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Group Expectations
Be responsible
• Attend to the “Come back together” signal
• Active participation…Please ask questions
Be Respectful
• Please allow others to listen

• Please turn off cell phone and pagers
• Please limit sidebar conversations

• Share “air time”
• Please refrain from email and Internet browsing
Be Safe
• Take care of your own needs
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Purpose and Intended Outcomes
• Redefine the meaning of reading fluency
• Understand what fluency looks like from 

grades K-6
• Hone in on students’ needs for reading 

instruction & if needed, intervention using 
data

• Use data to determine which fluency skills 
students “own”
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Agenda

1.0 Fluency Defined
2.0 Fluency Skill Development in Decoding 
3.0 Take Home Points
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1.0 Fluency Defined  

Extreme Makeover:  Fluency Edition 
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Activity 1.1 
• The Evolution of Fluency:  Have a conversation 

with the person sitting next to you.  
• How do you define the term “fluency?”
• Has your definition of fluency changed over time?  If 

yes, why?  
• Do you think that fluency is often misunderstood?   

What are the common misunderstandings that you may 
know of?  
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What’s the 411 on Fluency? 
What’s the research saying?  
• “Fluency is not seen as a separate reading 

subskill, but rather as a byproduct of having 
instant access to most or all of the words on 
the page.”  

• “There is no compelling reason to consider 
fluency as an isolated skill.”

Kilpatrick, 2015
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Say What?!?
• All of the foundational skills of reading need to 

be taught to automaticity 
• FSF, PSF, NWF, DORF

• Automatic word reading supports reading 
comprehension

• The use of the term “fluency” is different from 
the term oral reading fluency
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More 411 on Fluency
What does DMG have to say about it? 
• All students will read for meaning, with a high 

degree of accuracy, at an adequate rate.
• In order to read for meaning, students need to 

read with:
#1:  Accuracy
#2:  Rate (Automaticity)
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What Fluency Isn’t 
• An isolated skill

• You can’t just teach it 

• Speed reading 
• Read as fast as you can

• Practicing reading nonsense words
• Or using them as homework

• Practicing Daze passages 
• Or using them as homework
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What Fluency Is
• Accuracy & automaticity in decoding 

• sounds, words, connected text

• Accuracy & automaticity in language 
comprehension 

• academic vocabulary, background knowledge, etc.
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Simple View of Reading

This graphis shows The Simple View of Reading.
There are three important findings from the research behind the simple view of reading.
1.Reading comprehension results from skills and knowledge that can be broken into two distinct and identifiable categories: decoding and language comprehension.
*Decoding is defined as: efficient word recognition – this goes beyond the traditional def. of decoding as the ability to sound out words based on phonics rules. It includes 
fast/accurate reading of familiar and unfamiliar words in both lists and connected texts.
*Language Comp is defined as: the ability to derive meaning from spoken words when they are part of sentences or other discourse. They encompass receptive vocabulary, 
grammatical understanding, and discourse comprehension.
2.All reading difficulties fall into one of three general types: poor at language comprehension, poor at decoding, or both.
3.Both decoding and language comprehension abilities are necessary for reading and both must be strong. Strength in one area cannot compensate for a deficit in the other 
area.

Decoding X Language  comprehesnion = Reading Comprehension

• Word-level reading & oral language 
comprehension are relatively independent 
abilities. 

• Fluency applies to both abilities.

A formula introduced by Gough & Tunmer in 1986
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Fluency in the Decoding Bucket

This image shows the decoding skills represented by the right side of the Simple View of 
Reading equation. The progress of skills includes print concepts, phonological awareness, 
phonics and word recognition, word knowledge, and fluency. Print concepts is defined as the 
understanding of the organization and basic features of print. Phonological awareness is 
defined as demonstrating the understanding of spoken words, syllables and sounds 
(phonemes). Phonics and word recognition is defined as the ability to know and apply grade 
level phonics and word analysis skill in decoding words.  Word Knowledge or Sight Vocabulary 
is defined as instant and effortless access to all, or almost all, words read. Fluency is defined as 
reading with sufficient accuracy and rate to support comprehension.  This graphic is 
represented as a stair step to show how each skill builds on the next. 

Gough, 1986: Kilpatrick, 2015
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Fluency in the Language Bucket
Inferential 
Language

Skills

Narrative 
Language 

Skills

Academic 
Vocabulary

Background
Knowledge

Ability to 
discuss topics 

beyond the 
immediate 

context

Ability to 
clearly relate a 

series of 
events

Ability to 
comprehend 

and use 
words

Possesses 
general and 
topic-specific 
background 
knowledge

Gough, 1986
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Stages of Fluency:  Own That Skill 

This image consists of 
three colored circular  
linking arrows going 
vertically down.  The 
first arrow is red and 
has the word 
Acquisition under it and 
the word Learn outside 
of it.  The second arrow 
is yellow and has the 
word Accuracy under it 
and the word Practice 
outside of it.  The third 
arrow is green and has 
the word Automaticity 
under it and the word 
Own outside of it. 
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Changing Emphasis of Big Ideas

This is an image that depicts what big idea of reading fits with each 
grade level and what skills should be emphasized at each grade level.  
Across the top are columns that has grade K-5.  Down the left hand side 
- the big ideas of reading are listed.  K-mid 1st grade key emphasis skill 
for phonemic awareness is Blend and Segment.  K-3's key emphasis for 
Phonics is sounds/basic phonics and advanced phonics & multisyllabic.  
Mid 1st through 3rd grade's emphasis for fluency is words and 
connected text.  4th and 5th grade's emphasis should be reading. 
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Activity 1.2 
• Pre-Reading Question:  How does explicit 

instruction open doors to implicit learning?  
• Read the article titled, “A Frank Truth:  All 

Instruction Guides & Supports Implicit Learning” 
by Steven Dykstra, Ph.D. 

• During Reading:  Highlight statements that 
resonate with your answer regarding the 
question above

• After-Reading Question:  Turn & talk about what 
you highlighted & why 
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Explicit Instruction – Not If, But When
Explicit 
• Supervised
• Feedback about 

whether behavior is 
correct or not 

• Little to no background 
knowledge
• History of difficulty, of 

failure 

Discovery 
• Unsupervised
• Network/brain learns 

from experience “on its 
own” 

• Students have a great 
deal of background 
knowledge

• History of success

CDL, Seidenberg, 2017
Archer, 2013
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2.0 Fluency Skill Development in 
Decoding 

Extreme Makeover:  Building the 
Foundation
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Decoding:  What Skill?  By When? 



22

Phonological Awareness Opens the Door to 
Word Reading

Chart to describe the stages of phonological 
awareness and their link to word reading 
development. Early phonological awareness 
supports learning letters and associated letter 
sounds. Basic phonemic awareness supports 
the development of phonic development. 
Advanced phonemic awareness supports the 
development of automatic word reading. 

(Ehri, 2005; Kilpatrick, 2015)
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PA:  What Does Our Data Tell Us?
• More than just a number…response patterns 

provide powerful insight for instruction 
• Kindergarten Measures

• First Sound Fluency
• Phoneme Segmentation Fluency 

• 1st Grade Measure
• Phoneme Segmentation Fluency 

• 2nd Grade & Beyond
• Historical data
• Diagnostic assessment data if needed
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Response Pattern Analysis:  FSF
• Questions while reviewing the students’ response 

patterns for FSF:  
• Is the student fully segmenting the initial sound? 
• Is the student segmenting a part of the word? 
• Is the student repeating the whole word? 
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Student Booklets:  Powerful Insight
FSF: What’s the pattern? FSF: What’s the pattern?
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Response Pattern Analysis:  PSF
Most Common Patterns:

• Fully Segmented 
• Onset- Rime
• Partially Segmented 
• Not Segmenting
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Phonemic Awareness Instruction 
Task Routine Lesson #1 Words
Blend: Put these sounds together to make a 
word:  /fff/ /oo/ /d/.  What word?  food 

soon, feed, brain, flirt, 
spoon

Segment:  Let’s tap & say the sounds in the 
word: broom.   /b/ /r/ /oo/ /m/

flow, smooth, choose, 
sport

Add:  Say room. Add /b/ to the beginning and 
the word is?  broom

port – add /s/
low – add /f/
rain – add /b/

Delete:  Say broom. Without /r/, what is left?  
boom

Spoon - /p/ - soon
Sport - /p/ - sort
Brain - /b/ - rain

Substitute:  Say call. Change /c/ to /h/, and the 
word is?  hall 

hall - /b/ - ball
ball - /t/ - tall 
tall - /f/ - fall 
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Activity 2.1 
• Turn & Talk Topic:  Phonological Awareness
• Questions to reflect upon:

• How are we currently using our data to inform 
instruction and/or intervention? 

• How does phonological awareness open the door to 
word reading development?

• What is advanced phonemic awareness & what does it 
sound like in action? 
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Phonics Development 
The continuum of phonics instruction is shown k-5. Instruction moves from sounds and basic phonics to advanced phonics and multisyllabic words to 
advanced multisyllabic  and word study. Sounds and basic phonics instruction typically progresses from letter sounds, short vowel VC and CVC, diagraphs, 
blends, two syllable words. Advanced Phonics and beginning multisyllabic word instruction typically includes r-controlled vowels, 3+ syllables, open 
syllables, silent e and vowel teams. Fourth and fifth grade focus on solidifying multisyllabic word skills and morphology. Instruction should move students 
from acquisition of the skills, to accuracy with the skills and finally automaticity with the skills. 



30

Phonics: What Does Our Data Tell Us?
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DMG Data Interpretation

Connor’s Booklet:Christine’s Booklet:

Power of Opening the Booklets
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Phonics:  Lesson Design 
Phonemic Awareness Warm-Up
1. Associating letters & sounds.

• Correspondences, Combinations & Discriminations
2. Blending sounds into words.

• A variety of routines to select based on students’ needs
3. Reading words to build fluency.

• Think Read Routine (practice, practice, practice)
4. Reading decodable text

• Contains words with taught letter/sound associations.  
5. Segmenting & spelling words.

• Phonemic awareness connection 
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Activity 2.2 
• Turn & Talk Topic:  Phonics
• Questions to reflect upon:

• What does our NWF data tell us regarding students 
phonics development? 

• Why should we encourage each other to open student 
booklets to analyze response patterns?  

• What are the five steps of a phonics lesson?  What parts 
do you think your core program includes?  What might 
need to be strengthened?   
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Fluency Development 

By building accuracy & automaticity at each of 
these levels:
• Sounds 
• Words 
• Sentence or Story
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Universal Screening Data 
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Initial Groupings Suggestions Report 
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Quad 4: Off Track with Both
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Quad 4: Why? 
Student Benchmark History Peel Back the Layers
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Quad 4: Peeking at a Probe
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Q3: What Is Going On Here?

toppings
tomato

marching
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Quad 3: Why? 

Student 
Benchmark 

History NWF

Student 
Benchmark History

DORF
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Practice, Practice, Practice 
• Don’t practice until they get it right, practice 

until they can’t get it wrong.
• Take home point:  Fluency in Decoding has 

three stages of development  
• Sounds 
• Words
• Connected Text 
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Activity 2.3 
• Turn & Talk Topic:  Fluency 
• Questions to reflect upon:

• I teach an upper grade.  What do I need to know 
regarding fluency development?  

• How can I use my current DORF data & historical data to 
identify areas to support for students in their fluency 
development?  

• Should upper grade teachers analyze booklets after 
testing?  Why or why not?  
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3.0 Take Home Points

Extreme Makeover:  The Reveal Finale  
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True or False 
1. Explicit instruction is necessary to ignite 

implicit learning.  
2. Fluency is measured by Oral Reading only. 
3. Phonological awareness is not directly 

connected to word reading development.
4. NWF & Daze passages sent home as 

homework should be outlawed. 
5. Fluency is the result accuracy & automaticity 

of skill development.   
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Fluency:  Take Home Point Quote

" Fluency is the gateway to comprehension, 
word-level reading and a particularly large sight 

vocabulary is the gateway to fluency."

Kilpatrick, 2015
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Activity 3.1 
• Turn & Talk:  Final Fluency Reflections
• What do you want to share with teachers back in 

your building regarding fluency?  
• Has your definition of fluency changed?  If so, 

how?  
• How does peeling back the layers of decoding 

development provide powerful insight for 
fluency instruction and/or intervention?
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Never Underestimate the Power Of…
• Practice

• Learn, Practice, Own

• Data
• Analyze scores & open booklets 

• Instruction & Intervention 
• Stuff vs. Fluff 

• Fluency 
• Accuracy first, then automaticity.  
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