
Understanding Equity in Our Work: 

Supportive Practices for Culturally and 
Linguistically Diverse Students (CLDS) in PBIS 

Schools

Ruthie Payno-Simmons, PhD
April 12, 2018

miblsi.org



2

Acknowledgments
• Michigan’s Integrated Behavior and Learning 

Support Initiative
• PBIS National Center & Kent McIntosh
• Midwest and Plains/Great Lakes Equity 

Centers IUPUI
• RPS Educational Impact



3

Norms for Discussing 
Racial Bias & Disproportionality

• Presume positive intentions
• Pay attention to self and others
• Speak your truth and listen to others speak 

their truth
• We will keep this a safe environment, but 

don’t confuse safety with comfort



4

Purpose and Intended Outcomes
• We will explore disproportionality, equity, and racial 

bias as well as foundational strategies individuals and 
leadership teams can use to deepen their knowledge 
about inequities impacting CLDS.  

• We will then consider strategies for working directly 
with CLDS in Positive Behavior Intervention and 
Supports (PBIS) schools and provide examples of 
practices that are helpful and harmful to CLDS, 
specifically Black and Latino students. 
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Agenda
1.0 Critical components of SWPBIS and the five 

areas from the PBIS literature lending itself to 
SWPBIS efficacy. 

2.0. Issues associated with the disproportionate 
discipline of African American and Latino students 

3.0 Harmful practices for culturally and linguistically 
diverse students (CLDS) in PBIS schools

4.0 Helpful practices for culturally and linguistically 
diverse students (CLDS) in PBIS schools
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Housekeeping
• Signal for Coming Back Together
• Handouts and Resources
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Foundational Beliefs
• Teachers and administrators are life long learners and seek 

opportunities to increase their knowledge and skills.
• Teachers and administrators work hard at creating access to 

learning for all students.
• Teachers and administrators want  good outcomes for all their 

students.
• Unfortunately, access and outcomes are not always equitable 

for everyone, which means….
• That some students and student groups have opportunities 

and outcomes that are different or disproportionate when 
compared to others.
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Activity:  Quick Write & Share
Use your reflection sheet to respond to the 
following prompt:
• Consider the term “Equity” in education. What 

have you heard about, know, or experienced with 
issues of race, power, privilege?

• What does centering race, culture, power, and 
educational equity in your work mean to you?

• Share your response with an elbow partner.
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1.0  Explore critical components of 
SWPBIS and the five areas from the 

PBIS literature lending itself to 
SWPBIS efficacy 
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Big Ideas of PBIS
1. Identify & define behavior expectations
2. Teach behavior expectations
3. Monitor expected behavior
4. Encourage/acknowledge appropriate behavior
5. Address behavior concerns through a 

continuum of supports 
6. Use data for decision making
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PBIS Efficacy
1. It is a part of an integrated multi-tiered systems of 

support (MTSS) (Sugai & Homer, 2009; Horner, Sugai, and Anderson 
2010; Belser 2016; Freeman et al., 2016). 

2. Implemented with high fidelity & reliable 
measurement tools are used to evaluate its level of 
fidelity & efficacy (Bradshaw, Reinke, et al., 2008; Bradshaw, 
Debnam, et al. 2009; Kaufman et al., 2010; Mass- Galloway et al., 2008; Sadler 
& Sugai, 2009; Bradshaw, Mitchell, & Leaf, 2010; Simonsen et al., 2012). 
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PBIS Efficacy continued

3. Schools systematically review disaggregated 
behavior data and build action plans that addresses 
disproportionality (Vincent et al., 2009, Boneshefski & Runge, 2014,  
McIntosh, Barnes et al., 2014).

4. Barriers perceived or real are removed or addressed 
for teachers (Bambara et al., 2009; Bradshaw, Koth, et al., 2008, 
Bradshaw, Koth, et al., 2009,  Chitiyo & Wheeler, 2009; Kincaid, Childs, Blase ́, & 
Wallace, 2007; Miramontes, Marchant, Heath, & Fischer, 2011, Sullivan, Long, & 
Kucera, 2011, Tillery, Varjas, Meyers, & Collins, 2010). 
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Outcomes Associated With 
Addressing Learning And Behavior: 

• Reductions in office disciplinary referrals and increased 
attendance (Freeman et al., 2016). 

• Reductions in problem behaviors and improved perceptions of 
school safety (Horner, Sugai, and Anderson 2010).

• Improved academic results (Horner, Sugai, and Anderson 
2010). 

• Statistically significantly lower Black-White ODR 
disproportionality in 72 schools implementing SWPBIS than in 
81 schools not implementing SWPBIS (Vincent et al. 2011).

• Decreases in ODRs seen across racial/ethnic groups in 69 
schools implementing SWPBIS (Vincent et al. 2009).
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Continuing to Support All Students
While tremendous gains have been 
made in PBIS schools, 
disproportionality and exclusionary 
practices adversely affecting 
culturally and linguistically diverse 
students (CLDS), especially African 
American and Latino students, 
continues to exist across the country 
(Skiba et al., 2011).  
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Consequently, experts are reframing SWPBIS to 
consider issues of racial disproportionality, 
equity, and bias. 



16

2.0 Issues associated with the 
disproportionate discipline of African 

American and Latino students
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Recent National OCR Data
• African American preschool children are 3.6 times as likely to 

receive one or more out-of-school suspensions as white 
preschool children. 

• African American K-12 students are 3.8 times as likely to 
receive one or more out-of-school suspensions as white 
students

• African American K-12 students are 2.3 times as likely to 
receive a referral to law enforcement or be subject to a 
school-related arrest as white students.

U.S. Department of Education, Civil Rights Data 
Collection, 2013-14 (Released June 2016)
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Activity:  Considering Disproportionality
• Take 3 sticky notes and write 3 reasons why you 

think discipline and academic gaps exists 
between Black and White students.

• As a group organize your sticky notes by theme 
and discuss what ideas lend themselves to why 
White students outperform Black students and 
why more Black students are disciplined than 
Whites.  

• Large Debrief
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Prevailing Assumptions SES

• Poverty plays a role, but racial disproportionality 
remains, even when controlling for poverty
• Anyon et al., 2014
• Skiba et al., 2002; 2005
• Wallace et al., 2008
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Prevailing Assumptions about Families

• Not the homes or parents.  
• Hattie’s synthesis revealed:

• Some students come to school with circumstances that 
place them at risk

• However, the effect sizes of what schools and teachers do 
are much higher than the circumstances that students face
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Prevailing Assumptions about Race

• There is no evidence of different base rates of 
behavior for any subgroups
• Bradshaw et al., 2010
• Losen & Skiba, 2010
• Skiba et al., 2014

“Aren’t Black boys 
just more violent?”



22

General Responses to Disproportionality

• No! research from the PBIS field indicates that 
disproportionality comes from unconscious bias – that 
we’re not even aware of.
• Girvan et al., in press
• Greenwald & Pettigrew, 2014
• Van den Bergh et al., 2010

“Are you saying that all 
school staff are racist?”
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Assumptions vs. Research
Contrary to the prevailing assumption that 
African American boys are just getting “what they 
deserve” when they are disciplined, research 
shows:

• That Black boys do not “act out” in the classroom 
any more than their White peers. 

• African American students are referred to the office 
for less serious and more subjective reasons.

(McFadden, et al.,1992; Skiba, 2000; Skiba et al. 2002; Skiba, 2010; Carter, Skiba et 
al. 2017)
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Educational Inequities & Racial Bias
• Prevailing assumptions driving these 

discriminatory practices are due to:
• Deficit model thinking 
• A cultural mismatch between students, their 

schools, teachers, and support staff. 

• This mismatch is further exacerbated by a 
systematic and implicit racial bias that is 
pervasive in the use of exclusionary discipline

(Riddle, 2014; Skiba, Michael, Nardo, & Peterson, 2002) 
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Implicit Bias in Early Learning

(Gilliam et al., 2016)
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Activity:  Table Talk
• At your tables discuss: 

• Your initial responses to this recent preschool 
data and the Gillian et al. study on implicit bias 
in preschool

• How do these outcomes relate to pipeline to 
prison?

• In your roles, what are some ways your school 
teams are addressing disproportionality?
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What is Implicit Racial Bias?
“The attitudes or stereotypes (about a specific 
race) that affect our understanding, actions, and 
decisions in an unconscious manner. These 
biases, which encompass both favorable and 
unfavorable assessments, are activated 
involuntarily and without an individual’s 
awareness or intentional control (Blair, 2002; 
Rudman, 2004a).”
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Understanding Implicit Racial Bias?
• Implicit racial bias is a result of automatic preferences and 

automatic associations.
• Race Implicit Association Test (IAT), measures unconscious 

bias, you can go online and take it.
• Over five million people have taken it.
• Research findings of the IAT revealed:

• 70% of White people taking that test prefer white.
• 50% of Black people taking that test prefer white.
• Automatic White preference is pervasive in American 

society
• We all have bias because of our socio-historical context 

(Riddle 2014).
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Socio-
Historical 
Context & 

Racial Bias

• This basic target smart art 
communicates relational meaning.  It is 
a bullseye diagram that displays 5 
circles to describe each of the layers of 
racial bias.  The first circle is labeled 
civilizational racism.  the second inner 
circle is labeled societal racism.  The 
third inner circle is labeled institutional 
racism. The fourth circle is labeled 
media individual. The fifth innermost 
circle is labeled individual.  Because of 
our social historical context, we are all 
influenced by these layers of racism 
even if we don’t have the vales of 
someone who is overtly racist.

This Model is based on the work of Scheurich and Young, 2002
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Understanding Cultural Mismatch?

Cultural mismatch exists in schools because the dominant 
culture typically influences all functions of school that often 
unintentionally  excludes the voices of historically marginalized 
children and their experiences (Riddle 2014; Fruchter, 2007; 
Noguera, 2003).
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What is Cultural Mismatch?
• CLDS navigate multiple contexts between 

home and school.
• These contexts include cultural norms, social 

codes, and values that are often in conflict with 
one another (Lareau, 1987; Noguera, 2003). 

• During these interactions, students negotiate 
numerous social and cultural identities, which 
can affect their behaviors and experiences at 
school. 

Riddle 2014



32

3.0 Harmful practices for culturally and 
linguistically diverse students (CLDS) 

in PBIS schools
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Deficit Thinking & Harmful Practices in Schools 

• Deficit thinking about CLDS especially Black and 
Latino students are linked to our social-historical 
context and is deeply rooted in the subconscious 
belief that something is inherently wrong with them.  

• Findings from Riddle’s (2014) study linked deficit 
model thinking about Black and Latino students to 
scripting, labeling, and scapegoating. 

• These harmful practices create damaging narratives 
about CLDS and contribute to negative school 
culture. 

Riddle 2014
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How Implicit 
Bias & Deficit 

Thinking Leads 
to Harmful 

School 
Practices

Harmful practices in schools 
start with adult beliefs.  If 
adults believe the negative 
narratives about CLSD 
created in the media and by 
our socio-historical context it 
leads to thinking a deficit 
perspective, i.e. something is 
inherently wrong with Black 
boys, or, we need to fix them.  
When adults think this way, it 
leads to harmful practices 
such as scripting, labeling, 
and making major behaviors 
out of minor behaviors.  It 
also leads to scapegoating 
which includes silencing, 
lying, falsely accusing CLSD, 
and punitive consequences. 

Harmful Cyclical Oppressive Practices Riddle 2014 
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Scripting and Labeling
• Scripting refers to how the identities of 

CLDS are socially constructed within 
schools.

• Identities are socially constructed when 
ideas, beliefs, and mental 
representations of social interactions 
become habituated forms of reality that 
are practiced within social systems. 

• In the (Riddle 2014) study seeking to 
understand experiences of Black and 
Latino student receiving Tier 3 
behavioral supports, adults consistently 
described them as:

• problem behavior
• needy
• academically 

challenged
• those kids
• unruly
• angry
• Tier 3 students
• difficult
• emotional problem
• disruptive
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Scripting and Labeling continued
• One teacher in the study shared when one of her CLDS exhibited 

disruptive behaviors she removed the “disruption” (referring to the 
child) from her class.  

• In this case, she no longer referred to the student by name but by 
behavior.  Although she worked diligently to support him, over 
time, other members of the school community began referring to 
that child as a disruption rather than by the child’s name.  

• Consequently, the student began to see himself as a disruption.  

• These ways of describing are unintentional and subtle. However, 
they shape identities of CLDS in negative ways adversely 
influencing their self-perception, peer relations, behaviors, and 
experiences in school.  

Riddle 2014
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Scapegoating • Scapegoating is a consequence of 
scripting and deficit thinking.  

• As identities of the CLDS are socially 
constructed in negative ways, they 
become easy targets for other students 
and adults to blame for their own 
misbehaviors.  

• Children who are scapegoated often 
feel they are seen as guilty with no 
chance of being innocent.  

• Thorough, fair investigations must 
occur with each incident to prevent 
scapegoating from becoming a norm in 
schools. Riddle 2014
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Making Majors Out of Minors
• In a recent study, students communicated that 

adults in schools often referred them to the 
office for minor behaviors (Riddle 2014).

• The same study revealed that White students 
displayed identical behaviors but did not get 
referred as frequently as CLDS.  
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What Students Had to Say About 
These Harmful Practices

• Scripting & Labeling:  Students 
shared feeling angry, sad, 
frustrated, unliked, and as if 
they could do nothing right. 

• Scapegoating:  Students felt 
silenced, angry, frustrated, 
unliked, hopeless, 
misunderstood, treated unfairly, 
and beside themselves with 
disbelief

(Riddle, 2014)
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Activity: Turn and Talk
• What ways are you seeing these harmful 

practices in your work spaces?
• What are some ways you can begin to address 

these practices in your work?
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4.0 Strategies that support culturally 
and linguistically diverse students 

(CLDS) in PBIS schools
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Rethinking Our Systems with Regards to Equity
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Centering Equity in our Work Involves 
Reframing Our Thinking About our CLDS

• Understanding the 
nuances within and across 
various ethnic groups

• Building on students' 
cultural, linguistic, and 
community-based 
knowledge 

• Preserving the cultures of 
CLDS and their 
communities rather than 
unintentionally damaging 
or eradicating them. 

Carter (2009); Delpit (1995a, 1995b); Fruchter
(2007); Gay (2000); Ladson-Billings (1994, 1995); 
Lang (2013); Lareau (1987); Noguera (2003a 2003b); 
Paris (2012); Paris & Alim (2014)Riddle, (2014); 
Valenzuela (1999)
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How Profit 
Thinking Leads 

to Equitable 
Practices

Helpful practices in schools start with adult beliefs.  If adults 
choose not to believe the negative narratives about CLDS 
created in the media and by our socio-historical context it 
leads to profit-based thinking, i.e. all CLDS can learn and 
bring valuable experiences and identities into schools and 
learning.  When adults think this way, it leads to helpful 
practices such as building positive relationships that includes 
creating layers of support, contact and connections, and trust 
and respect.  Furthermore, it  creates a culture of caring that 
includes watching for children’s wellbeing and honoring 
student voices. 

Helpful Liberating Practices Riddle 2014. 
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Layers of Support
• Layers of support:

• Involves assigning several adults to target and 
engage in positive and supportive interactions with 
CLDS in ways that demonstrate personal 
investment and require little time (Riddle 2014). 

• Is based on the idea that teachers often help 
students in their classrooms but cannot account for 
other areas students navigate throughout the 
school day.  
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Purpose of Layers of Support
• Layers of support:

• Serves as a helpful practice for CLDS especially those 
receiving tier 3 supports for behavior. 

• Provide students with multiple opportunities to have 
positive relationships with various adults. 

• Is particularly helpful during unstructured times and can 
reduce deficit thinking, scripting, and scapegoating. 

• Increase positive to negative ratios between adults and 
CLDS and contribute to their identities in affirmative 
ways. 

Riddle (2014)
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Respect and Trust
• Respect and trust are essential components of 

building positive relationships with CLDS and 
involves:
• Listening and understanding what a student is saying about 

the problem, their part in it, and coming up with solutions 
students think would improve the situation (Noguera, 2008, 
2012). 

• Properly investigating all incidents to ensure CLDS are not 
scapegoated by other students and adults. 

• Embracing students racially and culturally.
Riddle 2014
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Respect and Trust continued
• In school environments where respect and trust between 

students and teachers is nurtured, CLDS:
• Are not easily scapegoated by other students and adults
• Feel safe
• Are more responsive to correction and solving problems
• Are more likely to take responsibility for their behaviors  
• Feel embraced as individuals and culturally
• See themselves represented in positive and contributory ways  
• Have voice
• Develop positive self-identities
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Watching Out for Students’ Wellbeing
• Watching out for the well-being of CLDS involves explicitly 

communicating to CLDS that the adult is exclusively seeking to 
understand their emotional and mental locations.  

• Adults:
• Personally invest in CLDS
• Build respect and trust with CLDS
• Provide students with strategies for navigating potential 

conflict
• Shift from watching and waiting for CLDS to misbehave  
• Foster a culture of caring for CLDS
• Create emotionally safe spaces for CLDS
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What Students Had to Say About 
These Supportive Practices

Students shared 
feeling: safe, important, 
cared for, liked, heard,  
surprised, proud, 
confident, respected, 
supported, and 
successful (Riddle, 
2014)
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Possible Culturally Situated Behaviors
• Talking out (aka “overlap”)

• Origin: churches and desired group responses to 
leader

• Demonstrate engagement

• Ignoring requests
• Origin: need for academic support?
• Functional alternative to defiance?
• Rather look bad than stupid
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Possible Culturally Situated Behaviors cont.
• Refusing to participate in the lesson 

• Origin: 
• Coping with the burden of acting White (Ogbu 1986, 

2003, 2004)
• Collective Identity and a need to maintain solidarity with 

peers of the same race 

• Demonstrates: 
• “Being down” 
• “Not acting White” and/or “selling out”
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Culturally Situated Behaviors
• May be functional, desirable, and adaptive outside of 

school 
• May work/be reinforced in other settings
• Not necessarily “wrong” – just not for school

• Solutions
• Understand cultural nuances 
• Be explicit in teaching and learning situational 

specificity (“code-switching”)
• Incorporate opportunities where culturally based 

behaviors can be used in the school setting.
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Specific Recommendations for Positive Racial 
Socialization of Black Males 

Schools can nurture the healthy identity development of 
adolescent Black boys and ensure their academic 
success by:
• Encouraging self-efficacious beliefs. 

• Self-efficacy is a key factor in resilience. 

• When Black male students feel self-efficacy, they gain 
resilience to push through inequitable practices occurring in 
schools related to racial bias. 

Carter 2016
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Specific Recommendations for Positive Racial 
Socialization of Black Males cont.

• Ways to build self-efficacious beliefs in Black male 
students:
• Encourage them to keep success journals so that they can 

record their successes and list the skills talents and 
strategies used to reach those successes.

• Nurture a growth mindset (Dweck, 2007) in Black boys by 
helping them understand that intelligence is not fixed but is 
developed with hard work and effort.  Be sure to praise 
effort rather than intelligence.
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Recommendations of Questions for Teacher 
Self-Reflection

• What is the racial or gender breakdown of the students that I 
typically send from my class for disciplinary actions?

• How often do I send the same students for disciplinary 
actions?

• What messages am I communicating to the students who are 
the recipients of of these actions?

• What messages am I communicating to their classmates?
• Is the behavior of my students getting better?
• How do I know? If it is not getting better, why not?

Cartledge & Kourea 2008
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Recommendations of Questions for Teacher 
Self-Reflection cont.

• Do I dispense disciplinary referrals fairly based on the basis of 
race and gender?

• Are disciplinary actions therapeutic or simply punitive?
• Do I distinguish culturally specific behaviors from behavioral 

inadequacies?
• If students have substantial behavioral differences, have I 

taught them the skills that they need to know?
• Am I punishing students for my lack of skill and effective 

behavior management?
• Do I punish students because of my lack of skill and effective 

instruction?
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Alternative Response to Culturally Situated 
Behaviors

An alternative response to a students behavior is to self-assess if the situation is a 
culturally situated behavior. If it is rather than send the student to the office with an ODR 
an alternate response would be to call on a different student and check for 
understanding after class or at a later time. The consequence of the student leaving 
class and reinforcing disenfranchisement is avoided.
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Activity: Turn and Talk with a Partner
• What ways are you seeing these helpful practices 

in your work spaces?
• What are some ways you can begin to address 

these practices in your work?
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