). 
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Example
• Schools review discipline 

policies to ensure exclusionary 
practices are used with 
discretion for safety purposes 
only, and always with an 
instructional component. 

• Teams seek input from 
families/community on discipline 
policies to align them with 
community expectations. 

• Teams work with local law 
enforcement agencies to 
emphasize positive interactions 
between authority figures and 
students.

Non-Examples
• Schools or districts use zero 

tolerance policies or frequently 
use suspensions. 

• Schools use “informal” 
suspensions 

• Rather than teaching 
behaviors as part of discipline 
process, punishment is used 
almost exclusively. 

• Families are not given 
opportunities to provide input 
The school dismisses or does 
not act feedback made by 
families. 
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I Do: Example of PBIS CR Activity
Discipline Policies

Supportive Environments (1.6 )
• Area of Focus: Schools review discipline policies to ensure 

exclusionary practices  are used with discretion for safety 
purposes only, and always with an instructional component. 

• Choose a Policy: 
• CR Resource: Use of the Policy Equity Analysis Tool – Great 

Lakes Equity Center
(https://greatlakesequity.org/resource/policy-equity-analysis-tool)

Leverson, M., Smith, K., McIntosh, K., Rose, J., & Pinkelman, S. (2016)

https://greatlakesequity.org/resource/policy-equity-analysis-tool
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We Do:  Using the PBIS CR Guide

Professional Development – Identity (1.7)
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Professional Development & Identity
SWPBIS 
Big Idea

Formal processes 
for providing 
training and 
practice to staff 
on implementing 
SWPBIS 
increases fidelity 
and consistency 
in  SWPBIS 
practices. 

CR Elaboration 

• Professional development 
processes & procedures focus on: 
• Implementation of the SWPBIS 

framework
• The cultural responsiveness core 

components 
• Historic context and present-day 

issues specific to the school’s 
underserved populations



52

Examples 
• The district has a long-term 

PSD plan that includes 
SWPBIS and enhancing equity. 

• PSD opportunities are identified 
based on system and student 
outcome data. 

• Teams partner with local 
community supports & families 
to provide PSD that orients staff 
to the community cultures, 
values, and historical 
perspectives (e.g., 
marginalization from schooling). 

Non-Examples
• Schools and districts maintain 

a broad range of short-term 
PSD topics that staff can 
select based on interest. 

• The school or district provides 
“cultural sensitivity training” 
that does not focus on 
instructional strategies. 

• Cultural PSD is generic and 
not specific to working with 
the local community. 
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Activity 3.2
We Do: Example of PBIS CR Activity

Professional Development – Identity (1.7)
• Area of Focus: PSD opportunities are 

identified based on system and student 
outcome data. 

• CR Resource: Sample staff identity 
awareness activity: Values Activity (Appendix 
H)  pages 45-46.
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You Do:  Using the PBIS CR Guide

Student/Family/Community Involvement – Voice (1.11)
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Student/Family/Community Involvement & Voice
SWPBIS 
Big Idea

Engaging 
stakeholders 
enhances the 
contextual fit of 
SWPBIS 
systems and 
may increase 
consistency 
across school 
and other 
settings. 

CR Elaboration
• School teams & staff see student, family, & 

community partnerships as vital to improving 
student outcomes. These partnerships provide 
opportunities for student, family, & community 
voices to be heard & have their histories & 
experiences represented in the school setting. 

• Connections to the school are authentic & 
collaborative when teams actively seek 
student, family, and community voice. It is 
critical that teams engage families, students, 
& community members that are representative 
of the schools’ demographics & any 
underserved populations.  
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Examples
• Teams research their communities to 

determine which ethnic groups are represented 
within the broad federal race categories. 

• Schools actively seek feedback from 
stakeholders regarding their perceptions of and 
suggestions for Tier I SWPBIS systems at least 
annually. 

• Schools have procedures to ensure that 
stakeholders and community resources are 
connected to Tier I SWPBIS systems, including 
increasing students’ and families’ access to 
resources that specifically address 
underrepresented ethnicity groups or 
underserved populations. 

Non-
Example

Teams have no 
procedures for 
input, 
involvement, or 
feedback from 
students, family 
or other 
stakeholders 
during design or 
implementation. 
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Activity 3.3
You Do:  Choose a PBIS CR Activity

Student/Family/Community Involvement – Voice (1.11)

• Based on the SWPBIS Big Idea, CR 
elaboration, examples & non-examples of CR 
practices in the previous slides, use the TFI 
guide to choose a CR Resource and activity 
and be ready to share with a partner how you 
would implement that activity or practice.

• Partner share
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Ruthie Payno-Simmons, PhD
rpaynosimmons@miblsimtss.org

Beth Hill, LMSW
bhill@miblisimtss.org

THANK YOU
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