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Group Expectations
Be responsible
• Attend to the “Come back together” signal
• Active participation…Please ask questions
Be Respectful
• Please allow others to listen

• Please turn off cell phone and pagers
• Please limit sidebar conversations

• Share “air time”
• Please refrain from email and Internet browsing
Be Safe
• Take care of your own needs
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Purpose and Intended Outcomes
• The purpose of this session is to 

Share our learning about secondary literacy 
interventions in regards to

Who – both kids and interventionists
When 
What and how

But we should start with the ”Why”
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Why?

“At the most fundamental level, the gist of the 
(reading) crisis is that the literacy skills of 

many students in grades 4 to 12 are so 
alarmingly low that the students have difficulty 

meeting the academic challenges of high school 
and are ill prepared for post secondary 

education.”
Salinger, 2011. American Institutes for Research, Washington 

DC
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Agenda
1.0 A brief overview of the PARS work 
2.0 Who should be the interventionist and with 

whom should we intervene?
3.0 When can we do it and how much time 

does it take?
4.0 How do we get started?
5.0 How do we sustain the work?
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A Brief Overview of the Promoting 
Adolescent Reading Success Model 

Demonstration Project
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The Original Charge from USDOE Office of 
Special Education Programs 

• to substantially improve adolescent literacy for 
students with disabilities in grades 6-9, who are 
struggling readers.

• … the term adolescent literacy refers to “the skills 
needed by individuals with disabilities to locate, read, 
understand, interpret, evaluate and use written 
information across multiple content areas”  (CFDA 
84.326M Application).
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PARS Two Paths to Excellence
GE Core Classes 
Create a host environment that 
provides before, during, and 
after reading strategies to allow 
all students to access 
informational text of increasing 
complexity.

Intervention Settings
Provide an intentional 
sequence of intensive 
interventions where at-risk 
students are appropriately 
placed and challenged with the 
ultimate goal of generalizing 
skills to the GE environment. 
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PARS General Education Strategies 

Before 
Reading
Build background 
knowledge and 
text access 
through Explicit 
Vocabulary 
instruction 

After 
Reading
Text 
Summarization 
and Writing 
Frames

During 
Reading 
Augmented 
Reading Support 
Strategies

The foundation for all strategies is Explicit Instruction 
and the use of Active Participation practices.
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Specialized Instruction for Struggling 
Readers

• Decoding 
• Vocabulary (and background knowledge)
• Fluency
• Comprehension
• Writing
• Motivation

See handout entitled “Promoting Adolescent Reading Success”
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Augmented Reading Practices
• Whisper Reading
• Choral Reading
• Cloze Reading – single word
• Cloze Reading – part of sentence
• Partner Reading
• Echo Reading

See “Active Participation Reference Sheet”
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Activity 1
1. Check the card on your table to determine whether you 

have been assigned a “before,” “during,” or “after” 
reading procedure.

2. Select 1 component from the bulleted items of the 
“PARS—Two Paths to Excellence” handout and identify 
an active participation strategy that could be used to 
enhance the teaching of the bulleted item you selected.  

3. Use the “Active Participation Reference Sheet” to help 
determine which active participation strategy you would 
use.

4. Be ready to share out with the whole group.
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PARS Intervention Sequence

Added Based on Need

The Original Sequence
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The Intervention Sequence

Flow Chart for The Intervention Sequence. Learning 
to Read interventions include Phonics for Reading 
and/or SRA Decoding and then REWARDS 
Secondary. Continuing flow chart for the 
Intervention Sequence. Learning to Read to Learn. 
Read to Achieve, Rewards Plus Social Studies, 
Rewards Plus Science
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Why These Programs
• Focus identified through IES Practice Guide 

and literature/research review
• Sequence of skills addressed 
• Evidence of Effectiveness
• Access to trusted authors for direct training 

and guidance
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Activity 2
• As a table group, assign 1 program overview to 

each person at your table (i.e., Phonics for 
Reading, REWARDS)

• Individually read the “What the program is and 
what does it teach?”

• What problems might a struggling reader have in 
a content area class if they were lacking these 
specific skills?
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One more addition
• For a subset of the population who struggle to 

read and for whom intervention has not been 
as effective, we have used Dr. David 
Kilpatrick’s Equipped for Reading Success 
exercises to improve phonological awareness 
and orthographic mapping.  
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Who?

Who should teach?
Who should be taught? 
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Who Should Teach?

Beliefs / Attitudes
• Belief in the importance
• High expectations of students
• A sense of urgency 
• A personal growth mindset   

(open to new learning and 
getting better at teaching) 

• Relational with students

Skills
• Behavior management
• Appropriate training and 

coaching
• Successful teaching with direct 

instruction and/or explicit instruction 
shortens time to fidelity
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Activity 3
• Using the “Interventionist Selection Grid”  in your 

workbook, create  a list of potential 
“interventionists” based on some of the criteria 
listed in the intervention grid.
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Who should be taught?
• Which students to include

• those with a strong match between need and program focus 
based on screening and other data

• limited number in each group (typically 12 or less)

• What to avoid:  (The Cardinal Sins)
• Placing students into programs just because it matches 

their schedule or it’s the only option
• Including students who have behavior issues but not the 

need for a well-matched reading intervention
• Having a student repeat a program
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Activity 4
• With your partner or table:

• Review each scenario on the “Which Intervention?” 
handout and determine which intervention program 
listed on the bottom of the page would be the most 
appropriate intervention for each student.  
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When, how much, how often, and for 
how long?
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How much and how often?
• In our experience, intervention blocks at least  

45-50 minutes in duration, delivered a 
minimum of 4 days a week are needed to 
result in progress that accelerates learning.
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Mastery trumps Schedule
• We have learned that in-program mastery and 

intensification is much more important than 
completing a program in a certain time period?

• This does not mean that pacing is unimportant.
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Activity 5
• Review the two intervention schedules

• What trade-off is made in order for students to 
have a full class period each day of 
intervention?

• What are the pros and cons of this tradeoff?

• Discuss these questions at your table and be 
ready to share
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For how long?
• Considerations
If a student completes the sequence, they will be 
in intervention for 2-3 years.

• Should students exit the training sequence?
• If so, what are the decision rules?  Consider:

• Needs of student and where they are in the intervention 
sequence

• Intervention mastery and progress monitoring data
• Grades in content classes and other data
• Student motivation
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Sample Student Data
• Student #1
7th grade student in 
REWARDS Secondary

Progress monitored at 
5th gr. in ORF and Maze

On track for meeting   
5th grade goals by mid 
year

Showing mastery on in 
program unit 
assessments.

Keep Going

• Student #2
6th grade student in 
Phonics for Reading 
Level 3. 

Progress monitored at 
3rd grade in ORF, Retell, 
and Maze 

Below aimline in all.  

Making high number of 
mistakes on previously 
taught vowel  teams

Intensify

• Student #3
6th grade student in 
Read to Achieve

Progress monitored at 
grade level in ORF and 
maze

Exceeding end of year 
goal for ORF but below 
aim line on Maze

Hitting mastery on unit 
assessments about 75% 
of the time

???
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How to get started
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Critical Mindset
• You need to establish intervention systems that 

are efficient, effective, and equitable. Initially, 
however, this work can be messy. You must be 
open to learning and to making changes.  We 
have found the following mantra helpful:

“Get started! Get better! Be a finisher!”
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Getting started 
• Secure good initial training with quick follow-up to 

implement and get feedback
• Hold to a fidelity standard then watch your data
• Provide coaching until fidelity is high and bugs are 

worked out
• Identify a coordinator with some dedicated FTE to 

supporting the data and logistical support 
• Work through the “Content Area Reading Plan” prior 

to implementation
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Secondary Intervention Systems
Part 1: Team Structures
Part 2: Identifying Students
Part 3: Intervention Grid
Part 4: Placement and Grouping
Part 5: Interventionist Training and Implementation Supports
Part 6: Fidelity
Part 7: Data Use and Analysis
Part 8: Intensifying Interventions 
Part 9: Communication Protocols
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Activity 6
• Review the handout, “Secondary Intervention 

System Part 1: Team Structures”

• Reflection:  Do you have an existing team 
structure or does one need to be created?
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How to Sustain
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Commitment, Team, and Systems
• Doing an intervention system well requires strong 

leadership with a long-term commitment to resources, 
scheduling, and intentional monitoring for outcomes

• Teams to do this include:

• A leadership team for barrier busting, accountability, 
communication, and allocation of resources 

• An intervention team to support group level data analysis, 
ongoing implementation feedback, and intensification of 
intervention instruction

• A student assistance team to problem solve around 
students who are not responding to intervention (despite 
intensification) 

• These teams should meet at least monthly and 
communicate frequently using the communication protocols
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Commitment, Teams, and Systems (cont.)
• Set up systems such that students are placed 

into interventions right at the start of the school 
year.  

• Monitor student intervention mastery such that 
repeating an intervention is avoided 
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Closing Review 1
• Addressing the needs of secondary struggling 

readers involves two paths.
• One path is for creating a host environment for 

the use of reading strategies in content area 
classes.

• The second path provides a sequence of 
intensive interventions.
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Closing Review 2
• Interventions at the secondary level need to 

meet a range of student needs and should 
include programs that focus on learning to read 
and programs that focus on reading to learn.
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Closing Review 3
• Partner one tell your partner 1  characteristics 

of an effective interventionist:
• Partner two tell your partner
• Continue until we say stop
• Begin your sentence with “1 characteristic of 

an effective interventionist is…..”
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Closing Review 4
Tell your partner one of the cardinal sins  (what 
to avoid) when matching an intervention to 
student need 



44

Closing Review 5
Agree/Disagree and why?:  Completing a 
program within the scheduled period of time is 
the most critical factor.
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Closing Review 6
Establish intervention systems that are 
___________, ___________, and __________.
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Closing Review 7
• Ones tell twos why it’s important to have 

different team structures and functions.

• Twos tell ones what the functions are of an 
intervention team. 
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