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2nd Grade Teacher’s Guide for Strengthening Reading 

This document provides classroom teachers additional guidance on how to use the 
Initial Grouping Suggestions report provided by DIBELS.net.  These steps connect the 
sort to guided questions and teaching routines that will lead to targeted instructional 
practices.   

Author: Michigan’s Integrated Behavior and Learning Support Initiative (MIBLSI) 

Version: 1.0 

Date: October 2017 

Beginning of the Year (BOY) Look Fors: Initial Grouping Suggestions 
The sort is based on the two key indicators of Nonsense Word Fluency Whole Words 
Read (NWF WWR) and DIBELS Oral Reading Fluency Words Correct (DORF Words 
Correct). 

• NWF WWR:  13+ 
• DORF Words Correct:  52+ 

Important Reminder:  NWF WWR is the skill to ensure that students automatize as soon 
as possible.  If this skill is not yet owned (at least 13+ words in one minute), progress 
monitoring is needed to determine when students truly own that skill.  There will not be 
another benchmark assessment for NWF WWR.  Three data points in a row on 
progress monitoring that are above the benchmark goal typically indicates this skill has 
been automatized (owned).   

• Group #1 is at/above benchmark on both key indicators for NWF WWR & DORF 
Words Correct.   

• Group #2 is at/above benchmark on NWF WWR, but below/well below on DORF 
Words Correct. 

• Group #3 is below/well below on NWF WWR, but at/above benchmark on DORF 
Words Correct. 

• Group #4 is below/well below on NWF WWR and DORF Words Correct.   

BOY Guiding Questions 
Sort your student booklets into the Initial Grouping Suggestions groups.  Then use the 
directions below to review individual student response patterns.  

1. Review NWF WWR response patterns.  For each group, review responses in the 
student booklets: 
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a. NWF WWR Accuracy (95% or higher) 
i. Highlight any student who is “Inaccurate” with WWR & indicate if 

certain skills were missed (consonants, vowels, etc. 
b. Write down the response pattern next to each student’s name. 

i. Sound by Sound (S) 
ii. Sound by Sound with Recoding (R) 
iii. Whole Word Reading (W)  

Based on the response patterns, is there a need to create subgroups or move 
students to a different group?   

2. Review DORF Accuracy and Words Correct response patterns.  
a. Is the student accurate or inaccurate with reading connected text? Use the 

class list report to record accuracy next to words correct on the Initial 
Grouping Suggestions Report.   

b. What types of words were errors?  Determine if there in an overall error 
pattern that is evident.  Mark the pattern on the Initial Grouping 
Suggestions Report: 

i. High Frequency (HF) 
ii. Told (T) 
iii. Basic Phonics (B) 
iv. Advanced Phonics (A) 
v. Multisyllabic (M) 
vi. Skipped words (S) 

c. Compare the amount of words told to the retell score.  Did the student 
compensate for the told words to help achieve a benchmark score on 
Retell? 

d. If the student was inaccurate or did not achieve benchmark on Words 
Correct, review NWF (WWR and CLS) and PSF data from 2nd BOY and 1st 
grade (BOY-EOY) to determine what type of additional support may be 
needed.   

3. Review the answers to the questions above.  
a. Are there students who might not belong in the Initial Grouping 

Suggestions group based on the response patterns?   
b. Are there students who are currently at benchmark that could potentially 

move to above benchmark by the middle of the year (green to blue)? 

Middle of the Year (MOY) & End of Year (EOY) Look Fors: Initial 
Grouping Suggestions 
This sort is now based on two different indicators:  DORF Accuracy and DORF Words 
Correct.  Retell is also used as an extra indicator for Group #1.   



 

2nd Grade Teacher’s Guide for Strengthening Reading (October 2017) 
Michigan’s Integrated Behavior and Learning Support Initiative (MIBLSI) is a Grant Funded Initiative (GFI),  

funded under the Individuals with Disabilities Education Act (IDEA) through the Michigan Department of Education. 

3 

Table 1. MOY and EOY Key Indicator Goals per DIBELS Next. 

Key Indicator  MOY Benchmark Goal EOY Benchmark Goal 

DORF Accuracy  96%+ 97%+ 

DORF Words Correct 72+ 87+ 

Retell 21+ 27+ 

 

Important Reminder:  Check progress monitoring data to ensure that students who did 
not reach benchmark on NWF WWR at the BOY have now reached the goal and have 
“owned” that skill.  If not, create a plan for students who need additional support.   
Progress monitoring may need to continue and instruction may need to be intensified.   

• Group #1 is at/above benchmark on both key indicators for DORF Accuracy & 
DORF Words Correct.  Retell box is checked if benchmark score was achieved. 

• Group #2 is at/above benchmark on DORF Accuracy but below/well below on 
DORF Words Correct. 

• Group #3 is below/well below on DORF Accuracy, but at/above benchmark on 
DORF Words Correct. 

• Group #4 is below/well below on DORF Accuracy and DORF Words Correct.   

MOY-EOY Guiding Questions 
1.  Review DORF Accuracy and Words Correct response patterns.  

a. Is the student accurate or inaccurate with reading connected text? Use the 
class list report to record accuracy next to words correct on the Initial 
Grouping Suggestions Report.   

b. What types of words were errors?  Determine if there in an overall error 
pattern that is evident.  Mark the pattern on the Initial Grouping 
Suggestions Report: 

i. High Frequency (HF) 
ii. Told (T) 
iii. Basic Phonics (B) 
iv. Advanced Phonics (A) 
v. Multisyllabic (M) 
vi. Skipped words (S) 

c. Compare the amount of words told to the retell score.  Did the student 
compensate for the told words to help achieve a benchmark score on 
Retell? 

d. If the student was inaccurate or did not achieve benchmark on Words 
Correct, review NWF (WWR and CLS) and PSF data from 2nd BOY and 1st 
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grade (BOY-EOY) to determine what type of additional support may be 
needed.   

e. Are there students in Group #1 who did not reach benchmark on Retell?  If 
so, investigate their Retell response and review the quality score.  Is this 
something to be consider providing additional support for?   

2. Review the answers to the questions above.   
a. Are there students who might not belong in the Initial Grouping 

Suggestions group based on the response patterns?   
b. Are there students who are currently at benchmark that could potentially 

move to above benchmark by the middle of the year (green to blue)? 

Reflection Questions to Ask based on Initial Grouping Suggestions & 
Response Pattern Analysis 
Following each data sort, it is important to ask the following questions for each basic 
early literacy skill to help determine the focus for whole group instruction. 

Phonemic Awareness (Check 1st Grade Data) 
1. Review 1st Grade’s School Overview Report in the fall for Phoneme 

Segmentation Fluency.  Did the majority of students automatize phonemic 
awareness?   If not, review the progress monitoring reports for 1st graders to 
determine if it was achieved as the year progressed. 

2. Are there students who still need to own this skill?  Consider doing a diagnostic 
assessment on phonemic awareness to determine what phonological awareness 
skill to begin to target.  DIBELS Deep or the Phonemic Awareness assessments 
available for free on www.literacyresources.inc that accompanies Dr. Michael 
Heggerty’s program will be a helpful guide.   

If you have Dr. Michael Heggerty’s Teaching Phonemic Awareness to Young 
Children, you could use as part of whole group instruction if there is a need.  If you do 
not have this program, set up daily lessons that will at least target the following skills 
(10-15 min): 

• Blending  
• Segmenting  
• Adding Phonemes  
• Deleting Phonemes 
• Substituting Phonemes  

http://www.literacyresources.inc/
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Decoding (BOY) 
1. What group does the majority of my class fall into? Use the BOY Initial Grouping 

Suggestions report here and for the questions below.   
2. What are the skills to target for whole group instruction?   

a. Overall, are they accurate or inaccurate, and with what sounds?   
b. What type of response pattern is most common:  sound by sound, sound 

by sound with recoding, or whole word reading?   
c. What instructional routines should be selected based on this common 

response pattern?   
3. What students might need additional scaffolds of support to participate in this 

whole group instruction?   

Below are the key steps to the research validated routine to apply to your core 
instruction using the materials provided by your district.   

Phonemic Awareness Warm-up 

1. Associating letters & sounds. 
2. Blending sounds into words. 
3. Reading words to build accuracy.   
4. Segmenting & spelling words. 
5. Reading decodable text.  

Accurate and Fluent Reading of Connect Text (MOY-EOY)  
1.  What group does the majority of my class fall into? 
2.  What are the skills to target for whole group instruction?   

a. Overall is the majority of my class accurate with reading connected text?  
If not, what might be the underlying reason why they are not accurate? 
What skill(s) might students have not yet automatized?   

b. Overall is the majority of my class fluent with reading connected text (as 
measured by DORF Words Correct)?  If not, what might be the underlying 
reason why they are not fluent yet?  What skill(s) might students have not 
yet automatized?   

c. If students are overall not meeting the benchmark for Accuracy and DORF 
Words Correct – target Accuracy first.  Use NWF WWR as a way to review 
automaticity of basic phonics. Determine if basic phonics should be the 
Decoding Routine target or if students are ready for advanced phonics to 
be layered on as well.   

3. What students might need additional scaffolds of support to participate in this 
whole group instruction?   
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Targets for Instruction based on Initial Grouping Suggestions & 
Response Pattern Analysis 
Based on the information gathered from the Initial Grouping Suggestions report and 
response pattern analysis, use this information to help inform the additional instruction 
needed for Tier 1 core reading instruction as well as Tier 2 or Tier 3 intervention 
support.   
Phonemic Awareness  
Table 2. Instructional Targets for Phonemic Awareness based on Response Patterns and Initial 
Grouping Suggestions Report. 

Data Patterns Instructional 
Targets 

Typical Grade 
Level 
Progressions  

Instructional 
Targets 

Students who are 
unable to segment 
sounds 

Target Early 
Phonological 
Awareness Skills  

Pre-K to Beginning 
of Kindergarten 

Word 
Syllable  
Onset-Rime 

Students who are 
partially 
segmenting sounds 
(ex. onset-rime) 

Target Basic 
Phonological 
Awareness Skills 

Kindergarten to 
Middle of 1st Grade 

Phoneme Blending 
Phoneme 
Segmenting  

Students who are 
fully segmenting 
sounds accurately 

Target Advanced 
Phonological 
Awareness Skills 

Middle of 1st Grade 
and Beyond 

Phoneme Addition 
Phoneme Deletion 
Phoneme 
Substitution  

Decoding  
In addition to whole group instruction on decoding, small groups should also use the 
routine, possibly with a differentiated instructional routine for Step #2 that matches the 
data patterns for that small group.  Remember all 5 steps are necessary to build a solid 
foundation for readers.  Some groups may need more attention at certain steps 
whereas others will move through those same steps quickly.  Practice is the key with 
small groups and practice opportunities may look different for each group.  Small group 
instructional routine (same as whole group, but with differentiation): 

Phonemic Awareness Warm-up 

1. Associating letters & sounds. 
2. Blending sounds into words.  
3. Reading words to build accuracy.   
4. Segmenting & spelling words. 
5. Reading decodable text. 
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Table 3. Instructional Targets for Decoding based on Response Patterns and Initial Grouping 
Suggestions Report. 

Response Data 
Pattern 

Instructional 
Target 

Step #2 
Instructional 
Routine Selection 

Opportunities for 
More Practice  

Inaccurate with 
Letter Sounds 

Accurate with letter 
sounds PLUS 
blending  

Letter/Sound 
Instruction 

Continuous 
Blending Routine  

After first round of 
practice, move to 
Think Read. 

Accurate with 
sound by sound 
without recoding 

Blending & moving 
towards 
automatizing basic 
phonics skills as 
demonstrated by 
reading whole 
words 

Continuous 
Blending  

 

Think Read – with a 
3 second wait, then 
2 second, then 1 
second.  

Accurate with 
sound by sound 
and recodes the 
word 

Automatize basic 
phonics skills as 
demonstrated by 
reading whole 
words 

Spelling Focused 
(say vowel sound, 
read the word) 

Think Read revisits 
with less wait time 
(see above) 

Accurately reads 
whole words 

Transfer basic 
phonics skills to 
reading connected 
text 
Solidify automaticity  

Think Read  

Decodable Text 

Repeated reading 
of connected 
decodable text 

 

  



 

2nd Grade Teacher’s Guide for Strengthening Reading (October 2017) 
Michigan’s Integrated Behavior and Learning Support Initiative (MIBLSI) is a Grant Funded Initiative (GFI),  

funded under the Individuals with Disabilities Education Act (IDEA) through the Michigan Department of Education. 

8 

Accurate and Fluent Reading of Connect Text 
Table 4. Instructional Targets for Accurate and Fluent Reading of Connected Text based on 
Response Patterns and Initial Grouping Suggestions Report. 

Response 
Data Pattern 

Instructional Target Opportunities for Practice 

Inaccurate 
with 
multisyllabic 
words  

Determine what phonics 
skills are missing 
Achieve accuracy first  

Decoding (see above) 
Determine sounds/skills to focus on  
Apply to decoding routine with many 
practices reading connected text 
(decodable) 

Inaccurate 
with high 
frequency 
words 

Focus on accurate reading of 
text 
Revisit high frequency words 
missed to determine if there 
is a pattern 

If students have automatized basic 
phonics, use the decoding routine to 
move to advanced phonics.   
Accurate and fluent reading of 
connected text (daily practice) 

Accurate, but 
not fluent 

Look back at previous data 
to determine why this may 
be happening 
Target building skills based 
on patterns found to build 
fluency 

If students have automatized basic 
phonics, use the decoding routine to 
move to advanced phonics.   
Accurate and fluent reading of 
connected text (daily practice) 

Accurate and 
fluent but low 
retell 

Review retell responses and 
quality 
Target background 
knowledge, vocabulary, & 
comprehension support 

Accurate and fluent reading of 
connected text (daily practice) with 
retell and comprehension practice 

Accurate and 
fluent with 
retell 
achieved 

Continue core support as 
well as small group 
instruction 
Move students from at 
benchmark to above 
benchmark as appropriate 

Accurate and fluent reading of 
connected text (daily practice) with 
background knowledge, vocabulary, 
& comprehension practice 
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